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ABSTRACT

Digital learning tools have emerged as a promising avenue for reshaping Social Science education. This study
primarily aimed to examine the utilization of digital learning tools in developing the social science skills of
students. Specifically, it sought to identify the types of digital learning tools used by students and determine the
extent of their utilization. It also examined the significant difference between teachers’ and students’ assessments
regarding the extent of digital tool utilization, assessed students’ social science skills and analyzed the significant
relationship between digital learning tool utilization and these skills. A descriptive-quantitative research design
was employed, utilizing a researcher-made questionnaire to gather relevant data. The findings revealed that
digital learning tools were utilized to a moderate extent, and HUMSS students’ social science skills were likewise
rated as moderately manifested. Statistical analysis showed a significant difference between teacher and student
assessments in the utilization of digital tools for written works, but no significant difference was found in
performance tasks and quarterly assessments. Moreover, a significant relationship was identified between the
extent of digital learning tool utilization and students’ social science skills. Based on these findings, a digital
supplementary learning package was developed to enhance Social Science instruction among HUMSS learners.

Keywords: digital learning tools, social science skills, digital supplementary learning package, 21% century skills
INTRODUCTION

Education in the 21st century is influenced by swift technological progress and globalization. Education and
knowledge acquisition are not limited to traditional textbooks and classrooms anymore; instead, learners engage
with a digital landscape that shapes how they gather information and develop understanding. To stay pertinent,
schools need to incorporate technology into teaching to equip students for a community that appreciates
creativity, analytical thinking, and teamwork.

One of the major advantages of digital tools is their ability to promote active learning and student-centered
pedagogy. Through discussion forums, multimedia presentations, and project-based learning platforms, students
take a more participatory role in their own education. Instead of passively receiving information, they are
encouraged to explore, create, and collaborate. This shift from teacher-centered to learner-centered instruction
aligns with constructivist theories, which emphasize the importance of students building knowledge through
meaningful experiences. Tools such as Padlet, Canva, and Flipgrid allow students to express understanding
creatively and interactively, increasing engagement and motivation, especially among learners who may struggle
in traditional classrooms. Despite these advantages, the effective use of digital tools is not without challenges.
Many teachers feel inadequately trained or lack confidence in integrating technology, which can result in
underutilization or superficial use of powerful tools (Asratie et al., 2023). Additionally, digital inequality—
limited access to the internet or insufficient devices—remains a barrier in many contexts, potentially widening
the achievement gap. Professional development and equitable access are therefore critical to ensuring that digital
learning tools fulfill their potential.

The problem in Social Science instruction lies in the persistent gap between traditional teaching strategies and
the evolving learning needs of students. While learners are immersed in a highly digital environment and
naturally inclined toward interactive technologies, classroom experiences often rely on passive methods such as
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lectures, memorization, and textbook reading. This mismatch can lead to low motivation, poor engagement, and
underdeveloped social science skills. Although digital learning tools offer a potential solution, their integration
remains underutilized due to limited teacher training, inadequate resources, or resistance to innovation. On the
other hand, students may engage with technology only at a surface level, missing opportunities for deeper,
skill-based learning.

Additionally, one of the greatest challenges in teaching Social Sciences is finding effective strategies to deliver
lessons in ways that actively engage students. This challenge is particularly significant for HUMSS learners, who
are expected to analyze social phenomena, engage in informed discourse, and apply Social Science knowledge
to real-world contexts. Without the proper integration of digital learning tools, HUMSS students risk failing to
acquire the competencies required for higher education and future professions. Therefore, the concern is not the
mere availability of digital tools but how they are utilized to develop social science skills.

Given the persistent gaps in instructional strategies and digital tool utilization, this study focuses on the
utilization of digital learning tools in developing Social Science skills of HUMSS students. By examining how
these tools are currently applied in the classroom, the study seeks to identify their impact on students’ social
science skill development and engagement. The findings aim to guide teachers in improving instructional
practices, inform policymakers in strengthening educational strategies, and help students maximize digital
learning tools for more meaningful and skill-based learning. This study is significant as it highlights how digital
tools can enhance learning experiences in Social Science, particularly for HUMSS students who require strong
critical thinking, communication, and analytical skills. It provides insights into effective digital integration,
supports evidence-based instructional improvements, and contributes to the broader goal of preparing students
for the demands of higher education and future careers.

Objectives of the Study

This study aimed to examine the utilization of digital learning tools in developing the social science skills of
HUMSS students.

Specifically, it aimed to:
1. Describe the different types of digital learning tools used by students in HUMSS social science subjects

2. Determine the extent of utilization of digital learning tools used by students as assessed by teachers and
students themselves in terms of:

2.1 written work
2.2 performance task
2.3 quarterly assessment

3. Find the significant difference in the assessment of the two groups of respondents in the extent of utilization
of digital learning tools

4. Assess the level of social science skills of HUMSS students as assessed by the teachers and students
themselves in terms of:

4.1 critical thinking skills
4.2 analytical skills
4.3 research skills

4.4 communication skills
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4.5 problem solving skills

5. Ascertain the significant relationship between the extent of utilization of digital learning tools and social
science skills of HUMSS students

6. Development of digital supplementary learning package

METHODS

Research Design

This study employed a descriptive-quantitative research design. The quantitative component utilized the
descriptive research method, which involved the collection and analysis of numerical data through tables and
appropriate statistical treatments to describe and interpret the responses related to the statement of the problem.

Subjects of the Study

The respondents of the study consisted of Grade 11 HUMSS students and HUMSS teachers who handled social
science-related or specialized subjects in selected public senior high schools in Congressional District 1V,
Division of Batangas. The table below shows the distribution of respondents across Congressional District IV.

Table 1: Distribution of Respondents

Municipality Students Teachers
N n N n

Ibaan 363 41 18 10
Padre 469 53 20 13
Garcia

Rosario 569 66 21 14
San Jose 368 42 16 13
San Juan 909 103 38 36
Taysan 310 45 15 11
Total 2988 341 128 97

Legend: N-total population, n-Sample Size

To determine the sample population of Grade 11 HUMSS students across Curriculum Division 4 (CD4), the
study employed stratified random sampling. This technique was utilized to ensure that every student in the
population had an equal and unbiased chance of being selected as a respondent. By using random sampling, the
researcher minimized selection bias and enhanced the representativeness of the sample, allowing the findings to
more accurately reflect the perspectives, experiences, and learning conditions of the entire Grade 11 HUMSS
student population. Moreover, this approach strengthened the reliability and validity of the data gathered, as the
respondents were selected without favoritism and were deemed capable of providing relevant and credible
information necessary for achieving the objectives of the study.

In contrast, the sample population of HUMSS teachers handling social science—related subjects was determined
through purposive sampling. This non-probability sampling technique was deemed appropriate because the study
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required respondents who possessed specific qualifications, expertise, and direct instructional experience
relevant to the integration of digital learning tools in Social Science. Only teachers who were actively teaching
social science subjects to HUMSS learners were selected.

Validation and Reliability of the Instrument

A pilot test was then conducted to establish the reliability and validity of the survey questionnaire prior to its
final administration. The questionnaire, consisting of 64 items, was subjected to reliability testing using
Cronbach’s alpha. The results revealed a Cronbach’s alpha coefficient of 0.970 for the responses of 15 teachers,
interpreted as excellent reliability, and 0.889 for the responses of 15 students, interpreted as good reliability These
findings justified the final administration of the research instrument.

Data Gathering Instruments

The primary data-gathering instrument used in this study was a structured survey questionnaire. The self-
constructed questionnaire served as the main tool for collecting the necessary data. To supplement the
information obtained from the survey, a focus group discussion was also conducted.

RESULTS

Different Types of Digital Learning Tools used by students in HUMSS Social Science subjects

Digital learning tools are broadly categorized into Learning Management Systems (LMS), video-based
platforms, communication tools, mobile applications, collaborative tools, and digital learning modules, each
serving distinct educational purposes. Learning Management Systems (LMS) such as Google Classroom and
Moodle help students organize learning activities, access assignments, and monitor progress through structured
and self-paced learning.

Video-based platforms like YouTube enhance understanding and engagement by providing recorded lectures,
tutorials, and multimedia resources. Communication tools such as Facebook Messenger support collaboration,
group work, and teacher-student interaction, while interactive applications like Kahoot! and Quizlet increase
motivation through engaging assessments. Collaborative platforms including Google Docs and Padlet promote
teamwork, critical thinking, and project-based learning. Students also use search engines, educational websites,
and Al tools such as ChatGPT to support research and writing tasks. Overall, these digital tools foster
accessibility, flexibility, independent learning, and the development of 21st-century skills such as critical
thinking, creativity, collaboration, and digital literacy.

Assessment on the Extent of Utilization of the Different Types of Digital Learning Tools used by students
as assessed by teachers and students themselves

The results indicate that digital learning tools for written works, performance tasks and quarterly assessments
are moderately utilized by both teachers and students as shown in Table 2,3, and 4 below. The results indicate
that digital learning tools are being positively and consistently integrated into written works, performance tasks,
and quarterly assessments.

The moderate level of utilization reflects that both teachers and students are becoming increasingly comfortable
and familiar with these tools. This suggests a growing adoption of technology in the learning process, providing
a strong foundation for further enhancement and more effective use in supporting teaching and learning.

Table 2 Extent of Utilization of Digital Learning Written Works
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i s
A_Written Works (are Teachers Students
assessments that requirs Wiighted Werbal Weighted Verbal
students to produce written M Int retat I it tats
responses) The students... 2an nierp lan 2an rpretaban
1. Answer guizzes and tests T
using Soogle Forms, Quizizz, 306 MDS?FHEI:" 3 085 h-'l-::jf_l_rat_hr
or Kahoot. == fhize
2. Use word processors (MS Y
Wiard) in sccomplishing veriten 354 Highly Utilize 320 "'""L':I'1.-IFE“-'5‘
Sctivities. flize
3. Participate in anline
collaborative writing (shared S
Google Docs or MS Word 3.00 Modetately 303 Maderately
nline} for Social Science
CEEEER
4. Respond to digital feedback
from teschers (wvia Messenger 5 43 Moderately 318 Moderatehy
or email) on their written . Utiliz= . Utilize
wiorks.
5. Submit writt=n fa=sks through
Leaming Managemsnt 501 Moderately 310 Moderatehy
SystemslSoogle Classroom, . Utilize . Utilize
Maoaodle, MS Teams).
G. Access teacher-provided e- B
modules, e-baoks, or PDFs for 3.40 Moderai=ly 3.30 Mo eraely
wirithen reguirements. fiz= flize
7. Rewview lessons through
wiatching wideos from YouTube
ar gther social media 343 M DL?SE;EI:" 323 M':'Smif:;—'ﬁf
spplications fo support written
ortparts .
2. Hawve expensence in using
plagiansm or grammar- S—
checking teols (Turnitin, 3.02 Modlerately 274 Moderately
i Checker] bafore
sulbmitting writhen works.
Moderately Moderately
COMPOSITE MEAN 324 UHilize 310 Utilize

Table 3 Extent of Utilization of Digital Learning Tools in Tools in Performance Task

Teachers

B. Performance Task Students
fevaluafe students" ability

fo apply knowiledge and

skills through practical Weighted Werbal Weighted Werbal

actfivifies or projects) Beamn Interpratation M=an Interpratation
The students. ..
1. Us= PowerPoint or Canva
for Social Science project 372 Highly Ltilize 355 Highly Liilize
presentations.
2. Integrate multimedia
elameants (imagas.
infographics. audie) to .81 Highly Utilize 342 Moderately
h Utilize
enhance presantations and
reports.
3. Record and adit wideo
presentations for 357 Highly Utilize 3.52 Highly Liilize
perfomance-based outputs.
4. Create and co-edit outputs
using Google
Workspace/Microsof 265 327 MC’J;::;E'F 3.2 MDJE;:;E'F
[Docs. Slides, Sheets) for
group performancs tasks.
5- I_='E!r_t|c||:_ua1:e |n_gE|m|f|ed Moderately Moderately
activities in Social Science 328 - 3.25 .
Utilize Utilize
performance tasks.
5. == Al tools (f permitted)
such as ChatEGPT. L2uillhat,
or Al image generators to 3.33 Mnd?!ately 312 MDdi_ETE‘bEb'
- Utiliz= Utiliz=
support completing
performancs tasks.
7. Submit performancs tasks
wiga am LMS {Google
Classroom, Moodle, MS 3.11 Moderately 3.09 Moderately
. : . Utilize Utilize
Teams) using posted rubrics
and deadlines.
8. Use educational websites
and online articles as
refaremces or source 3.42 MDJ;::;EIF 3.43 MDJ;?;;EIF
miaterials for performancs
tasks.
COMPOSITE MEAN 3.41 Moderately 3.24 Moderately

Utilize

Utilize
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Table 4 Extent of Utilization of Digital Learning Tools in Quarterly Assessment

C. GQuarterly Assessment
(summative evaluations Teachers Students
conducted af the end of each
E;;:;;ma;i:;“m" Weighte Verbal Weighted Verbal
The students. .. d Mean | Interpretation Meszn Interpretation
1. Complete quarterly online
assessments through Google 2 /8 Moderately 300 Moderately
Forms or Microsoft Forms . Utilize ) Utilize
provided by the teacher.
2. Answer chjective-type
examinations checked through 308 Moderately 311 Moderately
digital platforms such as . Utilize ) Utilize
Zipgrade.
3. Take teacher-administerad
written tests that are schaduled Modarately
and supervised within the 3.80 Highly Utilize 327 Utilize
designated quarterly
examination perod.
4. Respond to written and aral
assessments conducted virtualhy 3.48 hModerately 934 Moderately
or face-to-face ==t by the ) Utilize ) Utiliz=
teacher.
8. Apcess exam instructions and
schedules throwgh digital 330 Moderately 325 Moderately
messaging platforms ) Utilize ) Utilize
[(Messenger, email, text).
G_ Submit quarterly projects and
axam requirements through 303 hModerately 12 Moderately
Learning Management Systems ) Utilize ) Utiliz=
[(Google Classroom, Moodle).
T. Accomplish digital-based
assessments (e.g., concept
paper, case analyses, 312 MDI._?EE:;EI}I 3.24 MDJEI?:;Ely
document-based questions)
prepared by my teachar.
8. Present cutputs or
performance tasks aligned with Moderately
the gquarterly competencies, 3.54 Highly Utilize 3.28 Utilize
such as essays, portfolics, or
creative projects.

COMPOSITE MEAM 224 "“l_‘ljt'i’lri:f:'y 223 ""L‘I’t‘i’lri::'y

Significant Difference in the Assessment of the Two Groups of respondents in the Extent of Utilization of
the Digital Learning Tools

Table 5 Difference in the Assessment of Two Groups of Respondents in the Extent of Utilization of Digital
Learning Tools

Variables p- Computedt-  Decision on ‘u’erball
values values Ho Inferpretation
Written Works 036 2107 Reject Significant
Performance Failed fo -
Tasks 058 3.605 Reject Mot Significant
Quarterty Failed fo -
fssessment 108 143 Reiec Mot Significant

The analysis showed a notable disparity in the evaluation of written assignments, suggesting that teachers and
students had contrasting views on the utilization of digital tools in academic writing tasks. This distinction can be
linked to differences in teaching expectations and learning experiences, as educators typically highlight the
educational goals of digital writing tasks, whereas students might concentrate more on fulfilling tasks and meeting
submission criteria.

Assessment on the Level of Social Science Skills of HUMSS students

The findings indicate that the Social Science skills of HUMSS students are generally moderately manifested
across key areas. Students demonstrate developing critical thinking by connecting concepts to real-life situations
and using credible sources to support their ideas. Their analytical and research skills are evident in their ability
to interpret information, compare perspectives, and gather data from reliable digital platforms. Communication
skills emerge as a relative strength, supported by the use of digital tools for presenting and expressing ideas
clearly. Additionally, students show competence in problem-solving through collaboration and the use of
multimedia tools, although further enhancement of higher-order thinking skills is still needed.
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Table 6 Level of Social Science Skills in terms of Critical Thinking Skills

A. Critical Thinking 5Skills Teachers Students
(Ewvaluating, gquestioning,
:."'.“' reflecting on Social Weighted Verbsl | Weighted Verbal
cience wusing digital . .
Mean Interpretation Mean Interpretation
tools)
The students...
;EJ:E:I J:'nif;”fni”.fi lul: n-:nilline 3.18 Maderately 3.23 Moderately
) Manifest ) hanifest
class forums or chats.
2. Use online guizzes to 200 Moderately 5 29 Moderately
check their understanding. : Manifest ) hManifest
3. .‘uferify online il.'lf-:-rmaticu.n Moderatel Moderatel
using fact-checking websites 3.45 MEI‘Ii‘FEE-t::I 3.27 Manifealy
ar tools.
4. Recognize bias or
urreliable information in 3.49 Mﬁgﬁ}iﬂ‘-" 3.18 ”,,fj"‘:ﬁ;fg:"?
online sources.
5. Anslyze social issues
using videos, simulations. or 358 Highily 3.37 Moderately
infographics before forming ) Manifest ) hanifest
apinions.
. Relate various lessons to 388 Highily 537 Moderately
their real-life expersnces. ’ Manifest ) hManifest
T. Support answers or Highl Moderatel
opinions mth_ewden ce from 387 I'-.-'Iaﬁifeit 3.3 MElnifEEI:'.
trusted websites.
8. Create short digital works
{post. slide, or video) that .45 Moderately 3,18 Moderately
shaow their stand with a ’ Manifest ) hManifest
-::bertaih issue
Moderately Moderately
COMPOSITE MEAN 3.48 Manifest 3.27 Manifest

Table 7 Level of Social Science Skills in terms of Analytical Skills

B. Analytical Skills
(interpreting, organizing, Teachers Students
and analyzing Social
3‘_""'95:"“-‘ ";f“""af“’" using VWeighted verbal VWeighted verbal
_r;f: Emt:'EﬁEtL Mean Interpratation Mean Interpratation
1. ldentify patterns and
relationships in varicus topics 3.32 Mﬁgﬁ%it:tly 3.24 Mﬁgﬁ}it:tly
using ocnline resources.
2. Collect and record project
data in shared files {Google 3.zz Mﬁgﬁﬁ:;'}' 311 Mﬁgﬁ'ﬁ:;'}'
Docs, Google Sheets).
3. Interpret dats and casa
studies using online quizzes, 2.99 M;gﬁ:rit:tly 3.14 M;gﬁ:rit:tly
charts, or simulations.
4_ Break down difficult topics
§ . . Moderately Moderately
:rtzlz;:\ip ler parts using notes 345 Manifast 3.25 Manifast
5. Compare different opinions
on social issues using online 342 Moderately 3.13 Moderately
i hManifest hManifest
G. Organize informatiom neathy
using notfe-taking apps like 2.81 Mﬁgﬁ%it:tly 3.15 Mﬁgﬁ}it:tly
OneMote, Motion, or Everncte.
7. BEwaluate if infographics or
posts online are accurate and 337 MDdETEtEI:" 3.28 MDdETEtEI:"
trustevorthy Manifest Manifest
8. Draw conclusions from data
. hModeratsl Moderatsl
Erifr:‘e;:;t thern im a report 3.34 Man ifES-‘t:,l 3.18 Man i‘FES-‘t:,I
Moderately Moderately

COMPOSITE MEAN 3.268 Manifest 3.18 Manifest
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Table & Level of Social Science Skills in terms of Research Skills

C. Research 5kills Teachers Students
(Gathering, organizing, and
evaluating Social Science ; ;
information through digital Weighted '-.l'erbal_ Weighted "..-'erbal_
WMean Interpratation WMean Interpretation
tools)
The students...
1. Find reliable sourcas in
Google Scholar, library 3.35 M;gﬁ}“;:,ﬁ'” 3.40 Mh‘fl:ﬁi'f:t"'
wehsites, or verified sites.
= Eear{:.:h for EIUdI_EE and Moderately Moderately
reports in academic or 3.30 Manifest 3.38 Manifest
govermnment datsbases.
f3r- Eaﬂ'uet: F?CE anl:'I_I_e'.ndenDE 544 Moderately 5 41 Moderataly
om websites, archves, ar ) Manifest ) Manifest
online articles for reports.
4. Learm and apply ressarch
steps (searchimg, citing. note- 3.43 Mh?'lgﬁ!rfit:tly 3.32 Mhﬁ:iirfet;:y
taking) wusing online tutorials.
E&HEEP resga;;l'! ﬁIDEE. and 5 41 Moderately 533 Moderataly
notes organized in Orive or a8 . Manifast . Manifest
folder system.
g. EEf';'E and arrange Ft-IEt?tIDHS . Moderately 228 Moderately
or references using citation . Manifast . Manifest
tools or lists.
T :JEE dlg_rtal tools t-:}sd:'uch.lre 2 a0 Moderately 220 Moderately
and organize reseant ) Manifest ) Manifiest
properly.
& Write summaries or
biblicgraphies that combine 370 Moderately 373 Moderataly
information from different ’ Manifest ’ Manifest
SOUNCES.
Moderately Moderately
COMPOSITE MEAN 3.36 Manifest 3.33 Manifest

Table 9 Level of Social Science Skills in terms of Communication Skills

0. Communication Skills

{Expressing snd sharing Teachers Students
ideas in Social Science
learming using digital tools) Weighted Werbal Weighted Werbal
The students. .. f=an Interpratation fMean Interpratation
1. Craate pressntations
(PowerFoint. Ganwva, videos) Hiahl Hiahl
that are visuslly organized and 388 Ms:ﬁ'rr':st 3.51 ME:EEFE:'.st
show understanding of the
topic.
2. Use images, charts, or 580 Highily 543 Moderately
infographics to explain ideas. ) Manifest ) Manifest
3. Express opinions on social or .
cultural issues through digital 3.52 Mgﬁ!rf-lllait 3.37 Mﬁgﬁﬁ::tly
communication platforms.
4. Give feedback and accept 370 Highily 947 Moderately
feedback during group work. ) Manifest ) Manifest
5. Sumrmnarize group Hi

: . . g hily Moderately
g:'lE‘:rIJESdE-:jG;jjuﬂI;npstst them in 3.60 Manifest 326 Manifest
G. Present short lessons or .

. : _ Highily Moderately
E:‘;ﬂggs using shdes or short 366 Msnifast 333 Manifast
7. Creste multimedia
presentations (slides, video, 373 Highly 330 Moderately
images) that explain and ) Manifest ) Manifest
defend their point of view.

8. Practice proper online
behavior (netiquett=) when 370 Highly 943 lModerately
interacting in digital l=eaming ) Manifest ) Manifest
platforms.
Highly Moderately
COMPOSITE MEAN 3.70 Manifest 3.40 Manifest
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Table 10 Level of Social Science Skills in terms of Problem-Solving Skills

E. Problem Sclving Skills
{Applying Social Sciencea Teachers Students
knowledge to solve problems
within the classroom using Weighted Werbal Weighted Werbal
digital tools) The students... Mean Interpretation Mezn Interpretation
1. EF:EIIHE:tI:III‘I'I an{.:l crganize Moderately Moderately
solution ideas using 338 . 3.10 .
. - Manifest Manifest
collaborative digital platform
2. Collsborata with classmates
online (Google Docs, 357 Highly 358 Moderately
Messenger, or group chats) to i Manifest i Manifest
solve case studies.
3..Explun.a alte.rnatw_e solutions Moderately Moderately
using online simulations, 3.42 . 3.15 -
L Manifest Manifest
games or activities.
4 Plan and finish project steps 951 Highly 927 Moderately
using checklisis or shared files. ) Manifest =t Manifest
5 Caollect datz and uss
feedback from anline 347 Moderately 307 Maoderately
assessments (Forms, guizzes) : Manifest i Manifest
to refine solutions.
G. Show solutions using
N . Moderatel Moderatel
ﬁngfﬁ:j;r problem-salving 3.15 Man'rfesty 3.20 Man 'rfest?
7. Use real dats (reports,
statistics, or surveys) from 9 48 Moderately 334 Moderately
online sources to support : Manifest : Manifest
solutions.
8. :resent EPIMIEI}.F: wrtl'!d 368 Highly 333 Moderately
evidence using slides, videos, . Manifest . Manifest
or charts
Moderately Moderately
COMPOSITE MEAM 3.45 Manifast 3.23 Manifast

Significant Relationship between the Extent of Utilization of the Different Types of Digital Learning
Tools and Social Science Skills of HUMSS students

Table 11 Relationship between the Extent of Utilization of Digital Learning Tools in Written Works and Social
Science Skills

Variable P- Computed Inferpretation | Decizion "u"erbal_
values | R-values Inferpretation
o Strong
Critical - . L
Thinking Skills 000 293 F'u;rtwe. Reject Significant
Relationship
Strong
Analytical 000 ard Positive Reject Significant
Relationship
Strong
Research 000 509 Positive Reject Significant
Relationship
Moderate
Communication | .000 47T FPositive Reject Significant
Relationship
Strong
F;mb'.e’“ 000 | 518 Positive | Reject | Significant
olving . )
Relationship

Coefficient of corralzbion (Fl: +1.0 (Perfact relationship), +. 7§ fo .39 {Very Sirong
relafionzhig), +.57 to .75 (Sfrong refationszhip), + 26- 80 (Moderate Relafionzhip, +.11 fo
25 (Weak relabionzhip), +.01 fo 10 (Very weak ralafionship), .00 (Mo relabionzhip)

Table 11 reveal that all computed p-values are .000, which are lower than the 0.05 level of significance
indicates that the relationships observed are statistically significant, leading to the rejection of the null hypothesis
across all skill areas. The computed r-values range from .477 to .593, suggesting moderate to strong positive
relationships between the use of digital learning tools and Social Science skills. This means that as the utilization
of digital tools for written works increases students’ Social Science skills also tend to improve.
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Table 12 Relationship between the Extent of Utilization of Digital Learning Tools in Performance Task and
Social Science Skills

Variable

P- Computed . L Verbal
values | R-values Interpretation | Decision Inferpretation
- Strong
Critical
rhea 000 665 Positive Reject | Significant

Thinking Skills Relationship

Strong
Analytical 000 647 Positive Reject Significant
Relationship
Strong
Research 000 595 Positive Reject Significamt
Relationship
Strong
Communication 000 581 Positive Reject Significant
Relationship
Strong
Problem - . s
Solving 000 B16 Positive Reject Significamt

Relationship

Coaefficient of correlation (rl: +1.0 (Peract relaticnzhip), +.78 fo .92 (Very Strong
redsfionzhip), + .51 fo .75 (Sfrong refationship), + 26-.50 (Moderate Relsfionship, + 11 fo
28 (Wieak relationsfigl, +.07 fo 10 (Very weak relationsfig), (00 (Wao relaticonshisl

The findings in Table 12 demonstrate a significant positive relationship between the extent of utilization of digital
learning tools for performance tasks and the development of social science skills among HUMSS students. The
results reveal significant relationships across all skill areas, indicating that increased use of digital tools in
performance tasks is meaningfully associated with improved competencies in Social Science.

Table 13 Relationship between the Extent of Utilization of Digital Learning Tools in Quarterly Assessment and
Social Science Skills

Variable p- Computed Interpretation | Decision "u’erbal_
values | R-values Interpretation
- Strong
Thin?:?:;:aslkills ooo | 562 Positive | Reject | Significant
Relationship
Strong
Analytical 000 514 Positive Reject Significant
Relationship
Moderate
Research 000 474 Positive Reject Significant
Relationship
Moderate
Communication | 000 495 Positive Reject Significant
Relationship
Strong
Psl;t:rli:;] 000 508 Positive | Reject | Significant
Relationship

Coefficient of corralation (1): +1.0 (Parfect relationship), +. 76 fo .98 (Very Strong
relafionzhip), +.57 fo .75 (Strong refationzhip), + 26-.50 (Moderate Relafionzhip, +.11 fo
25 (Weak relafionzhip), +.01 fo .10 (Very weak relationzhin), .00 (Mo relation=hig)

The results of Table 13 indicate that the extent of utilization of digital learning tools in quarterly assessments has
a significant and positive relationship with all Social Science skills, including critical thinking, analytical,
research, communication, and problem-solving skills. This suggests that students who actively engage with
digital tools during assessments demonstrate stronger performance across these skills, while traditional
assessment methods continue to reinforce foundational reasoning, structured thinking, and reflective evaluation.

DISCUSSIONS
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Extent of Utilization of Digital Learning Tools:

Digital learning tools are moderately utilized by both teachers and students, with clear differences in their
preferred tools and applications. Teachers most frequently use word processors (e.g., MS Word, Google Docs)
for written tasks, while students rely more on educational videos from YouTube and other social media
platforms, reflecting their preference for audiovisual learning that enhances understanding. Research supports
that such platforms improve engagement and complement traditional instruction.

In performance tasks, teachers primarily utilize PowerPoint and Canva to facilitate multimedia presentations,
recognizing their effectiveness in organizing content and enhancing comprehension. However, both teachers and
students report lower utilization of Learning Management Systems (LMS) and collaborative platforms like
Google Workspace and Microsoft 365, suggesting challenges related to digital literacy and the need for more
structured guidance. Students also show moderate use of emerging tools such as Al applications, indicating
limited familiarity or support in integrating these technologies.

For quarterly assessments, both groups strongly favor traditional teacher-administered written tests and
structured performance outputs (e.g., essays, portfolios, projects). These methods remain dominant due to their
perceived reliability, fairness, and alignment with academic standards. Despite the increasing availability of
digital tools, conventional assessments continue to play a central role in evaluating student learning, highlighting
the ongoing importance of structured, teacher-directed evaluation practices.

Level of Social Science SKkills of HUMSS students

The findings indicate that the Social Science skills of HUMSS students are generally moderately manifested,
with some areas showing stronger development than others. In terms of critical thinking skills, teachers
observed that students can connect classroom concepts to real-life situations and increasingly use credible online
sources to support their ideas, reflecting developing analytical and evaluative abilities. Similarly, students
reported strong performance in supporting answers with evidence from trusted websites and analyzing social
issues using multimedia tools, highlighting their growing digital literacy and reasoning skills.

For analytical skills, both teachers and students rated these as moderately manifested. Students demonstrated
strengths in comparing different viewpoints using online sources and simplifying complex topics through notes
or presentations. This suggests that digital tools help learners break down and organize information effectively,
supporting analytical thinking. Regarding research skills, students showed competence in gathering information
from websites, online articles, and academic platforms such as Google Scholar and library resources. Both
perspectives indicate that learners are becoming more capable of locating and selecting relevant and credible
information, although these skills are still developing.

In communication skills, this area received the highest ratings overall. Teachers assessed these as highly
manifested, while students rated them as moderately manifested. The use of digital tools—such as presentations,
videos, and online discussions—has helped students clearly express ideas, organize information, and collaborate
with others, enhancing their confidence and communication abilities. Lastly, for problem-solving skills, both
teachers and students identified collaboration through digital platforms and presenting solutions using
multimedia formats as key strengths. These practices promote teamwork, critical analysis, and the effective
organization and communication of ideas, demonstrating the integration of multiple skills in solving social
science-related tasks.

Developed Digital Supplementary Learning Package

The Digital Supplementary Learning Package (DSLP) provides students and teachers with digital resources that
support learning in Social Science. It is accessible online through a dedicated website, allowing teachers and
students to utilize the digital materials anytime and anywhere. The website is entitled iISOCIAL: Interactive
Social Science Learning Module—Empowering HUMSS Students to Stay Informed, Think Critically, and Serve
Society Actively. The online package includes also PowerPoint lessons for teachers, a daily lesson log, and a
weekly learning plan containing various activities that can be implemented throughout the lessons in Disciplines
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and Ideas in the Social Sciences.

Students can also take quizzes via Google Forms and participate in interactive games designed to make learning
more engaging and enjoyable. All these resources are accessible through Google Drive.

In conclusion, the interactive website serves as a comprehensive digital platform that facilitates meaningful
engagement with Social Science content. It provides students with opportunities to explore topics, complete
activities, and take quizzes online, while offering teachers flexible tools to guide instruction, monitor progress,
and ensure lessons are both engaging and educational.

By promoting skill development and active learning, the website creates a more interactive and enriching
learning experience for HUMSS students. For easy and full access of the output, scan the qr code or follow the
link below.

CONCLUSIONS

In light of the foregoing findings, the following conclusions are drawn.

1. The types of digital learning tools used by the students in social science subjects included video-based platforms,
communication tools, mobile applications, collaborative tools, and digital learning modules.

2. Digital learning tools were moderately utilized as assessed by both teachers and students in terms of written
works, performance tasks, and quarterly assessments.

3. There was a significant difference between teachers’ and students’ assessments of the extent of utilization of
digital learning tools in written works. However, no significant difference was observed in performance tasks and
quarterly assessments.

4. The social science skills of HUMSS students were moderately manifested in terms of critical thinking, analytical,
research, communication, and problem-solving skills.

5. There was a significant relationship between the extent of utilization of digital learning tools and social science
skills among HUMSS students.

6. A digital supplementary learning package was developed.
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