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ABSTRACT  

High-achieving students are often seen as independent and able to manage academic demands on their own. 

However, studies show that they also experience challenges that are not always recognized in schools. This 

qualitative study explored the lived experiences of high-achieving students, focusing on their challenges, coping 

mechanisms, and language learning strategies. The study aimed to develop an integrative model based on these 

experiences.  

The study was guided by three theories: Lazarus and Folkman’s Transactional Theory of Stress and Coping, 

Zimmerman’s Self-Regulated Learning Theory, and Oxford’s Language Learning Strategy Theory. These 

theories helped explain how students deal with academic pressure, perfectionism, and differences in teaching 

methods. Findings revealed that high-achieving students experience stress, anxiety, and burnout due to high 

expectations and limited support. Despite these challenges, they use various coping mechanisms. These include 

problem-focused strategies such as managing time and setting goals, as well as emotion-focused strategies like 

practicing self-control, staying positive, and seeking support from others.  

In terms of language learning, participants reported using metacognitive, cognitive, social, and affective 

strategies. They also make use of digital tools and independent learning practices to improve their skills.  

Based on the findings, a conceptual model was developed to show the relationship between the challenges they 

face, the coping mechanisms they use, and their language learning strategies. The study, conducted in the 

Philippine context, provides a better understanding of high-achieving students and offers insights that may help 

improve teaching practices and student support.  

Keywords: High-achieving students; lived experiences; coping mechanisms; language learning strategies; 

qualitative research  

INTRODUCTION 

Background of the Study 

Education plays a vital role in promoting individual development and societal progress, particularly in achieving 

quality and inclusive education. While many educational efforts focus on supporting low-performing learners, 

high-achieving students are often overlooked and assumed to be independent. However, these students also 

experience academic and psychological challenges such as pressure, anxiety, and high expectations. 

Studies show that high-achieving students face issues related to workload, fear of failure, and lack of appropriate 

instructional support. Despite this, they employ coping mechanisms such as time management, self-regulation, 

and seeking social support. In language learning, they utilize strategies such as planning, practice, and 

collaboration to improve their skills. 

Although existing research has explored challenges, coping mechanisms, and language learning strategies, these 

aspects are often studied separately. There is limited integrative research, particularly in the Philippine context. 
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Therefore, this study aims to examine these variables collectively and develop a model that explains their 

relationship, contributing to a more responsive and inclusive educational system. 

Theoretical Framework of the Study 

This study is anchored on three theories that explain the experiences of high-achieving students: the 

Transactional Theory of Stress and Coping, Self-Regulated Learning Theory, and Language Learning Strategy 

Theory. 

The Transactional Theory of Stress and Coping explain that stress occurs when individuals perceive academic 

demands as exceeding their ability to cope. In this study, high-achieving students experience pressures such as 

high expectations and workload, which lead them to use coping mechanisms like time management and 

emotional regulation. 

The Self-Regulated Learning Theory emphasizes that successful learners actively manage their learning through 

planning, monitoring, and evaluating their performance. This explains how high-achieving students develop 

discipline, goal-setting, and persistence in handling academic challenges. 

The Language Learning Strategy Theory explains that learners use cognitive, metacognitive, and social strategies 

to improve language skills. High-achieving students apply these strategies purposefully to enhance their learning. 

Together, these theories explain that high-achieving students encounter challenges, respond through coping 

mechanisms, and apply learning strategies to achieve academic success. 

Conceptual Framework 

 

 

 

 

 

 

 

Figure 1. Interconnected Relationship of the Challenges, Coping Mechanisms, and Language Learning 

Strategies of High-Achieving Students 

The conceptual framework illustrates the interconnected relationship among challenges, coping mechanisms, 

and language learning strategies of high-achieving students, leading to academic outcomes. 

Challenges such as academic pressure and high expectations serve as the starting point that influences students’ 

responses. These challenges trigger the use of coping mechanisms, including both problem-focused strategies 

(e.g., time management) and emotion-focused strategies (e.g., self-regulation). 

Coping mechanisms, in turn, influence the language learning strategies used by students. Learners who 

effectively manage stress are more capable of applying strategies such as planning, practice, and collaboration 

to improve their language skills. 

These processes contribute to academic outcomes such as improved performance, motivation, and well-being. 

The framework also suggests a cyclical relationship, where outcomes influence future experiences of challenges, 

making learning a continuous and dynamic process. 
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Coping 
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REVIEW OF RELATED LITERATURE  

This section presents relevant literature and studies that support the present research. It includes discussions on 

the challenges faced by high-achieving students, the coping mechanisms they employ, and the language learning 

strategies they utilize. The reviewed studies provide a foundation for understanding the experiences of high-

achieving learners and help establish the variables explored in this study. Furthermore, this section highlights 

existing findings, identifies gaps in the literature, and justifies the need for conducting the present research. 

Challenges of High-Achieving Students 

Talley (2024) conducted a systematic literature review of over fifty empirical studies on academic demands and 

mental health. The review revealed a strong correlation between perfectionistic tendencies in high achievers and 

increased risk of depression, anxiety, and suicidal ideation. It concluded that self-imposed standards and peer 

competition exacerbate these risks and often remain invisible to support systems. Recommendations included 

establishing peer-mentoring programs, promoting balanced goal setting, and implementing regular mental health 

screenings for top-ranked students. 

Steare et al. (2023) used a longitudinal cohort design to track stress indicators in adolescents enrolled in high-

pressure schools. Their findings showed that students maintaining top grades experienced progressively 

worsening anxiety and depressive symptoms, especially during examination periods. The authors concluded that 

high-achiever status can mask serious mental health declines and called for early intervention programs. They 

recommended resilience-building workshops, cognitive reframing training, and the routine incorporation of 

mindfulness practices into school curricula. 

High-achieving students face a distinct constellation of challenges driven by perfectionism, intense peer 

competition, and unrelenting academic demands. The literature underscores that these pressures not only 

heighten risk for burnout and mental health decline but also often go unrecognized by institutional support 

structures. Systemic reforms, such as workload management, integrated social-emotional learning, and proactive 

mental health monitoring, emerge as essential strategies to safeguard the well-being of top performers. 

High-achieving students are often perceived as academically resilient and self-sufficient; however, existing 

literature reveals that they encounter a distinct set of academic, psychological, and contextual challenges that are 

frequently overlooked in educational systems. These challenges range from internal pressures such as 

perfectionism and fear of failure to external factors including instructional mismatches, limited institutional 

support, and socio-cultural expectations. The following studies highlight these multifaceted difficulties 

experienced by high-achieving learners across different contexts. 

Almousa et al. (2022) emphasized that high-achieving university students face unique academic pressures 

despite their strong performance. Their study revealed that these students often struggle with maintaining 

consistently high standards, which leads to stress, anxiety, and burnout. Unlike their lower-performing peers, 

they receive less targeted academic support, resulting in unmet needs that can negatively affect both their 

academic engagement and emotional well-being. 

Ziernwald and Hillmayr (2022) investigated the role of differentiated instruction in supporting high-achieving 

students in mixed-ability classrooms. Their systematic review found that instructional strategies are often 

insufficiently adapted to challenge advanced learners, leading to boredom and under-stimulation. The lack of 

appropriate academic challenge may hinder the full development of high-achieving students’ potential, 

suggesting that uniform teaching approaches fail to address diverse learner needs. 

Flint et al. (2022) explored the experiences of high-achieving students enrolled in a recognition scheme and 

found that these learners encounter challenges related to time management, academic transitions, and social 

integration. The study highlighted that even structured support programs may not fully address the complexities 

of their experiences, particularly in fostering a sense of belonging and community. 

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue IV April 2026 
 

Page 6995 

 www.rsisinternational.org 

 

 

Khatoon et al. (2022) examined academic performance challenges among high achievers and noted that these 

students often face intense competition, high expectations, and self-imposed pressure. Such conditions may lead 

to academic fatigue and decreased motivation over time, indicating that high performance does not equate to the 

absence of academic difficulties. 

Riley and Durnell (2022) discussed the challenges faced by high-achieving students engaged in advocacy and 

research, particularly within demanding academic environments. Their findings revealed that institutional 

pressures, combined with faculty burnout, can indirectly affect high-achieving students by limiting mentorship 

quality and support systems necessary for their growth. 

Williams (2024) highlighted challenges related to feedback mechanisms in higher education, noting that high-

achieving students often receive less explicit guidance because they are assumed to be independent learners. 

However, the study argues that these students benefit from more advanced, facilitative feedback that pushes 

them toward deeper learning, which is often lacking in traditional instructional settings. 

Fennell (2024) focused on high-achieving African American female students pursuing STEM careers and found 

that they face intersecting challenges related to gender, race, and systemic inequities. These challenges include 

limited access to resources, stereotyping, and social barriers, which can impact their academic choices and 

persistence. 

Safitri et al. (2025) examined academic flow among high-achieving senior high school students and found that 

maintaining a balance between skill level and task difficulty is a persistent challenge. When tasks are either too 

easy or excessively demanding, students may struggle to sustain motivation and optimal engagement. 

Kaya and Ercag (2023) explored the use of challenge-based gamification and found that while structured 

challenges can enhance motivation and academic performance, the absence of such engaging strategies in 

traditional classrooms may contribute to disengagement among high-achieving students. 

Chan and Hu (2023) investigated students’ perceptions of generative AI and noted that while high-achieving 

students benefit from technological tools, they also face challenges in navigating ethical concerns, overreliance, 

and the need for critical evaluation of AI-generated content, adding a new dimension to modern academic 

challenges. 

The reviewed literature consistently demonstrates that high-achieving students face complex and multifaceted 

challenges that are both internal and external in nature. Across studies, common themes emerge, including 

heightened academic pressure (Almousa et al., 2022; Khatoon et al., 2022), lack of differentiated instructional 

support (Ziernwald & Hillmayr, 2022; Williams, 2024), and difficulties in maintaining engagement due to 

mismatched academic challenges (Safitri et al., 2025; Kaya & Ercag, 2023). Additionally, socio-cultural and 

institutional factors such as inequities, identity-related challenges, and limited mentorship further complicate 

their experiences (Fennell, 2024; Riley & Durnell, 2022). 

While these studies collectively highlight that high-achieving students are not exempt from academic struggles, 

they differ in focus and scope. Some emphasize instructional and pedagogical gaps (Ziernwald & Hillmayr, 

2022), while others center on psychological and emotional dimensions (Almousa et al., 2022). Meanwhile, 

emerging studies introduce modern challenges such as technology integration and digital learning complexities 

(Chan & Hu, 2023). Despite these variations, there is a shared recognition that existing educational systems often 

overlook the nuanced needs of high-achieving learners. 

However, a critical gap exists in the literature. Most studies focus primarily on identifying challenges or 

evaluating interventions, with limited exploration of how high-achieving students actively cope with these 

challenges and what specific language learning strategies they employ, particularly in localized or contextualized 

settings. There is also a lack of integrative research that connects challenges, coping mechanisms, and learning 

strategies into a unified framework. Furthermore, few studies consider the lived experiences of high-achieving 

students in specific cultural or educational contexts, such as in Philippine classrooms. 
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Coping Mechanisms of High-Achieving Students 

While high-achieving students encounter significant academic and psychological pressures, literature shows that 

they actively develop a range of coping mechanisms to manage stress, sustain performance, and maintain well-

being. These coping strategies may be cognitive, emotional, behavioral, or social in nature, reflecting both 

adaptive and maladaptive responses to the demands placed upon them. The following studies present various 

coping mechanisms employed by high-achieving learners across different contexts. 

Sanchez (2022) applied a phenomenological qualitative approach, conducting in-depth interviews with high 

achievers about their stress-management tactics. Key coping mechanisms included meticulous time 

management, goal segmentation, and reliance on supportive peer networks. Sanchez concluded that while these 

strategies help sustain performance, overdependence on peers for emotional regulation can create vulnerabilities. 

The study recommended formal time-management training and counselor-facilitated student support groups. 

Cuerdo (2021) used a correlational survey to examine the relationship between self-efficacy beliefs and academic 

resilience among secondary students. Findings showed that those with strong self-efficacy reported lower stress 

levels and more adaptive problem-solving in the face of setbacks. Cuerdo concluded that fostering self-belief is 

pivotal for building enduring resilience. The author recommended embedding self-efficacy development 

activities, such as mastery experiences and structured verbal encouragement, into everyday classroom practice. 

Escoto and Alfarero (2022) conducted case studies of student-athletes balancing rigorous training with academic 

demands. Through semi-structured interviews, they identified coping mechanisms such as detailed scheduling, 

coach support, and the use of digital platforms for lesson catch-up. The study concluded that a combination of 

family involvement and institutional flexibility is crucial for these students’ success. Recommendations included 

formalizing academic-athletic liaison roles and offering flexible deadlines to accommodate competing 

commitments. 

High achievers deploy a sophisticated repertoire of coping strategies, structured planning, strong self-belief, and 

targeted use of digital and social supports to navigate intense academic demands. While these mechanisms 

bolster performance, the research highlights the need to formalize and scaffold them through institutional 

programs that develop time-management skills, self-efficacy, and adaptive peer networks, thereby reducing 

reliance on informal and sometimes unstable support systems. 

Helsper et al. (2025) examined the vulnerabilities and coping mechanisms of gifted students in high-achieving 

school environments and found that these learners employ both adaptive and identity-based coping strategies. 

Students, particularly those belonging to marginalized groups such as LGBTQ individuals, develop resilience 

by seeking safe spaces, building supportive peer networks, and engaging in self-affirmation practices. However, 

the study also noted that coping is often shaped by environmental stressors, such as discrimination and high 

expectations, which can complicate their emotional regulation. 

Almousa et al. (2022) highlighted that high-achieving students cope with academic stress through family support 

and learned behavioral strategies. The study suggested that students who receive guidance from informed 

families tend to develop better coping skills, including time management, problem-solving, and emotional 

control, indicating the importance of external support systems in coping processes. 

Rendor et al. (2021) explored stress coping mechanisms among college student achievers and found that these 

students employ both problem-focused and emotion-focused coping strategies. They actively confront academic 

challenges by seeking solutions, organizing tasks, and maintaining discipline, while also engaging in avoidance 

or distraction techniques when overwhelmed. The study emphasized that the stress experienced by high 

achievers is often underestimated, making their coping efforts less visible. 

Pelayo and Paglinawan (2025) investigated the coping strategies of a high school honor student transitioning to 

tertiary education and found that goal setting, self-discipline, and adaptability are key coping mechanisms. As 

academic demands increase, students adjust by strengthening their study habits, managing time effectively, and 

maintaining a strong sense of purpose. 
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Tucker (2022) examined low-income, high-achieving students and found that these learners cope by developing 

strong organizational and academic skills, as well as resilience in navigating limited resources. Their coping 

strategies often involve persistence, self-reliance, and the ability to adapt to challenging academic and social 

environments. 

Barrot et al. (2021) analyzed students’ coping mechanisms during online learning in the Philippines and 

identified active coping strategies such as time management, seeking help, and self-regulated learning. High-

achieving students, in particular, demonstrated initiative in overcoming learning barriers by maximizing 

available resources and maintaining motivation despite challenges in the digital learning environment. 

Fonseca (2021) discussed emotional intensity among gifted students and highlighted coping mechanisms such 

as emotional awareness, self-regulation, and social skill development. The study emphasized that high-achieving 

students often experience heightened emotional sensitivity, requiring deliberate coping strategies to manage 

intense feelings and maintain balance. 

Fogaca (2021) explored coping and social support among student-athletes and found that high-performing 

individuals benefit from structured coping interventions, including stress management techniques and social 

support systems. These strategies not only improve performance but also protect mental health, underscoring the 

importance of holistic coping approaches. 

Egan et al. (2022) examined mindfulness, self-compassion, and resilience as coping mechanisms in higher 

education. The study found that practices such as mindfulness and self-compassion help high-achieving students 

manage self-criticism, reduce stress, and enhance overall well-being, making them effective tools for sustaining 

academic success. 

The reviewed literature reveals that high-achieving students utilize a diverse range of coping mechanisms that 

are both adaptive and context-dependent. Across studies, common coping strategies include problem-focused 

approaches such as time management and goal setting (Rendor et al., 2021; Pelayo & Paglinawan, 2025), as well 

as emotion-focused strategies like mindfulness, self-compassion, and emotional regulation (Egan et al., 2022; 

Fonseca, 2021). Social support also emerges as a crucial coping resource, whether from family, peers, or 

institutional programs (Almousa et al., 2022; Helsper et al., 2025; Fogaca, 2021). 

While there are consensus that high-achieving students are capable of developing effective coping strategies, the 

literature varies in its emphasis. Some studies focus on individual resilience and self-regulation (Pelayo & 

Paglinawan, 2025.; Rendor et al., 2021), while others highlight the role of environmental and social factors in 

shaping coping mechanisms (Helsper et al., 2025; Tucker, 2022). Additionally, recent research introduces 

contextual coping strategies in response to modern challenges such as online learning (Barrot et al., 2021), 

indicating that coping is dynamic and influenced by changing educational landscapes. 

Despite these contributions, significant gaps remain. Most studies examine coping mechanisms in isolation from 

other critical variables such as learning strategies and academic language development. There is limited 

integrative research that connects coping mechanisms with how high-achieving students approach language 

learning tasks. Furthermore, many studies are conducted in Western or generalized contexts, with limited 

attention to localized settings such as Philippine educational environments. 

These gaps highlight the need for a more holistic investigation that links coping mechanisms with both 

challenges and language learning strategies among high-achieving students. The present study addresses this gap 

by providing a contextualized and integrated understanding of how high-achieving learners navigate academic 

pressures while employing specific strategies to enhance their language learning outcomes. 

Language Learning Strategies of High-Achieving Students 

Language learning strategies play a crucial role in shaping the academic success of high-achieving students, 

particularly in the context of second or foreign language acquisition. These strategies encompass cognitive, 

metacognitive, social, and affective techniques that enable learners to process, retain, and apply language 
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knowledge effectively. Existing studies suggest that high-achieving students tend to employ more diverse, 

purposeful, and self-regulated strategies compared to their lower-achieving counterparts, allowing them to 

navigate linguistic challenges more efficiently. 

Hasrul (2023) explored the differences in language learning strategies between high-achieving and low-

achieving students in a private school in Makassar. The study found that high-achieving students utilize a wider 

range of strategies, particularly metacognitive and cognitive strategies such as planning, monitoring, and 

evaluating their learning. These learners demonstrated greater autonomy and intentionality in selecting strategies 

that align with their learning goals. 

Arvidsson and Engel (2024) investigated how high-achieving students learn languages in online environments 

and revealed that these learners actively engage in self-directed learning strategies. They frequently use digital 

tools, manage their time effectively, and employ reflective practices to enhance their understanding. The study 

highlighted that adaptability and digital literacy are key components of successful language learning in virtual 

contexts. 

Cahyo et al. (2024) examined high-achieving students in an Indonesian Islamic boarding school and found that 

these learners consistently applied memory, cognitive, and social strategies in preparing for the TOEFL Junior 

Test. Their success was attributed to disciplined practice, peer collaboration, and consistent exposure to the target 

language, demonstrating a balanced use of multiple strategy types. 

Abdullah (2022) compared language learning strategies between high-achieving and low-achieving Kurdish EFL 

learners and found that high achievers predominantly used metacognitive and compensation strategies. These 

students were more proactive in overcoming language gaps, utilizing techniques such as guessing meanings from 

context and organizing their learning processes effectively. 

Kumar et al. (2023) focused on secondary-level students and identified that high-achieving learners adopt 

structured and consistent language acquisition strategies. These include repetition, contextual learning, and 

active engagement with language materials, which contribute to improved language proficiency and retention. 

Tongsukkaeng (2022) examined high-achieving lecturers and found that motivation and strategic learning 

behaviors are closely interconnected. These individuals employed goal-oriented strategies, self-regulation, and 

continuous practice, indicating that effective language learning extends beyond students to lifelong learners. 

Zeng and Ehrich (2025) explored the experiences of high-achieving Chinese L2 learners in an Australian primary 

school and found that these students utilized immersive and interaction-based strategies. Their success was 

linked to active participation, cultural adaptation, and meaningful communication in real-life contexts. 

Malini (2022) investigated speaking strategies among high-achieving learners and found that they frequently 

used interactive and communicative strategies, such as practicing with peers and seeking feedback. These 

strategies enhanced their confidence and fluency in spoken language. 

Priyantin et al. (2026) examined high-achieving pre-service teachers and found that, despite their academic 

success, some demonstrated limited awareness of cognitive language learning strategies. This suggests that high 

achievement does not always equate to strategic competence, particularly when instructional contexts are not 

aligned with practical application. 

Tai and Zhao (2024) highlighted the role of motivation and strategy use in academic English proficiency, 

revealing that high-achieving students integrate both cognitive and metacognitive strategies with strong intrinsic 

motivation. Their ability to combine strategic learning with sustained motivation contributes significantly to 

their success in language acquisition. 

Halali et al. (2023) implemented a classroom survey and observation study among Libyan students in Malaysian 

universities to explore strategies for English speaking anxiety. Participants frequently used compensation tactics, 

such as paraphrasing and synonym substitution, and rehearsal in peer groups to maintain fluency under stress. 

The researchers concluded that these strategies effectively mitigate anxiety and preserve communicative 
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competence. They recommended strategy-training workshops that teach learners when and how to deploy 

compensation techniques. 

Siripipatthanakul and Phuangsuwan (2023) adopted a qualitative case study approach with Thai undergraduates 

to investigate socio-affective tactics in English learning. Their observations and interviews revealed that 

collaborative group work and structured peer feedback significantly bolstered learners’ confidence and self-

esteem in using English. The authors concluded that socio-affective support is essential for sustained strategy 

use and recommended establishing peer-mediated learning circles and regular facilitator-led feedback sessions. 

Essel et al. (2022) used a quasi-experimental design to assess the impact of an AI-driven chatbot as a virtual 

teaching assistant in Ghanaian higher education. Students who interacted with the chatbot received immediate 

corrective feedback and experienced more risk-free speaking practice, leading to marked improvements in 

engagement and accuracy. The study concluded that AI tools broaden strategic options and reduce performance 

anxiety. Recommendations included piloting chatbot integrations in language labs and refining feedback 

algorithms based on usage data. 

High-achieving students leverage an adaptive blend of metacognitive, cognitive, and socio-affective strategies, 

augmented by technology, to manage language anxiety and enhance proficiency. The research converges on the 

importance of teaching learners when and how to apply these tactics, whether through targeted workshops, peer-

facilitated sessions, or AI-enhanced tools, thereby embedding strategy awareness into the language curriculum 

and promoting both autonomy and resilience. 

The reviewed literature consistently indicates that high-achieving students employ a diverse range of language 

learning strategies that contribute to their academic success. Across studies, metacognitive strategies such as 

planning, monitoring, and evaluating learning processes emerge as dominant (Hasrul, 2023; Abdullah, 2022), 

alongside cognitive strategies like repetition, contextualization, and practice (Kumar et al., 2023; Cahyo et al., 

2024). Social and interactive strategies are also emphasized, particularly in enhancing communication skills and 

real-world language use (Malini, 2022; Zeng & Ehrich, 2025). Additionally, motivation and self-regulation are 

consistently identified as key factors that reinforce the effective use of these strategies (Tongsukkaeng, 2022; 

Tai & Zhao, 2024). 

Simulacrum or Model Development Based on the Findings 

In educational research, the development of a simulacrum or model serves as a conceptual representation that 

integrates key variables such as challenges, coping mechanisms, and learning strategies into a unified 

framework. This model provides a structured understanding of how high-achieving students navigate complex 

academic environments, particularly in language learning contexts. Existing literature supports the need for such 

integrative models by highlighting the interconnectedness of learners’ experiences, behaviors, and outcomes. 

Hasrul (2023) emphasized that understanding the differences in language learning strategies between high-

achieving and low-achieving students can inform the development of targeted instructional models. The study 

revealed that high-achieving students not only utilize diverse strategies but also actively cope with language 

learning difficulties such as anxiety and comprehension barriers. These findings suggest that any proposed model 

should incorporate both strategic learning behaviors and coping mechanisms as central components. 

Won (2025) explored the experiences of underachieving students in technology-mediated English learning 

environments and found that technological tools alone do not resolve learning gaps. The study highlighted the 

importance of learner engagement, adaptability, and contextual factors, implying that effective models must go 

beyond tools and consider the learner’s interaction with the learning environment. 

Helsper et al. (2025) examined the vulnerabilities and coping mechanisms of students in high-achieving school 

settings and found that these learners often rely on problem-focused coping strategies to manage stress and 

academic pressure. Their findings underscore the importance of integrating psychological dimensions, such as 

stress management and resilience, into any conceptual model of high-achieving students. 
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Fu et al. (2022) demonstrated that simulation-based learning environments can enhance both high- and low-

achieving students’ engagement and strategy use. The study supports the idea that models incorporating 

simulation or experiential learning elements can effectively represent how students apply strategies in dynamic 

learning contexts. 

d’Anjou (2025) investigated high-achieving students’ self-perceptions and found that learners’ identities and 

self-concepts significantly influence how they approach challenges and learning tasks. This suggests that a 

comprehensive model should also account for self-perception and learner identity as influential factors. 

Xu et al. (2024) highlighted the effectiveness of AI-based and game-based learning environments in improving 

higher-order thinking and behavioral patterns among students. Their findings indicate that integrating 

technology-enhanced strategies into a model can reflect modern learning realities and support adaptive learning 

processes. 

Liu and Yang (2026) explored the application of large language models in education and found that such tools 

can support high-achieving students by enhancing problem-solving and conceptual understanding. However, 

limitations in critical engagement suggest that models should balance technological assistance with independent 

cognitive processing. 

Chen et al. (2026) examined self-regulated learning strategies and found that high-achieving students 

demonstrate strong self-efficacy and the ability to manage learning challenges effectively. Their study reinforces 

the importance of self-regulation as a core component of any educational model. 

Jiang et al. (2024) found that high-achieving students actively adjust their learning strategies, seek help when 

needed, and expand their learning beyond formal instruction. These adaptive behaviors highlight the dynamic 

nature of learning, which should be reflected in a flexible and responsive model. 

Maurya (2024) explored the use of simulation and role-play in developing counseling and communication skills, 

showing that simulated environments can replicate real-life challenges and allow students to practice coping and 

problem-solving strategies. This supports the inclusion of experiential and reflective components in model 

development. 

The reviewed literature collectively underscores that high-achieving students’ success is shaped by the dynamic 

interplay of challenges, coping mechanisms, and language learning strategies. Across studies, there is a 

consistent emphasis on self-regulation, adaptability, and strategic learning (Chen et al., 2026; Jiang et al., 2024), 

as well as the role of psychological resilience in managing academic pressures (Helsper et al., 2025). 

Additionally, the integration of technology and simulation-based learning emerges as a significant factor in 

enhancing engagement and skill application (Fu et al., 2022; Xu et al., 2024). 

While these studies provide valuable insights, they tend to examine these components in isolation. Some focus 

primarily on strategies (Hasrul, 2023), others on coping mechanisms (Helsper et al., 2025), and still others on 

technological or instructional interventions (Xu et al., 2024). There is limited research that synthesizes these 

elements into a single, cohesive framework that explains how they interact to influence learning outcomes. 

This gap highlights the need for a comprehensive simulacrum or model that integrates three key domains: (1) 

challenges faced by high-achieving students, (2) coping mechanisms employed to manage these challenges, and 

(3) language learning strategies utilized to achieve academic success. The proposed model may take the form of 

an interconnected or cyclical framework, where challenges trigger coping responses, which in turn influence the 

selection and effectiveness of learning strategies, ultimately leading to academic outcomes. 

Such a model would not only provide a theoretical contribution but also serve as a practical guide for educators 

in designing interventions that are responsive to the needs of high-achieving students. By situating these 

variables within a unified structure, the study addresses a critical gap in the literature and justifies its 

researchability, particularly in offering a contextualized understanding of high-achieving learners in language 

education. 
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Research Questions  

This study aimed to explore the lived experiences of high-achieving students, particularly in relation to the 

challenges they encountered, the coping mechanisms they employed, and the language learning strategies they 

utilized. Specifically, it sought to answer the following questions: 

1. What challenges were encountered by high-achieving students? 

2. What coping mechanisms did high-achieving students employ in addressing these challenges? 

3. What language learning strategies were utilized by high-achieving students? 

4. What simulacrum or model was developed based on the findings of the study? 

METHODOLOGY 

Research Design 

This study employed a basic qualitative research design to explore the experiences of high-achieving students 

regarding their challenges, coping mechanisms, and language learning strategies. This approach allowed for an 

in-depth understanding of participants’ perspectives. 

Selection and Study Site/Sources of Data 

The study was conducted in all high schools at Cervantes, Ilocos Sur. Participants were selected through criterion 

sampling, including students who were part of the top three in academic performance and were willing to 

participate. This ensured that participants had relevant experiences to share. 

Research Instrument 

The primary instrument used in this study was a semi-structured interview guide developed by the researcher. 

The guide consisted of open-ended questions designed to elicit participants’ experiences regarding the challenges 

they encountered, the coping mechanisms they employed, and the language learning strategies they utilized. 

The instrument underwent validation by experts in the field of education to ensure clarity, relevance, and 

appropriateness of the questions. Necessary revisions were made based on their suggestions prior to data 

collection. 

Data Collection Procedure 

Permission was obtained from school authorities prior to data collection. Participants were informed about the 

study and provided consent. Interviews were conducted in a quiet setting, audio-recorded, and later transcribed. 

Probing questions were used to gather detailed responses. 

Mode of Analysis 

Data were analyzed using thematic analysis, which involved coding, categorizing, and developing themes. The 

analysis focused on identifying patterns related to challenges, coping mechanisms, and language learning 

strategies. 

Ethical Considerations 

The study followed ethical standards, including informed consent, confidentiality, voluntary participation, and 

respect for participants. Data were securely stored and used solely for academic purposes. 
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FINDINGS AND DISCUSSION 

Challenges Encountered by High-Achieving Students 

The findings revealed that high-achieving students experienced a range of academic and personal challenges 

despite their strong performance. These challenges are summarized in the STRESS model, which includes 

simultaneous tasks and deadlines, task expectations from peers, rigorous subject demands, emotional strain and 

self-doubt, scarcity of support systems, and struggles in time management. Students commonly face overlapping 

academic requirements across subjects, making it difficult to prioritize tasks and meet deadlines. In addition, 

they experienced pressure from peers, particularly in group work where they were expected to lead and assume 

greater responsibility. 

Moreover, students encountered difficulties in complex subjects such as Mathematics and Science, highlighting 

that academic excellence does not guarantee mastery in all areas. Emotional challenges such as anxiety, fear of 

judgment, and self-doubt were also evident, as students felt pressured to maintain their high performance. The 

lack of sufficient support from teachers and even family members further intensified these difficulties, as students 

often hesitated to seek help. These combined factors led to struggles in time management and prioritization, 

resulting in stress, fatigue, and reduced efficiency. The STRESS model, therefore, reflects the multidimensional 

challenges faced by high-achieving students across academic, social, and emotional domains. 

Coping Mechanisms of High-Achieving Students 

In response to these challenges, high-achieving students employed various coping mechanisms, which are 

organized in the COPE model, consisting of calming strategies, outreach for support, personal motivation and 

mindset, and effective self-management.  

Students used calming strategies such as engaging in relaxing activities to manage stress and restore emotional 

balance. They also sought support from family, friends, and trusted individuals, highlighting the importance of 

social connections in coping with academic pressure. 

Furthermore, students demonstrated strong personal motivation by encouraging themselves, maintaining a 

positive mindset, and focusing on their goals despite difficulties. They also applied effective self-management 

strategies, including organizing tasks, maintaining focus, and avoiding distractions.  

These coping mechanisms show that students utilized both emotion-focused and problem-focused strategies to 

deal with their challenges. The COPE model illustrates that coping is a multifaceted process that enables high-

achieving students to regulate their emotions while effectively managing academic demands. 

Language Learning Strategies of High-Achieving Students 

The findings further revealed that high-achieving students utilized a variety of language learning strategies, 

which are summarized in the LEARN model, consisting of learning through reading, exposure and practice, 

adaptive communication strategies, resource utilization, and nurturing self-confidence. Students improved their 

vocabulary and comprehension through reading English materials, while consistent exposure and practice helped 

enhance their fluency and understanding. 

They also used adaptive communication strategies, such as adjusting their speaking style and practicing 

independently, to overcome anxiety and improve communication skills. In addition, students maximized 

available resources such as dictionaries and online tools to support their learning. Building self-confidence was 

also essential, as students relied on self-belief to actively participate and improve their language abilities. The 

LEARN model demonstrates that high-achieving students apply a combination of cognitive, metacognitive, and 

socio-affective strategies to support their language development. 
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Simulacrum Model Developed from the Findings 

 

Figure 2. STRESS–COPE–LEARN Outcome Loop 

Based on the findings, the study developed the STRESS–COPE–LEARN Outcome Loop, which integrates the 

three models into a unified framework. The model explains that the challenges identified in the STRESS model 

serve as the starting point that triggers the use of coping mechanisms described in the COPE model. These coping 

strategies, in turn, influence the selection and application of language learning strategies outlined in the LEARN 

model. 

Through this process, students achieve outcomes such as improved academic performance, enhanced language 

proficiency, and better emotional well-being. These outcomes then influence how students perceive and respond 

to future challenges, creating a continuous and cyclical process. This integrated model highlights that success 

among high-achieving students is not solely based on ability, but on how they manage challenges, regulate their 

emotions, and apply effective learning strategies. It also emphasizes that learning is dynamic and shaped by 

ongoing interactions between experiences and responses. 

CONCLUSIONS 

The study concludes that high-achieving students experience significant academic, social, and emotional 

challenges, as reflected in the STRESS model. To address these, they employ diverse coping mechanisms 

captured in the COPE model, which help them manage stress and maintain performance. They also utilize 

effective language learning strategies represented in the LEARN model to enhance their skills. The STRESS–

COPE–LEARN Outcome Loop confirms that learning is a continuous and adaptive process influenced by the 

interaction of these variables. 

RECOMMENDATIONS 

Based on the findings, it is recommended that schools design balanced academic workloads to reduce student 

stress. Teachers should provide appropriate support and differentiated instruction to meet the needs of high-

achieving students. Schools should strengthen mental health and support systems to address both academic and 

emotional concerns. Students are encouraged to develop effective coping and time management skills, while 

language teachers should integrate strategy-based instruction to enhance learning. Future researchers may further 

explore and validate the STRESS–COPE–LEARN model in different contexts. 
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