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ABSTRACT

Reinforcement strategies play an important role in shaping learners’ behaviour, motivation, and academic
achievement. However, despite their recognized significance, there is limited localized research examining their
influence among elementary pupils in Cervantes, [locos Sur. This lack of local research makes it hard to know
which teaching methods work best for pupils in this specific area. This study examined the reinforcement
strategies employed by teachers and their relationship to the academic performance of Grade 6 pupils in selected
elementary schools in Cervantes, Ilocos Sur.

A descriptive-correlational research design was employed in this study. The questionnaire assessed the extent to
which teachers employed reinforcement strategies in the classroom, as perceived by the pupils. Data were
collected from 137 Grade 6 pupils using a validated survey questionnaire, along with their academic grades for
the School Year 2025-2026. Results revealed that teachers consistently utilized reinforcement strategies in the
classroom, interpreted as Always. The learners’ academic performance was described as Very Satisfactory.
Statistical analysis showed a significant relationship between teachers' reinforcement strategies and pupils'
academic performance. This means that consistent and appropriate reinforcement practices help improve pupil
achievement.

The study recommends the continuous and consistent application of reinforcement strategies to further enhance
classroom engagement and improve the academic performance of Grade 6 learners.

Keywords: Academic Performance, Grade 6 Pupils, Reinforcement Strategies

INTRODUCTION
Background of the Study

Classroom management is a fundamental aspect of effective teaching that involves the deliberate organization
of classroom environments to facilitate learning, maintain order, and promote positive student behaviour.
Effective classroom management creates a structured and supportive learning atmosphere where students feel
motivated to participate actively and engage in academic tasks. Research indicates that classrooms characterized
by well-implemented management strategies tend to demonstrate higher levels of student engagement, improved
behaviour, and better academic performance (Gage et al., 2020). Reinforcement strategies are important in this
process because they help shape student behaviour and learning by encouraging good actions and reducing bad
ones.

Reinforcement strategies involve using praise, rewards, feedback, and other motivational techniques to
strengthen desired behaviours and improve learning outcomes (Santrock, 2021; Fatima et al., 2023). When
teachers regularly use these strategies, students are more likely to show positive learning behaviours, participate
more in class, and persist in their schoolwork (Khanum et al., 2025). These strategies create a supportive
environment where students feel recognized and motivated to do well academically (Gage et al., 2020).
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The quality of education is closely tied to effective classroom management and reinforcement strategies.
Education plays an important role in shaping individuals and societies by giving learners the knowledge, skills,
and values needed for social and economic growth. Around the world, improving education quality is a major
priority. This is highlighted in Sustainable Development Goal 4 (SDG 4), which aims to provide inclusive and
equitable quality education and promote lifelong learning for all (UNESCO, 2024). To achieve this goal, teachers
need to use effective teaching practices that encourage meaningful learning, positive student behaviour, and
better academic findings.

Reinforcement strategies are based on behavioral learning theories, which suggest that behavior can be shaped
through consistent responses to student actions (Santrock, 2021). When used properly, these strategies can
increase student motivation, boost participation in class activities, and help students stay engaged in learning.
Positive reinforcement, such as verbal praise, recognition, and rewards, has been found to improve student
confidence, focus, and persistence in academic tasks (Fatima et al., 2023). Structured reinforcement practices
also help increase student participation and promote positive learning behaviors, especially among students who
struggle academically (Khanum et al., 2025).

Despite the known importance of reinforcement strategies, many education systems worldwide still face
challenges in keeping student academic performance consistent (OECD, 2023). One reason for this problem is
the limited and inconsistent use of effective teaching strategies in classrooms. Studies show that when teachers
do not systematically apply proper teaching methods, student engagement and learning outcomes may suffer
(Gicharu & Mwangi, 2020). Research also indicates that evidence-based teaching strategies—such as
differentiated instruction, formative assessment, active learning, constructive feedback, and reinforcement
practices—significantly improve student engagement and academic achievement when used consistently
(Virtanen et al., 2020; Ngubane & Ndebele, 2022).

Despite the recognized importance of reinforcement strategies, many educational systems worldwide continue
to face challenges in maintaining consistent academic performance among learners (OECD, 2023). One
contributing factor to this issue is the limited and inconsistent implementation of effective teaching strategies in
classrooms. Studies have shown that when teachers fail to systematically apply appropriate instructional
practices, student engagement and learning outcomes may be affected (Gicharu & Mwangi, 2020). Research
further indicates that evidence-based teaching strategies such as differentiated instruction, formative assessment,
active learning approaches, constructive feedback, and reinforcement practices significantly improve student
engagement and academic achievement when implemented consistently and systematically (Virtanen et al.,
2020; Ngubane & Ndebele, 2022).

International studies regularly show the positive effects of reinforcement strategies on student academic
performance and classroom behaviour. For example, research by Gage et al. (2020) found that teacher praise and
reinforcement practices significantly improve students' on-task behaviour and reduce disruptive actions.
Similarly, a study by Bonghawan and Macalisang (2024) showed that effective reinforcement strategies are
linked to higher student motivation, self-efficacy, and academic achievement. Furthermore, Islam (2025)
highlighted that structured classroom management strategies including praise, rewards, and consistent feedback
greatly enhance student engagement and participation across different educational settings. These international
findings suggest that reinforcement strategies play a key role in promoting positive classroom behaviour and
improving student learning outcomes.

In the Philippines, effective teaching strategies are emphasized in national education policies and professional
standards. The Philippine Professional Standards for Teachers (PPST), established under Department of
Education Order No. 42, s. 2017, stresses the need for teachers to use appropriate teaching strategies that
encourage learner participation, create positive classroom environments, and support student motivation
(Department of Education, 2017). Within this framework, reinforcement strategies are seen as essential tools
that help teachers give feedback, encourage student engagement, and shape productive learning behaviours.

However, despite these policy guidelines, the actual use of reinforcement strategies in many Philippine
classrooms remains inconsistent. Studies report that teachers often rely on general praise rather than
individualized reinforcement due to challenges such as large class sizes, time constraints, and lack of
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instructional materials (Garcia & Reyes, 2020; Dela Cruz & Santos, 2021). In addition, limited access to diverse
reinforcement tools and professional development opportunities further limits teachers' ability to apply
reinforcement strategies effectively, especially in rural and resource-limited schools (Manalo et al., 2022).

These challenges in implementing effective teaching strategies are reflected in national and international
assessments of student learning. The Programme for International Student Assessment (PISA) 2022 findings
showed that more than 75% of Filipino students performed below the minimum proficiency level in
mathematics, reading, science, and creative thinking (OECD, 2023). These findings highlight ongoing concerns
about student academic performance and emphasize the urgent need to strengthen classroom teaching practices
that can improve learner engagement and achievement. Improving the use of effective teaching strategies,
including reinforcement techniques, is therefore seen as a crucial step toward addressing these educational
challenges and improving learning outcomes among Filipino students.

Although many international studies have examined the effects of reinforcement strategies on student behavior
and academic performance, few studies focus specifically on the Philippine elementary school context. Existing
research tends to look at reinforcement practices in general classroom management without giving detailed
analysis of how different reinforcement strategies affect academic performance at specific grade levels (Felicity
& Unamba, 2020; Oyebanji & Ibiam, 2024; Usman et al., 2024). Moreover, there is a lack of local research
studying the use of reinforcement strategies among Grade 6 pupils in public elementary schools, particularly in
rural communities. This shows a significant research gap in understanding how reinforcement practices affect
learner motivation, engagement, and academic performance within the local educational context.

Addressing this gap is important because educational practices are often influenced by contextual factors such
as school environment, available resources, and community characteristics. Understanding how reinforcement
strategies work within a specific local context can provide valuable insights that may help educators design more
effective teaching practices suited to their learners' needs.

Therefore, this study aimed to identify reinforcement strategies used by teachers and examine their influence on
the academic performance of Grade 6 pupils in Cervantes, Ilocos Sur, Philippines. Specifically, the study
explored both positive and negative reinforcement strategies used in the classroom and analyzed how these
approaches affect learners' motivation, engagement, and academic achievement. The findings of the study are
expected to help improve teaching practices by providing evidence-based insights that can guide teachers in
implementing effective reinforcement strategies. This research supports the development of more engaging and
productive learning environments that promote academic success and contribute to the broader goal of improving
educational quality in line with Sustainable Development Goal 4.

Theoretical Framework

This research is anchored by three learning theories: Operant Conditioning, Social Cognitive Theory, and Self-
Determination Theory.

Operant Conditioning Theory. Skinner's Operant Conditioning theory is a fundamental concept of behaviourism
which explains that learning occurs through observable changes in behaviour shaped by reinforcement and
consequences (Ormrod & Jones, 2024). According to this theory, behaviours that are followed by positive
consequences are more likely to be repeated, while those followed by negative consequences are less likely to
occur. In this study, Skinner's Operant Conditioning theory was used to investigate into how teachers' positive
reinforcement interventions, such as specific praise and tangible rewards, influence student outcomes. While
negative reinforcement involves removing an undesirable stimulus, it still works to strengthen the behavior, as
both types of reinforcement increase the likelihood that the behavior will be repeated.

Operant Conditioning Theory provides the basis for examining how teachers’ reinforcement strategies such as
verbal praise, recognition, and rewards affect pupils’ academic behaviour and performance. Specifically, it
supports the investigation of the extent to which teachers employ reinforcement strategies and how these
strategies influence learners’ academic outcomes. The theory explains the possible significant relationship
between reinforcement strategies and academic performance, as consistent reinforcement is expected to increase
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desirable behaviours like attentiveness, participation, and task completion, ultimately leading to improved
academic achievement. This is also aligned with the Department of Education’s promotion of positive classroom
environments under DepEd Order No. 42, s. 2017.

Social Cognitive Theory. Albert Bandura's Social Cognitive Theory offers a more in depth understanding by
emphasizing the crucial roles of cognitive and social factors in learning (Zimmerman & Schunk, 2021). This
theory explains that reinforcement influences learning not only through direct consequences but also through
processes such as observational learning and self-efficacy. Students observe their peers being reinforced for
certain academic behaviors (Graham & Williams, 2022), which motivates them to imitate those behaviors.

Specific praise and rewards, when interpreted by students as indicators of their competence, can significantly
boost their self-efficacy, their belief in their ability to succeed (Usher & Pajares, 2021). Increased self-efficacy,
in turn, leads to greater effort, perseverance, and improved academic findings, illustrating Bandura's concept of
reciprocal determinism where personal factors, behaviour, and the environment (including teacher
reinforcement) all constantly influence each other.

Self-Determination Theory. Self-Determination Theory (SDT), developed by Edward Deci and Richard Ryan,
focuses on the degree to which human behaviours are self-motivated and self-determined (Ryan & Deci, 2020).
This theory identifies three basic psychological needs that must be satisfied for optimal learning and well-being:
autonomy (feeling of control over one's actions), competence (feeling effective in one's activities), and
relatedness (feeling connected to others).

Reinforcement strategies can support these needs when teachers provide meaningful feedback that enhances
students' sense of competence, offer choices that promote autonomy, and create caring relationships that foster
relatedness. When these needs are met, students experience higher intrinsic motivation, deeper engagement in
learning tasks, and better academic performance (Niemiec & Ryan, 2009). This theory helps explain why certain
reinforcement strategies may be more effective than others in promoting sustained academic achievement among
Grade 6 pupils.

The Department of Education (DepEd) Order No. 42, s. 2017: The Philippine Professional Standards for
Teachers (PPST) serves as a key legal basis. The PPST serves as the official framework defining teacher quality
in the K to 12 Basic Education Program, outlining the competencies expected of teachers across different career
stages.

Specifically, Domain 2: Learning Environment, particularly Strand 2.6 on "Management of Learner Behavior,"
mandates that teachers manage learner behaviour constructively by applying positive and non-violent discipline
to ensure learning-focused environments (DepEd Order No. 42, s. 2017). This directly implies the systematic
use of positive reinforcement to cultivate desired academic behaviours and maintain an orderly, conducive
learning atmosphere.

The three learning theories Operant Conditioning, Social Cognitive Theory, and Self-Determination Theory
collectively provide a comprehensive understanding how reinforcement strategies influence student behaviour
and academic performance. Skinner’s Operant Conditioning emphasizes that behaviour is shaped by
consequences; positive reinforcement encourages desirable academic behaviours, while negative reinforcement
removes obstacles that hinder learning. Bandura’s Social Cognitive Theory extends this understanding by
highlighting the social and cognitive dimensions of learning, where students not only respond to direct
reinforcement but also observe and imitate the behaviours of peers, enhancing self-efficacy and motivation
through social modelling. Complementing these perspectives, Deci and Ryan’s Self-Determination Theory
emphasizes that students’ intrinsic motivation and engagement are maximized when their psychological needs
for autonomy, competence, and relatedness are met, showing that reinforcement strategies are most effective
when they support meaningful feedback, choices, and supportive relationships.

Together, these theories suggest that reinforcement in the classroom is most effective when it is systematic,
socially informed, and psychologically supportive. By integrating these theories, the study frames reinforcement
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as a multifaceted approach that can improve learner motivation, engagement, and academic outcomes within a
structured and supportive classroom environment.

The succeeding figure shows the research paradigm of the study. The independent variable is the reinforcement
strategies employed by teachers as perceived by Grade 6 pupils. These strategies may influence learners’
behaviour, motivation, and participation in the classroom. The dependent variable is the academic performance
of the Grade 6 pupils, which reflects their level of learning achievement. The study examines the significant
relationship between these two variables. Based on the theoretical framework, when teachers effectively use
reinforcement strategies, students are more likely to exhibit positive learning behaviours, stay motivated, and
actively participate in class. These improvements in behaviour, motivation, and participation are expected to
lead to better academic performance. Thus, the paradigm means that teacher reinforcement strategies may have
a direct or indirect influence on student achievement. Based on the findings of the study, an output in the form
of a guide titled Teacher’s Guide to Positive Reinforcement was developed to shift teachers away from punitive
or ineffective practices and encourage the adoption of positive reinforcement strategies in the classroom.

Research Paradigm
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of Teachers Academic Performance of
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Figure 1. Research Paradigm

REVIEW OF RELATED LITERATURE

This section presents a review of current literature relevant to the study's variables. They are themed as
reinforcement strategies and academic performance.

Reinforcement Strategies of Teachers

Research has examined the effectiveness of various reinforcement techniques. The study of Felicity and Unamba
(2020) aimed to explore the impact of reinforcement skills on pupils' academic performance in mathematics,
suggesting a positive relationship, although the contribution of these skills was noted as potentially limited by
teachers' application. They utilized a descriptive and correlational survey research design. The findings
confirmed a positive relationship between the use of reinforcement and pupils' academic performance in
mathematics. However, a significant aspect of the findings was the identification of several factors that impede
the proper and effective application of reinforcement skills by teachers. It was concluded that while
reinforcement skill does positively influence academic performance in mathematics, its overall contribution to
pupils' achievement may be constrained by the quality and fidelity of its application by teachers. The study
offered several recommendations. It was advised that teachers should consistently apply reinforcement skills,
ensuring sincerity in their application and educators should utilize a diverse range of praise types to prevent the
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development of maladaptive behaviours among pupils. The study also strongly recommended that teachers
attend ongoing training programs focused on teaching skills.

The study of Oyebanji and Ibiam (2024) examined teachers' perceived influence of reinforcement on students'
academic performance in Nigeria, revealing a perceived positive impact of reinforcement on academic
outcomes. They utilized a descriptive survey research design. It was found that verbal rewards, including praises,
commendable appreciation, affirmation of students’ performance, and teachers’ words of encouragement,
exerted a significant positive influence on students' academic performance. They concluded that both verbal and
non-verbal reinforcement positively affect students’ academic performance. The researchers recommended that
teachers should actively adopt and consistently utilize both verbal and non-verbal rewards as reinforces to
improve students’ performance.

More recent studies further support the effectiveness of reinforcement. The study of Chen and Wang (2022)
investigated the effects of different types of praise (process praise vs. person praise) on students' self-efficacy
and academic performance, indicating that process-oriented praise leads to better outcomes. Research
consistently indicates that process praise generally leads to more favourable outcomes than person praise. The
collective body of research on praise types suggests that process-oriented praise leads to better outcomes for
students' self-efficacy, motivation, and academic performance. Educators should prioritize the use of process
praise, focusing feedback on students' effort, strategies, and progress, rather than their inherent intelligence or
traits.

In the context of behaviour management, the study of Johnson and Smith (2023) demonstrated the effectiveness
of'a token economy system, a form of tangible reinforcement, in improving classroom behaviour and subsequent
academic engagement among elementary students. The study employed a qualitative analysis method. The
findings revealed that a token economy system had a high impact on improving social, academic, and
behavioural skills in children. It was concluded that the token economy system is a highly effective, evidence-
based classroom management strategy for improving classroom behaviour, and academic engagement among
elementary students. The researchers recommended that educators consider implementing token economy
systems as a valuable tool for classroom management and for enhancing student academic and social behaviours.

The study of Fatima, Kirmani, and Tanweer (2023) found that primary students who received consistent positive
reinforcement showed increased confidence, attentiveness, and engagement in classroom learning, resulting in
measurable improvements in on-task behaviour and academic performance. Reinforced students also showed
higher levels of engagement, actively participating in discussions, collaborating with peers, and showing
enthusiasm for learning across subjects. Importantly, these behavioural improvements translated into measurable
gains in on-task behaviour and overall academic performance, suggesting that the reinforcement strategies
effectively fostered both motivation and learning outcomes. The study highlights the critical role of positive
reinforcement in shaping classroom behaviour, promoting a supportive learning environment, and enhancing
academic achievement, emphasizing the need for teachers to implement consistent and meaningful
reinforcement strategies as part of daily instructional practices.

Similarly, Khanum, Sardar, and Bajwa (2025) reported that elementary students exposed to systematic
reinforcement practices, including verbal praise and reward systems, exhibited higher motivation, greater
participation, and improved academic outcomes compared to those in conventional classrooms. Reinforcement
strategies have also been linked to affective and social development. Through the implementation of
reinforcement techniques that were consistently applied across instructional activities and classroom routines,
students became more willing to participate in discussions, take academic risks, complete tasks with
perseverance, and collaborate with classmates. The enhanced motivation observed in these learners was reflected
not only in their observable classroom behaviour but also in measurable improvements in academic outcomes,
such as performance on class assessments, task completion rates, and mastery of essential skills. The researchers
emphasized that the intentional use of reinforcement helped cultivate a positive learning environment where
students felt recognized and valued for both effort and achievement, thereby promoting sustained participation
and intrinsic interest in learning activities.
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Islam (2025) found that students who consistently received positive feedback demonstrated better emotional
well-being, cooperation, and self-regulation in classroom settings. According to Islam’s findings, regular
acknowledgment of positive behaviour and constructive effort not only enhanced learners’ confidence but also
fostered a sense of belonging and emotional security, which contributed to more harmonious peer interactions
and a reduction in classroom conflicts. Students in this study demonstrated better ability to manage frustration,
follow classroom routines, and engage respectfully with teachers and classmates, suggesting that positive
reinforcement contributed to the development of prosocial behaviours and adaptive emotional responses.

The study by Marinda and Suhardi (2020) aimed to describe and demonstrate the effects of positive, negative,
and punishment reinforcement on motivation among college students. The key findings of the study revealed
that positive reinforcement had a significant and beneficial effect on student motivation, while negative
reinforcement and punishment reinforcement did not show a statistically significant impact. It was concluded
that while positive reinforcement is effective, the other two types are not, and a substantial 76.3% of student
motivation remains unexplained by these factors. The researchers recommended that educators prioritize
positive reinforcement, such as additional grades and verbal praise, and avoid punishment-based approaches,
while also urging future research to explore other variables influencing student motivation.

More recent, the study of Zahid and Cheema (2023) aimed to investigate the effects of positive reinforcement
on students' writing achievement and students' perceptions regarding the implementation of positive
reinforcement. The study employed a quasi-experimental design. It was concluded that consistent positive
reinforcement significantly impacts students' writing achievement by fostering an effective learning environment
and promoting active participation. Teachers are advised to offer more appreciation, including praise and
rewards, to sustain positive behaviour.

The reviewed literature consistently highlights the critical role of reinforcement strategies in shaping students’
behaviour, motivation, and academic performance. Studies show that both verbal and non-verbal reinforcement
including praise, recognition, tangible rewards, and token economy systems positively influence classroom
engagement and learning outcomes (Felicity & Unamba, 2020; Oyebanji & Ibiam, 2024; Johnson & Smith,
2023). Reinforcement strategies, when applied systematically, enhance self-efficacy, confidence, attentiveness,
and active participation among students, which collectively contribute to improved academic achievement (Chen
& Wang, 2022; Fatima, Kirmani, & Tanweer, 2023; Khanum, Sardar, & Bajwa, 2025).

Research also shows the importance of process-oriented praise, which focuses on students’ effort, strategies, and
progress, rather than innate ability, as more effective in fostering motivation and learning (Chen & Wang, 2022).
Positive reinforcement has been linked not only to cognitive outcomes but also to affective and social
development, such as emotional well-being, cooperation, self-regulation, and prosocial behaviour (Islam, 2025).
Conversely, negative reinforcement and punishment have been shown to have limited or insignificant effects on
motivation and academic performance, suggesting that emphasis should be placed on positive reinforcement
strategies (Marinda & Suhardi, 2020).

The literature demonstrates that reinforcement strategies are instrumental in creating supportive learning
environments, promoting consistent engagement, and improving academic performance. Studies in diverse
contexts ranging from mathematics and writing to general classroom management indicate that these strategies
are broadly applicable and effective when implemented consistently and meaningfully (Zahid & Cheema, 2023).

Despite extensive international research on reinforcement strategies, there remains a limited focus on localized,
elementary-level contexts, particularly in rural or resource constrained schools. Most studies examine
reinforcement in general classroom management or in specific subjects, without providing detailed analysis of
how different strategies influence the academic performance of Grade 6 pupils.

Academic Performance of Learners

Academic performance, often measured through grades, test scores, and class participation, is a key outcome
variable in educational research. The following studies illustrate the academic performance of learners.
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The study of Gicharu and Mwangi (2020) investigated the differential effectiveness of teaching methods on
students’ academic performance in Kenya. The research design for this investigation was an experimental study.
The findings highlighted how effective teaching methods, which often incorporate various forms of
reinforcement, positively correlate with improved student outcomes. The findings revealed that teaching
methods that actively incorporated reinforcement techniques—such as verbal praise, immediate feedback,
reward systems and recognition of effort—were significantly more effective in enhancing students’
understanding of subject matter and in promoting sustained participation. Students in classrooms where
reinforcement was systematically applied not only demonstrated higher academic scores but also exhibited
improved motivation, attentiveness, and willingness to engage in learning activities. These findings underscore
the importance of deliberate and structured teaching practices that integrate reinforcement, highlighting the
positive correlation between such strategies and improved student outcomes. The study further emphasizes that
effective teaching is not solely dependent on content delivery but also on the teacher’s ability to foster an
encouraging learning environment that acknowledges effort and achievement, thereby facilitating both cognitive
and affective growth in learners.

Moreover, Kim and Park (2022) focused on the role of teacher-student relationships and how supportive
interactions, which often involve positive reinforcement, predict higher academic engagement and performance
in elementary school settings. According to the findings, students who experienced consistent and meaningful
reinforcement from teachers not only demonstrated higher levels of engagement in academic tasks but also
exhibited improved self-confidence, persistence, and willingness to take intellectual risks. These positive
interactions were found to foster a sense of belonging and emotional security in the classroom, creating an
environment where students felt valued and supported which in turn facilitated deeper cognitive involvement
and sustained attention to learning. Furthermore, the study highlighted that the quality of teacher-student
relationships mediated the effectiveness of instructional practices, suggesting that reinforcement strategies are
most impactful when integrated within a broader framework of trust, respect, and empathy.

The study of Bonghawan and Macalisang (2024) aimed to determine the effects of teachers' learning
reinforcement on Criminology students' motivation, self-efficacy, and academic performance in the Philippines.
Using a descriptive-correlational method with questionnaires administered to 35 teachers and 262 students, the
findings indicated that teachers frequently employed diverse reinforcement strategies, leading to satisfactory
student motivation and high self-efficacy. Significant positive relationships were found between teachers'
reinforcement and students' self-efficacy, motivation, and academic performance. The study concluded that
teachers' dedicated reinforcement enriches students' educational experiences, fostering confidence and
enthusiasm, and recommended ongoing professional development for teachers, creating conducive classroom
environments, nurturing self-efficacy, and implementing regular formative assessments with targeted feedback.

The theoretical link between reinforcement strategies and academic performance is well-established in
behavioural and social cognitive theories (Skinner, 1938; Bandura, 1986). Reinforcement is theorized to increase
desired academic behaviours, enhance motivation, and build self-efficacy, ultimately leading to improved
academic outcomes.

Recent research continues to emphasize multiple factors that influence academic performance, particularly
instructional practices, classroom environment, student engagement, and teacher support. Al-Busaidi and
Al-Hashmi (2021) reported that students who experienced structured learning activities with continuous
feedback demonstrated higher academic performance in standardized assessments, indicating that constructive
feedback is a key instructional factor influencing achievement. Teacher support and classroom climate have also
been associated with academic success. Akhter and Hossain (2021) indicated that positive teacher-student
relationships and supportive learning environments significantly contribute to improved academic achievement
among secondary students.

The study by Usman, Saleh, and Abbas (2024) found that positive reinforcement significantly enhances student
motivation, self-efficacy, and academic performance, while negative reinforcement and punishment generally
show limited effects and can even be counterproductive. The findings underscore that effective positive
reinforcement requires careful, consistent, and tailored application, along with teacher training and systemic
support, to foster students' holistic development and academic success.
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Recent research on academic performance highlights a variety of factors that influence students’ achievement
across different educational contexts. For instance, a machine learning study examining predictors of academic
success found that school effort, which includes instructional practices and teacher support, has a greater impact
on achievement than individual student effort alone, particularly in China’s junior high education context,
underscoring the role of school-based inputs in academic performance (Haojie Wang et al., 2023).

International studies have provided empirical support for this relationship. Eremie and Doueyi-Fiderikumo
(2019) aimed to investigate the influence of positive reinforcement, specifically verbal, non-verbal, and tangible
rewards, on the academic achievement of senior secondary school students. The study employed a cross-
sectional survey research design. The study concluded that positive reinforcement, encompassing verbal, non-
verbal, and tangible rewards, generally exerts a positive effect on students' academic performance. The
researchers recommended that educators at all levels should actively learn and apply positive reinforcement
techniques to enhance student academic achievement.

In the Philippine context, local research has shown that teachers’ competence and professional development are
significantly correlated with learners’ academic performance, suggesting that strengthening teacher capabilities
can enhance student outcomes (Pamon & Oco, 2024). Research on school culture in Ilocos Norte also revealed
that collaborative leadership, teacher collaboration, and a positive school climate are significantly associated
with higher academic performance among high school students, highlighting the importance of supportive
educational climates on achievement (Pagat, 2025). Additionally, studies on factors affecting academic
achievement in specific subjects, such as Filipino language among Grade 9 students, found that students’
attitudes toward the subject significantly influenced their achievement, indicating that learners’ dispositions can
affect performance outcomes (Paano & Fuentes, 2024). These findings collectively demonstrate that academic
performance is shaped by a blend of instructional quality, teacher competence, parental involvement, school
culture, and learner attitudes, and point to the need for localized research to better understand how these factors
operate specifically within Philippine classroom settings.

Academic performance, often measured through grades, test scores, and classroom engagement, is influenced
by a variety of instructional, social, and environmental factors. The reviewed literature consistently shows that
reinforcement strategies employed by teachers including verbal praise, tangible rewards, immediate feedback,
and recognition of effort positively affect learners’ motivation, engagement, and academic outcomes (Gicharu
& Mwangi, 2020; Kim & Park, 2022; Bonghawan & Macalisang, 2024). Students who experience consistent
and meaningful reinforcement demonstrate higher self-efficacy, persistence, attentiveness, and willingness to
participate in academic tasks, which in turn translates to improved academic performance.

Research highlights that the type and quality of reinforcement matter. Process-oriented praise, constructive
feedback, and supportive teacher-student interactions are more effective in promoting sustained engagement and
intrinsic motivation than punishment or negative reinforcement (Usman, Saleh, & Abbas, 2024; Marinda &
Suhardi, 2020). International studies show that structured reinforcement strategies positively influence cognitive,
affective, and social outcomes, including motivation, self-regulation, and collaboration (Eremie & Doueyi-
Fiderikumo, 2019; Haojie Wang et al., 2023). Similarly, local Philippine studies indicate that teacher
competence, professional development, and positive school culture enhance learner achievement (Pamon & Oco,
2024; Pagat, 2025; Paano & Fuentes, 2024).

Despite these findings, gaps remain. Most studies originate from international contexts, leaving limited localized
research in the Philippine elementary school setting, particularly in rural areas such as Ilocos Sur. Moreover, few
studies focus specifically on Grade 6 pupils, whose developmental stage and classroom needs may influence
how reinforcement strategies affect their motivation and academic outcomes.

The review of literature demonstrates a consistent positive relationship between teachers’ reinforcement
strategies and students’ academic performance, motivation, and engagement, with studies highlighting the
effectiveness of verbal praise, process-oriented feedback, tangible rewards, and token economy systems in
enhancing self-efficacy, participation, and on-task behaviour (Felicity & Unamba, 2020; Chen & Wang, 2022;
Fatima, Kirmani, & Tanweer, 2023; Khanum, Sardar, & Bajwa, 2025; Bonghawan & Macalisang, 2024).
Positive reinforcement not only fosters cognitive development but also supports emotional well-being,
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cooperation, and prosocial behaviours (Islam, 2025; Kim & Park, 2022; Usman, Saleh, & Abbas, 2024). Despite
these findings, most research is international and rarely focuses on Grade 6 pupils in the Philippine context,
particularly in rural regions such as Ilocos Sur, where classroom dynamics, teacher practices, and cultural factors
may influence outcomes (Pamon & Oco, 2024; Pagat, 2025; Paano & Fuentes, 2024). This highlights the need
for localized studies to examine how reinforcement strategies affect learner motivation, engagement, and
academic achievement, providing evidence-based insights for improving teaching practices in selected
elementary schools in Cervantes, Ilocos Sur.

Statement of the Problem

This study aimed to determine the relationship between reinforcement strategies employed by teachers and the
academic performance of Grade 6 pupils in selected elementary schools in Cervantes, Ilocos Sur, Philippines.
Specifically, it aimed to answer the following questions:

1. To what extent do teachers employ the reinforcement strategies as perceived by the pupils?
2. What is the level of academic performance of the learners?

3. Is there a significant relationship between the extent of employing reinforcement strategies and academic
performance of learners?

4. What output can be developed based on the findings?
Hypothesis

There is no significant relationship between the extent of employing reinforcement strategies and academic
performance of learners.

Importance of the Study
This study is significant to the following components of the society.

Grade 6 Learners. The findings of this study may benefit Grade 6 learners in the selected elementary schools in
Cervantes, Ilocos Sur. By identifying which reinforcement strategies are most effective for improving academic
performance, educators can tailor their approaches to better motivate and support these students, potentially
leading to enhanced learning outcomes, increased engagement, and greater academic success during a critical
stage of their elementary education.

Teachers. This study may provide Grade 6 teachers in the selected elementary schools with valuable, evidence
based insights into the impact of their reinforcement practices. Understanding that strategies work in their local
context can empower them to make informed decisions about their teaching methods, leading to more efficient
and impactful classroom management and instruction.

Parents/Guardians. Parents and guardians of Grade 6 pupils in Cervantes may also benefit from this study. A
better understanding of the factors influencing their children's academic performance, particularly the role of
reinforcement strategies used by teachers, can empower them to provide more effective support and
encouragement at home.

Future researchers and researcher. The findings of this study can serve a significant recommendation or
references on their study.

Definition of Terms

The following terms are operationally defined for better understanding of the study.
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Level of Academic Performance. This refers to the level of achievement of the Grade 6 pupils, as measured by
their average grades obtained from their school records for the Second Quarter of the academic year.

Reinforcement Strategies. This refers to the methods and techniques employed by the Grade 6 teachers to
encourage desired academic behaviours and improve student learning.

Grade 6 Pupils. This refers to the students officially enrolled in the 6™ grade of the selected elementary schools
in Cervantes, Ilocos Sur, during the current academic year who participated in the study by providing data
through surveys and whose academic records was accessed with permission.

Output. This refers to the teacher’s guide titled “Teacher’s Guide to Positive Reinforcement,” which was
developed based on the findings of the study. It is designed to help teachers move away from punitive or
ineffective practices and promote the consistent use of positive reinforcement strategies in the classroom, with
the goal of improving learners’ motivation, behavior, and academic performance.

Selected Elementary Schools. This refers to the specific public elementary schools in Cervantes, Ilocos Sur
chosen for this study where the Grade 6 pupils are enrolled and from which data were collected to examine the
effects of reinforcement strategies on academic performance.

METHODOLOGY
This chapter describes in detail the steps taken to address the objectives of the study.
Research Design

This study utilized the descriptive-correlational research design. The descriptive aspect was used to describe the
extent to which reinforcement strategies are utilized by Grade 6 teachers and the level of academic performance
of the Grade 6 pupils in selected elementary schools. The correlational aspect was used to describe the variables
and measures the extent of the relationships that occur between and among the variables (Al-Jabri, 2020). In this
study, descriptive-correlational research design was used in its attempt to describe the significant relationship
between the extent of employing reinforcement strategies and the level of academic performance of learners.

Locale and Population of the Study

This study was conducted in 10 selected elementary schools in Cervantes, Ilocos Sur, Philippines. The
respondents of the study were Grade 6 pupils enrolled in these schools during the School Year 2025-2026. To
ensure fair representation across the Grade 6 level, the respondents were selected through stratified random
sampling.

Name of Schools Population | Number of Respondents | Actual Respondents
1. Aluling Elementary School 21 13 13

2. Cabaroan Elementary School 19 12 12

3. Cervantes Central School 37 22 22

4. Comillas North Integrated School | 30 18 18

5. Comillas South Elementary School | 32 19 19

6. Daing Integrated School 23 14 14

7. Libang Elemantary School 19 11 0

8. Rosario Elementary School 24 15 15
Page 5730

www.rsisinternational.org


http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue IV April 2026

9. San Juan Elementary School 40 24 24
10. Zigzag Elementary School 19 11 0
TOTAL 264 159 137

The schools were selected because they had a large number of Grade 6 pupils, ensuring that the study would
have enough respondents to produce reliable and meaningful findings. Selecting schools with high enrollees also
allowed the study to include pupils with varying learning abilities and classroom experiences, making the
findings more representative of the Grade 6 population in the municipality.

However, two of the selected schools Libang Elementary School and Zigzag Elementary School did not
participate. These schools declined to provide academic grades of their Grade 6 pupils due to policies protecting
the confidentiality of learners’ records. As a result, the actual number of respondents was reduced, and the study
proceeded with the remaining eight schools that agreed to participate, yielding a total of 137 actual respondents.

Research Instrument

This study used a survey questionnaire as the main instrument for data collection adapted from the research of
Lubna Zahid and Dr. Amna Umer CheemaAn titled Investigation of the Impact of Positive and Negative
Reinforcement in Motivating Student’s Learning. The questionnaire was designed to determine the
reinforcement strategies employed by teachers in the classroom as perceived by Grade 6 pupils. It contained
statements describing different reinforcement practices used by teachers during classroom instruction.

The questionnaire consisted of thirty (30) items, divided into nineteen (19) positive reinforcement items and
eleven (11) negative reinforcement items. The positive reinforcement items were numbers 1, 2, 3, 5, 6, 8, 9, 10,
12, 14, 15, 16, 18, 20, 22, 23, 24, 26, and 30, which focused on practices such as praise, rewards, encouragement,
and positive feedback.

The negative reinforcement items were numbers 4, 7, 11, 13, 17, 19, 21, 25, 27, 28, and 29, which described
corrective or disciplinary practices used by teachers to manage inappropriate behaviour in the classroom.

Before the administration of the questionnaire, it underwent a validity test to ensure that the items were clear,
relevant, and appropriate for the objectives of the study.

Data Gathering Procedures

The researcher asked permission from the school principals, explaining the study's purpose, significance, and
procedures. Upon approval, the researcher coordinated with Grade 6 class advisers to request pupils' final grades
for School Year 2025-2026 and schedule questionnaire administration. The academic records were obtained
through official school documents and immediately coded to ensure anonymity, while the validated survey
questionnaire measuring teacher reinforcement strategies was administered to the same pupils with clear
instructions and researcher assistance to ensure understanding and honest responses. All collected data were
accurately tallied, recorded, interpreted, analyzed systematically and kept confidential.

Based on the findings, a teacher’s guide titled “Teacher’s Guide to Positive Reinforcement” was developed to
help teachers shift from punitive practices to more supportive and constructive strategies in the classroom. The
guide includes practical tips for transitioning to positive reinforcement, different policies and laws protecting
pupils and encourages consistent use of effective, non-violent classroom management strategies.

Statistical Treatment

To determine the extent to which teachers employ reinforcement strategies, frequency count and weighted mean
were used. The level of academic performance of pupils was analyzed using frequency count and percentages.
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Pearson Moment Correlation was used to determine if there is significant relationship between the reinforcement
strategies employed by the teachers and the academic performance of the pupils.

Data Categorization

The following scale was used to interpret the extent to which teachers employ reinforcement strategies.

Mean Scale Descriptive rating Descriptive Interpretation
1.0-1.75 Never Rarely/Not Applied
1.76-2.50 Rarely Sometimes Applied
2.51-3.25 Occasionally Often Applied

3.26-4.00 Always Always Applied

The following scale was used to interpret the level of academic performance of pupils from DepEd Order No. 8,
s. 2015.

Grading Scale Descriptive Interpretation
90-100 Outstanding

85-89 Very Satisfactory

80-84 Satisfactory

75-79 Fairly Satisfactory

Below 75 Did not meet Expectations

Scale was used to determine the significant relationship between the reinforcement strategies and level of
academic performance of pupils.

Size of Correlation Interpretation

0.90 to 1.00 (or -0.90 to 1.00)correlation) Very High Positive (or negative

0.70 to 89 (or -0. 70 to 89)correlation) High Positive (or negative

0.50 to 0.69 (or -0.50 to 0.69)correlation) Moderate Positive (or negative

0.30 to 0.49 (or -0.30 to 0.49)correlation) Low Positive (or negative

0.00 to 0.29 (or -0.00 to 0.29)correlation) Very Low Positive (or negative

Ethical Considerations

This study was conducted with the utmost respect for ethical principles and guidelines to ensure the well-being
and rights of all participants. Prior to the study, full consent was obtained from the participants. In addition, the
protection of the privacy of research participants was ensured.
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RESULTS AND DISCUSSION

This chapter presents the analysis and interpretation of the findings of the study. It also shows the conclusions
and recommendations.

Table 1a presents the extent to which teachers employ positive reinforcement strategies as perceived by Grade 6
pupils in the selected elementary schools in Cervantes, Ilocos Sur. The table includes various forms of positive
reinforcement used by teachers in classroom instruction and management, such as verbal praise, rewards,
gestures, and feedback.

The findings revealed that the extent to which teachers employ positive reinforcement strategies as perceived by
the pupils is Always, with an Average Weighted Mean (AWM) of 3.55. This indicates that reinforcement
practices are consistently applied in the classroom. The finding means that Grade 6 teachers actively use praise,
rewards, and positive behavioural management to encourage desirable academic behaviours. This finding means
that positive reinforcement is deeply embedded in the teaching practices of Grade 6 teachers in the study area,
providing a strong basis for sustaining and further improving student outcomes through evidence-based
classroom management.

Table 1a. Extent of Teachers’ Use of Positive Reinforcement Strategies as Perceived by Pupils.

WM | DE

1. The teacher says “very good” when a student answers correctly. 3.78 | Always

2. The teacher transfers noisy students to different seats to help stay focused. | 2.77 | Occasionally

3. The teacher gives stickers for good behaviour. 3.55 | Always
4. The teacher writes positive comments on students’ assignments. 3.83 | Always
5. The teacher gives rewards to groups that cooperate well. 3.62 | Always
6. The teacher praises students when they answer correctly. 3.77 | Always
7. The teacher praises students equally. 3.78 | Always
8. The teacher gives positive feedback to parents about their child. 3.72 | Always
9. The teacher gives a thumbs-up to students. 3.65 | Always
10. The teacher uses an enthusiastic voice when giving praise. 3.60 | Always

11. The teacher encourages students to listen attentively in a positive manner. | 3.18 | Occasionally

12. The teacher praises students’ good work. 3.80 | Always

13. The teacher smiles when students give correct answers 3.74 | Always

14. The teacher gives rewards for good behaviour. 3.61 | Always

15. The teacher gives stars when students get high grades. 3.53 | Always

16. The teacher gives prizes to students. 3.53 | Always

17. The teacher does not assign homework when students listen attentively. 3.36 | Always
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18. The teacher does not give quizzes when students study well. 3.02 | Occasionally
19. The teacher conducts fun games when students listen attentively. 3.65 | Always
AWM 3.55 | Always

The consistent use of positive reinforcement supports established educational theories which emphasize that
behaviour strengthened by positive consequences is more likely to be repeated. According to Santrock (2021),
reinforcement practices such as verbal praise, tangible rewards, and encouraging gestures not only motivate
students but also actively engage them in learning tasks. Positive reinforcement creates a classroom climate
where learners feel recognized and valued, encouraging continued effort, persistence, and participation. This
implies that teachers who consistently apply positive reinforcement strategies can foster a more supportive
learning environment that promotes students’ motivation, engagement, and improved academic performance.

Similarly, Ormrod and Jones (2024) explained that consistent positive feedback enhances learners’ self-efficacy
and academic engagement. Self-efficacy, or the belief in one’s ability to succeed, plays a critical role in
determining the effort students invest in academic tasks, their resilience in the face of challenges, and their
willingness to engage in new or complex learning activities. Positive reinforcement strengthens this belief by
providing evidence that students’ actions are valued and effective. This implies that when teachers regularly
provide positive feedback and reinforcement, students are more likely to develop confidence in their abilities,
which can lead to greater persistence, active participation, and improved academic performance.

The findings are also supported by Bonghawan and Macalisang (2024), who found that teachers’ reinforcement
significantly influences students’ motivation, self-efficacy, and academic performance. Their study emphasized
that reinforcement practices such as verbal praise, written comments, tangible rewards, and constructive
feedback serve not only as behavioural tools but also as catalysts for learning. This implies that when teachers
consistently apply appropriate reinforcement strategies, they can enhance students’ motivation and confidence,
which may lead to improved participation, stronger engagement in learning activities, and better academic
outcomes.

>

Among the indicators, the highest-rated item was “The teacher writes positive comments on students
assignments” with a mean of 3.83, interpreted as Always. This indicates that teachers consistently provide
written affirmation on pupils’ outputs. This shows that teachers provide specific, individualized feedback rather
than generic praise. Written comments show that teachers pay attention to each pupil's work and acknowledge
their efforts personally. Written feedback is considered a powerful reinforcement tool because it not only
recognizes students’ efforts but also gives them a lasting reminder of their achievements. According to Chen and
Wang (2022), praise that focuses on students’ work enhances self-efficacy and strengthens academic confidence.
This implies that providing positive written feedback can motivate pupils to exert greater effort in their academic
tasks and encourage them to maintain or improve their performance.

The second highest indicator was “The teacher praises students’ good work” with a mean of 3.80, also
interpreted as Always. This finding shows that teachers regularly acknowledge students’ accomplishments
during classroom activities. This shows that teachers consistently use verbal praise to acknowledge good work
right when it happens. This immediate feedback strengthens the connection between effort and reward, making
it clear to pupils which behaviours are valued. Verbal praise is one of the most immediate and accessible
reinforcement strategies in classroom management. Santrock (2021) explained that praise increases the
likelihood that desirable behaviours will be repeated because it connects positive feelings with successful
performance. This implies that teachers’ regular use of verbal praise positively influences students’ motivation,
encourages them to repeat desirable behaviors, and supports better academic performance.

The third highest indicator was “The teacher says ‘very good’ when a student answers correctly” with a mean
of 3.78, interpreted as Always. Immediate verbal affirmation during recitations and discussions is particularly
effective because it directly links positive feedback to correct responses. This shows that teachers provide
immediate verbal affirmation the moment a pupil answers correctly. This instant feedback creates a strong, clear
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connection between the correct response and positive recognition, helping pupils quickly understand what
constitutes good performance. Ormrod and Jones (2024) emphasized that timely praise strengthens learning by
reinforcing correct behaviour and building students’ confidence. This implies that providing immediate verbal
affirmation, such as saying “very good” when a student answers correctly, reinforces learning, boosts students’
confidence, and encourages them to continue participating actively in class.

On the other hand, the lowest-rated indicators represent reinforcement practices that are less frequently applied
by teachers. The lowest indicator was “The teacher transfers noisy students to different seats to help stay
focused” with a mean of 2.77, interpreted as Occasionally. This means that teachers do not frequently rely on
seating changes as a strategy to manage disruptive behaviour. Instead, they may prefer to encourage appropriate
behaviour through praise and encouragement. This implies that teachers rarely use seating changes as a method
to manage disruptive behaviour, opting instead for positive reinforcement strategies like praise and
encouragement.

The second lowest indicator was “The teacher does not give quizzes when students study well” with a mean of
3.02, interpreted as Occasionally. This finding indicates that teachers rarely remove academic tasks as a form of
reward. This shows that teachers indicate they prioritize maintaining regular assessments to track pupil progress
rather than eliminating academic requirements. Maintaining quizzes may reflect teachers’ commitment to
monitoring students’ learning progress and ensuring that learning objectives are achieved. This aligns with
Ormrod (2024), who noted that regular assessment helps teachers track students’ understanding and provides
opportunities for timely feedback, which ultimately strengthens learning outcomes. It also reflects Santrock’s
(2021) idea that not all reinforcement needs to be tangible or task-based; sometimes, consistent structure and
accountability serve as implicit reinforcement for students’ effort and engagement. This implies that teachers
prioritize consistent assessment over using the removal of quizzes as a reward, signalling that they value
monitoring student learning and ensuring mastery of the material rather than offering academic tasks as
incentives.

The third lowest indicator was “The teacher encourages students to listen attentively in a positive manner” with
a mean of 3.18, interpreted as Occasionally. Although still practiced, this strategy was perceived as less
consistently applied compared to praise and rewards. This shows that while teachers consistently use praise and
rewards, encouraging attentive listening through positive means are applied less frequently. This suggests a
potential area where teachers could strengthen their reinforcement practices to better support student focus and
engagement. Chen and Wang (2022) found that consistent reinforcement of positive behaviours, including
attentive listening, enhances self-efficacy and fosters a more focused learning environment. Similarly, Fatima,
Kirmani, and Tanweer (2023) found that positive reinforcement strategies, including encouragement,
significantly influence students’ learning behaviours and participation when applied consistently.
Encouragement delivered through positive communication helps students understand behavioural expectations
while motivating them to participate actively in learning activities. This implies that teachers only occasionally
use positive encouragement to promote attentive listening, suggesting that while the strategy is recognized, it is
not consistently applied.

Overall, the dominance of praise-based reinforcement strategies indicates that teachers prioritize encouragement
and recognition as central components of classroom management. These practices contribute to a positive
learning environment that fosters motivation, engagement, and improved academic performance.

Table 1b presents the extent to which teachers employ negative reinforcement strategies as perceived by Grade
6 pupils in the selected elementary schools in Cervantes, Ilocos Sur. These strategies refer to disciplinary actions
or corrective practices used by teachers to manage inappropriate behaviour in the classroom.

The findings below revealed that the overall extent to which teachers employ negative reinforcement strategies
is interpreted as Never, with an Average Weighted Mean (AWM) of 1.71. This finding means that teachers do
not rely heavily on punitive or corrective disciplinary approaches when managing classroom behaviour. Instead,
teachers tend to prefer constructive approaches such as encouragement, praise, and positive reinforcement.
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This finding supports the principles of Social Cognitive Theory, which explain that students’ behaviour is
influenced not only by direct consequences but also by social interactions and environmental factors. When
teachers avoid harsh disciplinary methods and instead foster respectful communication and encouragement,
students are more likely to develop positive learning behaviours and stronger academic motivation.

Table 1b. Extent of Teachers’ Use of Negative Reinforcement Strategies as Perceived by Pupils

WM DE
20. The teacher scolds students who are disruptive. 3.09 Occasionally
21. The teacher ignores students who attempt to misbehave. 1.81 Rarely
22. The teacher uses hurtful words toward students. 1.08 Never
23. The teacher hits students’ hands. 1.31 Never
24. The teacher humiliates students in front of the class. 1.20 Never
25. The teacher throws away students’ belongings. 1.09 Never
26. The teacher gives punishment to students. 1.80 Rarely
27. The teacher gives difficult tasks when the class is noisy. 2.07 Rarely
28. The teacher embarrasses talkative students in front of the class. 1.28 Never
29. The teacher lectures/scolds students when they are talkative. 2.49 Occasionally
30. The teacher makes students stand when they cannot answer questions. | 1.64 Never
AWM 1.71 Never

Among the indicators, the highest-rated item was “The teacher scolds students who are disruptive” with a mean
of 3.09, interpreted as Occasionally. This shows that teachers sometimes use verbal reprimands when students
exhibit disruptive behaviour during classroom activities. While scolding may be necessary to maintain order, it
is used moderately rather than frequently. This aligns with Santrock (2021), who emphasized that moderate use
of corrective feedback can help manage classroom behaviour effectively without undermining students’
confidence. Similarly, Ormrod and Jones (2024) noted that occasional verbal reprimands, when applied
appropriately, serve as a corrective tool but should be complemented by positive reinforcement to sustain
engagement and learning. This implies that teachers occasionally use scolding as a disciplinary measure,
indicating that while they address disruptive behavior, they do so in moderation rather than as a primary strategy.
It means a balanced approach where maintaining classroom order is important, but excessive verbal reprimands
are avoided to prevent negative effects on students’ motivation and self-esteem.

The second highest indicator was “The teacher lectures or scolds students when they are talkative” with a mean
of 2.49, interpreted as Occasionally. This shows that teachers sometimes use verbal reprimands to manage
excessive talking during classroom instruction. However, research means that reprimands should be balanced
with positive reinforcement to maintain students’ motivation and engagement. Santrock (2021) emphasized that
corrective feedback, like scolding, is most effective when used sparingly and in combination with praise, as this
approach helps maintain order while supporting students’ engagement and positive behavior. This implies that
teachers occasionally use verbal reprimands to manage talkative behavior, but this strategy is not the primary
method for maintaining classroom discipline. It means that while corrective measures are necessary at times,
relying too heavily on scolding could reduce students’ motivation, so it should be balanced with positive
reinforcement.
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The third highest indicator was “The teacher makes students stand when they cannot answer questions” with a
mean of 1.64, interpreted as Rarely. This shows that such disciplinary practices are seldom used by teachers.
Avoiding practices that may embarrass students contributes to maintaining a respectful and supportive classroom
environment. This aligns with Ormrod and Jones (2024), who emphasized that minimizing embarrassing
disciplinary actions helps preserve students’ self-esteem and encourages a positive learning climate, which in
turn supports engagement and academic growth. This implies that teachers rarely use practices like making
students stand for incorrect answers, indicating a preference for maintaining a respectful and supportive
classroom environment over punitive measures.

Meanwhile, the lowest-rated indicators represent disciplinary practices that were almost never observed by the
pupils. The lowest indicator was “The teacher uses hurtful words toward students” with a mean of 1.08,
interpreted as Never. This shows that pupils rarely experience verbal abuse from their teachers, demonstrating
professional and respectful teacher-student interactions. This is supported by Ormrod and Jones (2024), who
emphasized that a safe and respectful classroom environment free from verbal abuse enhances students’
emotional security, encourages participation, and fosters better learning outcomes. This implies that teachers
completely avoid using hurtful or abusive language, reflecting professional and respectful interactions that
support a positive classroom climate.

Similarly, “The teacher throws away students’ belongings” with a mean of 1.09, and “The teacher humiliates
students in front of the class” with a mean of 1.20, were also interpreted as Never. This shows that teachers
strongly avoid actions that could degrade or humiliate learners. Chen and Wang (2022) assert that a safe and
respectful classroom environment, free from verbal or physical harm, enhances students’ self-efficacy and
academic confidence. This implies that teachers consistently avoid humiliating or harmful actions, reflecting
their commitment to maintaining students’ dignity and promoting a supportive learning environment.

These findings align with Philippine educational policies such as Republic Act No. 10627 (Anti-Bullying Act of
2013), DepEd Order No. 03, s. 2021 Child Protection Unit (CPU) and the Department of Education Child
Protection Policy (DepEd Order No. 40, s. 2012), which emphasize the importance of maintaining safe and
respectful learning environments. By avoiding harmful disciplinary practices, teachers uphold students’ dignity
and promote emotional well-being.

Overall, the findings demonstrate that teachers prioritize constructive reinforcement strategies rather than
punitive disciplinary methods. The limited use of negative reinforcement means that teachers maintain
professional conduct and adhere to child protection policies while promoting a supportive classroom climate
that enhances students’ motivation, participation, and academic engagement.

Table 2. Level of academic performance of the learners

Range Frequency N=137 | Percentage Mean DE

90-100 56 40.88 91.43 Outstanding

85-89 53 38.69 86.96 Very Satisfactory

80-84 28 20.43 82.68 Satisfactory

75-79 0 0 Fairly Satisfactory

Below 75 0 0 Did not meet expectations
Overall Level of Academic Performance: 87.02 (Very Satisfactory)

Table 2 shows that the learners’ overall academic performance with a grade of 87.02, which is interpreted as
Very Satisfactory. This indicates that, as a whole, the learner’s demonstrated strong academic achievement. A
substantial majority of the pupils performed at high levels, with none falling under the Fairly Satisfactory and
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Did Not Meet Expectations categories. The high percentage of learners in the Outstanding and Very Satisfactory
categories indicates that most pupils exceeded minimum academic standards. This means that instructional
practices, including reinforcement strategies, are effective in promoting academic excellence. The absence of
learners in these lower categories reflects a generally successful academic support system and effective
classroom strategies that prevent academic underperformance.

This pattern supports the findings of Ngubane and Ndebele (2022), who observed that consistent reinforcement
and encouragement help minimize learning gaps and reduce the likelihood of poor academic outcomes. Their
study emphasized that when teachers regularly provide constructive feedback, praise, and guidance, students
who may be struggling academically are less likely to fall behind. Reinforcement strategies serve as continuous
support mechanisms that keep learners motivated and focused, thereby preventing academic decline. Ngubane
and Ndebele (2022) further explained that learners who experience regular affirmation from teachers develop a
stronger sense of belonging and academic confidence. This emotional assurance allows students to take academic
risks, participate more actively in classroom discussions, and persist even when faced with challenging lessons.
Consequently, reinforcement helps bridge performance gaps by uplifting low-performing students while
sustaining the progress of high achievers.

This result is consistent with the findings of Gicharu and Mwangi (2020), who emphasized that effective teaching
practices particularly positive reinforcement and supportive classroom management significantly contribute to
improved learner performance. Their research highlighted that structured encouragement, timely recognition of
effort, and respectful corrective feedback enhance both cognitive and behavioural engagement. When teachers
manage classrooms using supportive strategies rather than punitive approaches, learners tend to exhibit improved
concentration, better task completion rates, and stronger academic outcomes. Gicharu and Mwangi (2020) also
found that reinforcement strengthens the teacher student relationship, which is a crucial factor in academic
success. A positive relationship built on respect and encouragement fosters trust, making learners more receptive
to instruction and feedback. This supportive dynamic enhances not only academic performance but also learners’
overall attitude toward school.

The Very Satisfactory overall academic performance of the learners strongly aligns with previous studies
highlighting the role of positive teacher practices in academic achievement. Bonghawan and Macalisang (2024)
found that when teachers consistently apply reinforcement strategies, learners develop stronger academic
motivation and higher levels of self-efficacy. Their study emphasized that students who regularly receive praise,
acknowledgment, and constructive feedback are more likely to believe in their capabilities, participate actively
in class, and persist in challenging tasks.

Similarly, Felicity and Unamba (2020) reported that reinforcement skills employed by teachers significantly
improved academic outcomes, particularly among elementary learners. Their research highlighted that younger
students are highly responsive to encouragement and recognition, as these strategies build confidence and reduce
anxiety toward academic tasks. When learners feel supported and appreciated, they are more willing to engage
in learning activities and demonstrate improved performance.

Zahid and Cheema (2023) further explained that positive reinforcement fosters an encouraging learning
atmosphere, which enhances learners’ engagement and persistence in academic tasks. In such environments,
students are not afraid to make mistakes, ask questions, or participate in discussions. This supportive climate
increases learners’ engagement, persistence, and overall academic resilience. The Very Satisfactory performance
observed in this study may therefore be attributed not only to instructional delivery but also to the emotionally
supportive classroom climate created through reinforcement strategies.

From a theoretical perspective, Skinner’s Operant Conditioning Theory posits that behaviours followed by
positive consequences are more likely to be repeated, which explains why learners perform better when
reinforced appropriately (Ormrod & Jones, 2024). In addition, Bandura’s Social Cognitive Theory means that
learners develop higher academic confidence and performance when they observe reinforcement being given
for desirable academic behaviours (Santrock, 2021). The findings support the need for sustained use of
reinforcement strategies to maintain and further enhance academic performance. Schools may adopt structured
reinforcement programs to support learners at different performance levels. Kim and Park (2022) emphasized
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that supportive teacher behaviours, including praise and encouragement, significantly enhance students’
academic engagement and performance.

Table 3. Significant relationship between the extent of employing reinforcement strategies and academic
performance of learners.

P-value | r-value | Interpretation
Academic Performance - Extent do teachers employ the positive | 0.000 0.551 Significant (positive
reinforcement strategies relationship)
Academic Performance - Extent do teachers employ the negative | 0.000 -0.376 | Significant  (negative
reinforcement strategies relationship)

Table 3 presents the significant relationship between the extent to which teachers employ reinforcement
strategies and the academic performance of learners. The findings reveal that both positive and negative
reinforcement strategies have significant relationships with pupils’ academic performance.

The relationship between academic performance and the extent to which teachers employ positive reinforcement
strategies yielded a p-value of 0.000 and an r-value of 0.551, which indicates a significant positive relationship.
This means that as teachers consistently apply positive reinforcement strategies such as praise, rewards,
encouragement, and positive feedback, the academic performance of learners tends to increase. The positive
correlation coefficient further indicates a moderate positive relationship, suggesting that higher levels of positive
reinforcement are associated with better academic outcomes among pupils.

This finding means that when teachers frequently acknowledge students’ efforts and achievements through
praise, written comments, gestures of approval, and tangible rewards, learners become more motivated to
participate in academic tasks and improve their performance. Positive reinforcement strengthens desirable
learning behaviours and encourages students to maintain effort and engagement in their studies.

The finding is consistent with the study of Usman et al. (2024), who reported that positive reinforcement
significantly enhances students’ academic performance. Their study emphasized that when learners receive
regular praise, encouragement, and recognition of their effort, they develop more positive attitudes toward
learning, which leads to improved engagement and higher academic achievement.

Similarly, Felicity and Unamba (2020) found that teachers’ reinforcement positively influences pupils’ academic
performance, particularly in elementary mathematics. Their research highlighted that reinforcement helps
learners develop confidence when dealing with challenging subjects. Through consistent encouragement and
recognition, students become more willing to participate in discussions, attempt difficult tasks, and persist in
solving academic problems.

The result is also supported by Eremie and Doueyi-Fiderikumo (2019), who confirmed that verbal, non-verbal,
and tangible reinforcement positively influence learners’ academic achievement. Verbal reinforcement such as
praise and affirmations strengthens students’ confidence and willingness to participate. Non-verbal
reinforcement, including gestures such as smiling, nodding, and applause, communicates approval and
encouragement, while tangible rewards can serve as additional motivational tools when used appropriately.

On the other hand, the relationship between academic performance and the extent to which teachers employ
negative reinforcement strategies produced a p-value of 0.000 and an r-value of -0.376, which indicates a
significant negative relationship. The negative correlation coefficient means that as the use of negative
reinforcement strategies increases, the academic performance of learners tends to decrease. This indicates that
strategies such as scolding, punishment, embarrassment, or other corrective disciplinary actions may negatively
influence learners’ academic outcomes when used more frequently.
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The result implies that while corrective disciplinary strategies may sometimes be necessary for classroom
management, excessive reliance on such practices may reduce students’ motivation, participation, and
engagement in learning activities. Learners who frequently experience negative reinforcement may develop
anxiety, fear of making mistakes, or reluctance to participate in classroom discussions, which can hinder their
academic performance.

This finding is supported by Marinda and Suhardi (2020), who reported that negative reinforcement strategies
are generally less effective in promoting positive learning behaviours. Although negative reinforcement may
temporarily reduce undesirable behaviour, it does not necessarily promote intrinsic motivation or sustained
academic engagement. In some cases, overreliance on punitive approaches may create stress or reduced
participation among learners.

The findings of the study also support the principles of Skinner’s Operant Conditioning Theory, which explains
that behaviours that are positively reinforced are more likely to be repeated. Frequent positive reinforcement
encourages learners to actively participate in academic tasks and maintain desirable learning behaviours, which
contributes to improved academic performance. According to Ormrod and Jones (2024), reinforcement
strengthens behaviour by linking positive outcomes with desirable actions.

Similarly, Bandura’s Social Cognitive Theory explains that learners acquire behaviours through observation and
interaction within their environment. When pupils observe their classmates receiving praise or rewards for good
performance, they are motivated to imitate those behaviours. This process strengthens academic engagement
and encourages students to strive for better academic outcomes (Santrock, 2021; Schunk & DiBenedetto, 2020).

Several studies further support the significant relationship between reinforcement strategies and academic
performance. Bonghawan and Macalisang (2024) found that consistent reinforcement practices enhance
motivation, self-efficacy, and classroom participation, which are closely linked to academic success. When
teachers regularly acknowledge students’ efforts and achievements, learners develop confidence in their abilities
and become more willing to engage in learning tasks.

Similarly, Johnson and Smith (2023) reported that structured reinforcement programs, such as token economies
and verbal praise, help create positive classroom environments that support learning. These reinforcement
systems improve focus, task completion, and persistence among learners, thereby contributing to improved
academic performance.

Furthermore, Ngubane and Ndebele (2022) emphasized that reinforcement strategies play a significant role in
maintaining learners’ attention, engagement, and academic performance, particularly at the primary school level.
Reinforcement encourages consistent participation in learning activities and helps students sustain effort in
completing academic tasks.

The findings are also consistent with the Department of Education’s emphasis on learner-centered teaching and
positive classroom management as outlined in the Philippine Professional Standards for Teachers (PPST).
Positive reinforcement strategies support learner-centered instruction by promoting active participation,
motivation, and meaningful engagement in learning activities.

In addition, UNICEF (2020) highlights that safe and supportive classroom environments significantly improve
learning outcomes. Learners perform better academically when they feel respected, valued, and encouraged by
their teachers. Positive reinforcement contributes to such an environment by strengthening students’ confidence
and sense of belonging.

Similarly, the Organisation for Economic Co-operation and Development (OECD, 2023) emphasizes that
supportive classroom environments and positive teacher—student relationships are strongly associated with
improved academic performance and greater equity in education. When teachers consistently provide
encouragement and constructive feedback, learners develop stronger motivation and resilience, which contribute
to higher academic achievement.
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Overall, the findings indicate that positive reinforcement strategies contribute to improved academic
performance, while negative reinforcement strategies are associated with lower academic outcomes when used
more frequently. This highlights the importance of prioritizing positive reinforcement approaches in classroom
management to foster motivation, engagement, and academic success among learners.

Teacher’s Guide to Positive Reinforcement

Based on the findings of the study, an instructional output in the form of a primer titled “Teacher’s Guide to
Positive Reinforcement” was developed. This output was designed to address the identified need to strengthen
the use of positive reinforcement strategies among teachers and to minimize the reliance on negative or punitive
classroom practices. The development of the primer is grounded in the significant relationship established
between reinforcement strategies and the academic performance of Grade 6 pupils, indicating that effective
reinforcement practices contribute to improved learner outcomes.

The primer contains structured and comprehensive content intended to guide teachers in applying positive
reinforcement strategies in the classroom. It includes discussions on the concepts of positive and negative
reinforcement, practical examples of classroom situations, and clear strategies for transforming negative
practices into positive ones. Additionally, the primer provides actionable tips such as the use of specific praise,
encouragement, recognition of effort, and constructive feedback. These components were carefully selected to
ensure that the material is not only informative but also practical and applicable in real classroom settings.

The development of the primer is supported by established learning theories, including Operant Conditioning
Theory, Social Cognitive Theory, and Self-Determination Theory. These theories explain how reinforcement
influences behaviour, motivation, and learning outcomes. By integrating these theoretical foundations, the
primer promotes the consistent use of positive, meaningful, and learner-centered reinforcement practices that
support both behavioural and academic development.

The primer was organized in a clear, concise, and user-friendly format to enhance readability and usability. It
presents information in a systematic manner, allowing teachers to easily understand and apply the strategies
presented. The inclusion of examples, guidelines, and practical tips makes the primer a functional tool for
improving classroom management and instructional practices. The primer aligns with the Philippine Professional
Standards for Teachers (PPST), particularly in promoting positive and non-violent discipline and creating a
supportive learning environment. It encourages teachers to adopt evidence-based reinforcement strategies that
foster student participation, confidence, and academic success.

The primer serves as both a legal awareness tool and a behavioural guide, promoting a shift from punitive
practices to positive reinforcement strategies. By aligning legal standards with effective teaching practices, the
output supports the creation of a safe, respectful, and engaging learning environment. Ultimately, it aims to
ensure the consistent application of reinforcement strategies that enhance classroom participation, foster positive
behaviour, and improve the academic performance of Grade 6 learners.
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CONCLUSIONS
Based on the findings of the study, the following were concluded:

1. Grade 6 teachers in the selected elementary schools in Cervantes, Ilocos Sur consistently employ positive
reinforcement strategies in classroom instruction and management. Practices such as verbal praise, written
comments, rewards, and encouraging feedback are frequently used, while negative reinforcement practices
are rarely applied, indicating that teachers prefer supportive and constructive classroom management
approaches.
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2. The high academic performance demonstrated by learners, with the majority achieving Outstanding and Very

Satisfactory grades, indicates that consistent positive reinforcement fosters a motivating learning
environment where pupils feel recognized, valued, and empowered to succeed.

The consistent application of positive reinforcement strategies by teachers directly contributes to improved
academic performance among learners. This means that teacher behaviour is a critical variable in student
success, meaning that deliberate, sustained use of praise, rewards, and encouraging feedback enhances
learning outcomes.

A guide titled “Teacher’s Guide to Positive Reinforcement” was developed. This output helps bridge the gap
between theory and practice by giving teachers simple, legally informed strategies to use positive
reinforcement effectively and improve pupil learning and well-being.

RECOMMENDATIONS

Based on the conclusions of the study, the following recommendations are proposed:

1.

Teachers may consistently strengthen the use of positive reinforcement strategies. Teachers are encouraged
to continue using praise, encouragement, respectful communication, and constructive feedback in the
classroom.

Schools may sustain effective instructional and reinforcement practices to maintain or further improve the
Very Satisfactory level of academic performance among Grade 6 learners.

School administrators may provide professional development on reinforcement strategies. Seminars,
workshops, and in-service training programs focusing on effective reinforcement practices may be
conducted.

Teachers and school administrators may use the guide to guide the consistent application of positive
reinforcement strategies while ensuring compliance with child protection laws to promote safe, respectful,
and academically supportive learning environments after its validation.
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