
INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue IV April 2026 

Page 534 www.rsisinternational.org 

 

 

Redefining Civic Responsibility as Scientific Leadership: The CADP 

Civic Education Model  
 

(CADP Civic Education Conceptual Papers: No. 4) 

 

Technics Ikechi Nwosu 

Founder, The African Science Fiction Project Convener, Child-Author Development Programme 

(CADP) 

DOI: https://doi.org/10.47772/IJRISS.2026.100400037 

Received: 12 December 2025; Accepted: 04 April 2026; Published: 25 April 2026 

 

ABSTRACT 

Civic responsibility in Africa has historically been conceived through the moral and political frameworks of 

participatory democracy, legal consciousness, and community ethics. However, the Fourth Industrial Revolution 

(4IR) demands a radical reimagination of what it means to be a civic actor on the African continent. The emerging 

paradigm, represented by the Child-Author Development Programme (CADP), positions scientific literacy and 

technological creativity as essential civic competences. This reconceptualization transforms civic engagement 

into a domain of scientific problem-solving, technological stewardship, and knowledge-based innovation. 

Within this framework, civic virtue is no longer measured solely by one’s political participation but by one’s 

capacity to produce knowledge, innovate technologies, and mobilize science for social transformation. This 

paper advances a theoretical expansion of civic responsibility through the lens of Science, Technology, and 

Society (STS) studies, proposing Scientific Leadership as a new civic identity for Africa’s emerging citizens. It 

analyzes the CADP model as a decolonial civic pedagogy that unites African Science Fiction, technological 

nationalism, and civic education to cultivate scientific consciousness in children and adolescents. By situating 

CADP within Africa’s epistemic struggle for technological independence, the paper argues that civic education 

must evolve beyond governance instruction to become an intellectual infrastructure for Africa’s scientific 

sovereignty. In redefining civic responsibility as scientific leadership, CADP models an indigenous civic-

educational framework for Africa’s 21st-century renaissance. 
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INTRODUCTION 

The New Civic Frontier in African Modernity 

Civic responsibility in Africa has historically been conceived through the moral and political frameworks of 

participatory democracy, legal consciousness, and community ethics (Adeyemi & Salawudeen, 2014). The 21st 

Century has forced Africa to confront a historical paradox: its citizens are politically awakened yet scientifically 

dependent. Postcolonial states have succeeded in creating political democracies but have largely failed to 

cultivate technological citizenship – a mode of civic identity that integrates scientific reasoning, innovation 

ethics, and technological agency (Eze, 2019). As the world accelerates into the digital, biotechnological, and 

artificial intelligence revolutions, Africa’s Civic Education remains anchored in paradigms of the mid-20th 

century: political participation, human rights, and ethical behavior (Okafor, 2016). While these foundations 

remain indispensable, they are insufficient for navigating a knowledge-driven world order. 

The Child-Author Development Programme (CADP) emerges as a revolutionary model that expands Civic 

Education into the scientific and technological domains. CADP’s pedagogy situates children not merely as 

citizens-in-training but as scientists-in-formation – individuals whose civic maturity is inseparable from their 

scientific consciousness. By mobilizing African Science Fiction (AfroSF) as a pedagogical vehicle, CADP 

transforms imagination into a laboratory of civic futurism. It allows African children to perform the role of 

scientific leaders through narrative experimentation, thereby nurturing a generation capable of envisioning and 

designing Africa’s technological future. 

The CADP framework is more than an educational intervention; it is a civic reformation. It redefines national 

service as technological contribution, citizenship as innovation capacity, and patriotism as scientific 

participation. The program thus positions Africa’s children as active participants in the continent’s 

Technological emancipation, aligning with the African Union’s Agenda 2063 vision of “an Africa that is driven 

by its citizens, relying on its own resources, and representing a dynamic force in the global arena” (African 

Union, 2015). 

To operationalize this transformation, CADP employs the interdisciplinary lens of Science, Technology, and 

Society (STS) studies – a framework that interprets scientific development as both a social and civic process. By 

merging STS with civic education, CADP produces a hybrid civic model rooted in African Technological 

Nationalism, which recognizes science not as a foreign import but as a civic language of nationhood. In this 

way, scientific knowledge becomes a political and moral obligation of citizenship. 

Classical Civic Education models – largely inherited from colonial administrative rationalities – continue to 

privilege obedience, procedural participation, and moral conformity over epistemic agency (Mamdani, 1996; 

Abdi & Shultz, 2008). These models assume a stable political order into which citizens are inducted, rather than 

a technologically volatile future that must be actively imagined, engineered, and governed by the citizenry itself. 

In this sense, civic responsibility has been historically framed as maintenance, not creation (Westheimer & 

Kahne, 2004).  

This paper advances a counter-position: in technologically emergent societies, particularly within postcolonial 

African states, civic responsibility can no longer be adequately conceptualized apart from scientific literacy, 

technological imagination, and innovation-oriented leadership. Contemporary scholarship on citizenship 

increasingly recognizes that civic participation is mediated by technological systems, expert knowledge, and 

infrastructural power (Jasanoff, 2004; Isin & Ruppert, 2015). Where industrialized societies evolved civic norms 

alongside technological infrastructures over centuries, African societies confront the compressed simultaneity 

of political independence, digital modernity, and ecological precarity (Comaroff & Comaroff, 2012). Under such 

conditions, the civic subject is not merely a voter, law-abider, or community volunteer, but a potential knowledge 
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actor whose relationship to science and technology directly shapes collective survival trajectories. 

It is within this context that the notion of scientific leadership must be elevated from a professional attribute to 

a civic imperative. Scientific leadership, as articulated in this paper, does not refer narrowly to laboratory 

expertise or formal scientific careers. Rather, it denotes a mode of civic consciousness in which individuals – 

beginning from childhood – are trained to perceive societal problems through analytical, experimental, and 

future-oriented lenses. This formulation resonates with scholarship on scientific citizenship, which emphasizes 

the role of non-experts in shaping scientific agendas, technological governance, and public reasoning (Irwin, 

1995; Stilgoe, Lock, & Wilsdon, 2014). In this framing, scientific leadership becomes a civic disposition rather 

than a specialized vocation. 

The redefinition of civic responsibility along these lines carries profound implications for education policy. 

Conventional civic education curricula in many African contexts remain textually anchored in constitutional 

knowledge, civic duties, and moral instruction, often detached from the technological realities shaping 

governance, security, health, and economic productivity (Adeyemi & Adeyinka, 2003; Kerr, 2003). This 

disjunction produces citizens who may be civically informed yet technologically passive – participants in 

political rituals without ownership of the scientific infrastructures that increasingly mediate power. Scholars of 

postcolonial development have long warned that such epistemic disjunctions reproduce dependency by 

positioning innovation as externally sourced rather than internally cultivated (Ake, 1996; Mkandawire, 2005). 

By contrast, the Civic Education Model advanced through the CHILD-AUTHOR DEVELOPMENT 

PROGRAMME (CADP) proposes an epistemic realignment: Civic Education is a site for cultivating scientific 

imagination, technological authorship, and leadership consciousness from early adolescence. The programme’s 

emphasis on African Science Fiction aligns with research identifying speculative narrative as a powerful 

pedagogical tool for futures thinking, critical technological literacy, and sociotechnical imagination (Sweeney, 

2012; Adam & Groves, 2007). Science Fiction operates here as a civic technology – an imaginative apparatus 

through which children rehearse futures, interrogate technological power, and recast African historical and 

contemporary figures as agents of scientific transformation. 

Importantly, this model reframes childhood itself as a critical civic phase rather than a preparatory interval. 

Where traditional Civic Education postpones leadership formation to adulthood, the CADP model aligns with 

developmental and STS research demonstrating that orientations toward science, authority, and innovation are 

socially embedded early and become increasingly resistant to change over time (Bourdieu, 1977; Archer et al., 

2012). Civic intervention at the level of childhood thus represents not merely educational foresight but a form 

of anticipatory governance – an attempt to shape future civic capacities before structural dependencies harden. 

In extending civic responsibility into the domain of scientific leadership, this paper challenges entrenched 

distinctions between Civic Education, science education, and leadership training. Political theorists and STS 

scholars alike have argued that contemporary governance increasingly hinges on the distribution of epistemic 

competence within populations (Foucault, 2007; Jasanoff, 2011). For African societies to navigate accelerated 

technological transformation, these domains can no longer be treated as discrete pedagogical silos. Instead, they 

must be integrated into a unified civic formation project oriented toward technological sovereignty, ethical 

innovation, and future governance capacity. The CADP Civic Education Model is advanced here as one such 

integrative framework. It is embedded in African realities, speculative in method, and civic in ambition.  

THEORETICAL FRAMEWORK, LITERATURE REVIEW, AND RESEARCH 

DESIGN 

Theoretical Foundation: Science, Technology, and Society (STS) as Civic Epistemology 

The philosophical architecture of the Science, Technology, and Society (STS) paradigm argues that scientific and 

technological knowledge are not isolated from society but are socially constructed, culturally mediated, and 

politically contested (Bijker, Hughes, & Pinch, 2012). Within this framework, scientific literacy is not simply a 

cognitive skill – it is a civic function, a public capacity for interpreting, debating, and shaping technological 

change. Sheila Jasanoff’s notion of civic epistemology – the ways in which societies evaluate and authorize 

knowledge – provides a powerful lens for reimagining African civic education. In this light, the failure of African 
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educational systems to produce technologically competent citizens is not only an educational issue but also a 

civic deficit: a disconnection between public reasoning and scientific agency. 

CADP’s Civic Education model intervenes precisely at this juncture. By positioning African children as authors 

of speculative technological futures, it transforms civic participation into scientific authorship. This shifts the 

locus of civic power from electoral processes to knowledge production, redefining civic virtue as the ability to 

generate, critique, and apply scientific ideas for the collective good. In doing so, CADP extends the STS 

discourse into a decolonial African register – one that resists the epistemic subordination of Africa as a consumer 

rather than a producer of science. 

Furthermore, CADP integrates African Technological Nationalism (the vision of indigenous technological 

sovereignty) as a civic ethic. Here, the moral citizen is redefined as one who participates in Africa’s technological 

renaissance through creative imagination, design thinking, and narrative futurism. This reflects what Nyamnjoh 

(2017) calls “epistemic mobility” – the capacity of African learners to navigate between tradition and modernity, 

science and spirituality, local and global knowledge systems. 

Limitations of Traditional Civic Education in Africa 

Civic education in postcolonial Africa has historically been defined through political socialization – the 

transmission of democratic norms, legal rights, and national values (Adeyemi & Salawudeen, 2014). These 

models emphasize political participation and moral discipline but fail to recognize the technological dimensions 

of modern citizenship. In most curricula, civic responsibility is limited to voting, volunteering, and obeying laws, 

while technological engagement – such as innovation, design, and scientific literacy – is relegated to STEM 

education, detached from moral or civic significance (Okafor, 2016). 

This separation has produced what Eze (2019) calls “the civic-technological divide,” where citizens are 

politically informed yet technologically disempowered. Without the cognitive tools to evaluate or innovate 

technology, citizens become passive users of imported knowledge systems. The result is a paradoxical 

democracy: politically participatory but technologically dependent. 

CADP’s innovation lies in collapsing this divide. It integrates civic and scientific literacy, presenting 

technological innovation not merely as an academic pursuit but as a public responsibility. This fusion is radical 

because it reclaims technology from the domain of elites and re-situates it within the civic domain – where every 

young African has a stake in the continent’s scientific future.  

African Postcolonial Thought and the Technological Question 

African postcolonial scholarship has long interrogated the epistemic hierarchies that define global knowledge 

systems (Hountondji, 1997; Ndlovu-Gatsheni, 2018). Yet, much of this discourse has focused on cultural identity 

and governance, leaving the scientific and technological dimensions of decolonization underexplored. CADP 

occupies this neglected intellectual terrain. It asserts that scientific literacy is the new decolonial frontier. 

Within this lens, technological dependence is reinterpreted as a civic and moral crisis – a symptom of Africa’s 

continued epistemic subordination to the Global North. CADP’s response is both pedagogical and philosophical: 

it constructs a new civic imaginary where to serve one’s nation is to invent for it, to think scientifically for it, 

and to narrate its technological destiny through Afrocentric epistemologies. 

The use of African Science Fiction in this process is deeply significant. AfroSF operates as a cognitive laboratory 

for decolonial thought, allowing children to articulate counterfactual histories and speculative futures in which 

African inventors, scientists, and engineers become the protagonists of civilization. This narrative mechanism 

mirrors the decolonial methodology proposed by Maldonado-Torres (2011) – the re-inscription of marginalized 

knowledge systems through imaginative reconstruction.  

Thus, CADP’s civic model fuses postcolonial imagination with STS praxis, creating a hybrid civic pedagogy 

that is simultaneously reflective, creative, and scientifically engaging. 
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Comparative Global Frameworks in Civic-Scientific Education 

Globally, countries such as Finland, South Korea, and Singapore have integrated scientific and civic literacies 

into cohesive educational frameworks (Sahlberg, 2015). These nations teach science not only as technical 

mastery but as civic reasoning – a tool for collective decision-making in technologically complex societies. 

Finland’s LUMA programme, for example, links science education with environmental citizenship, while 

Singapore’s Science of Life and Society curriculum explicitly trains students to evaluate the moral and policy 

implications of technology. 

Africa’s educational landscape, however, lacks such systemic synthesis. CADP represents one of the first 

indigenous attempts to bridge this gap – embedding African cultural identity, speculative creativity, and 

scientific literacy into a unified civic curriculum. Unlike imported models, CADP is culturally endogenous: it 

arises from Africa’s philosophical traditions of communalism, stewardship, and moral responsibility, translating 

them into scientific ethics. 

In comparative terms, CADP may thus be understood as Africa’s response to the global “Science-as-Citizenship” 

movement – a movement that redefines civic agency as technological participation. But whereas Western 

frameworks focus on sustainability and ethics, CADP’s emphasis is on sovereignty – the reclamation of scientific 

authorship as a form of civic freedom. 

Research Design and Methodological Orientation 

This study adopts a conceptual-analytic and exploratory qualitative design. Its primary objective is not to provide 

large-scale quantitative validation, but to develop and theoretically ground an emergent civic-educational 

framework within African Science and Technology Studies (STS) discourse. Methodologically, the paper 

proceeds through three integrated phases: 

Normative-Theoretical Reconstruction 

The first phase reconstructs civic responsibility through STS, postcolonial theory, and innovation-systems 

scholarship. This reconstruction draws on established literature to reinterpret civic identity under conditions of 

technological modernity. 

Conceptual Model Development 

The second phase articulates the Civic Transformation Framework (CTF) as a structured pedagogical model 

derived from the operational philosophy of the Child-Author Development Programme (CADP). Here, the 

method is analytical synthesis: programme documents, curricular structures, and instructional practices are 

examined and systematized into a formal conceptual architecture. 

Exploratory Observational Insight 

The third phase draws on internal programme observations from CADP pilot implementations (Nwosu, 2021). 

These observations are not presented as statistically generalizable findings but as exploratory indicators of 

pedagogical potential. The intent is heuristic rather than confirmatory: to identify patterns warranting future 

empirical testing. 

Accordingly, this paper should be understood as a theory-building contribution, situated at the intersection of 

Civic Education, STS, and African Technological Nationalism. It proposes a structured hypothesis: that 

integrating scientific imagination into Civic Education may cultivate dispositions aligned with scientific 

leadership. Systematic empirical validation therefore remains a necessary next phase of this research. 

The CADP Civic Education Model: Civic Responsibility as Scientific Leadership 

Conceptual Overview 

The Child-Author Development Programme (CADP) emerges as a civic-educational reformation grounded in 
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the epistemology of Science, Technology, and Society (STS). It rejects the colonial bifurcation between moral 

education and scientific instruction, reuniting them under a single ethical imperative: to know is to serve, and to 

serve is to innovate. 

At its core, the CADP model conceives civic responsibility as the moral and intellectual obligation to advance 

national technological sovereignty. This model does not view science as a neutral domain but as a civic 

instrument – one that determines the political, economic, and moral trajectories of nations. Hence, civic virtue 

is reinterpreted as scientific competence, and patriotism becomes an act of technological authorship. 

CADP operationalizes this framework through its unique pedagogical structure, which combines African 

Science Fiction (AfroSF) storytelling, technological problem-solving, and policy-oriented literacy. It positions 

young learners not merely as consumers of civic knowledge but as co-authors of Africa’s scientific narrative. By 

transforming science education into a civic act of imagination, CADP bridges the cognitive and moral 

dimensions of nation-building. 

In essence, CADP functions as an STS laboratory of citizenship – a civic ecosystem where the production of 

ideas is inseparable from the performance of civic duty. 

The Civic Transformation Framework (CTF) of CADP 

To articulate its pedagogical logic, the CADP Civic Education Model can be represented through what this paper 

defines as the Civic Transformation Framework (CTF) – a four-tier conceptual structure that translates 

scientific learning into civic engagement: 

Epistemic Reawakening (Knowledge as Civic Power) 

CADP begins by challenging the epistemic conditioning that science is Western and external. Through exposure 

to African inventors, indigenous technologies, and African Science Fiction, learners are awakened to the idea 

that knowledge is power when localized. This stage rebuilds confidence in African scientific heritage, 

dismantling the inferiority complex of technological dependence. 

Narrative Cognition (Storytelling as Scientific Inquiry)  

 

Here, students are trained to use speculative storytelling as a method of inquiry. Writing science fiction becomes 

an act of cognitive modeling – a means of simulating technological possibilities and testing moral implications. 

The narrative thus becomes both an epistemic and ethical instrument, blending imagination with civic foresight. 

Technological Stewardship (Innovation as Responsibility) 

 

The third tier translates creative thought into civic praxis. Learners are encouraged to conceptualize real-world 

problems energy deficits, environmental degradation, healthcare crises – as civic obligations demanding 

technological interventions. In this sense, invention itself becomes a civic virtue. 

 

Policy Imagination (Science in Governance) 

 

The final tier situates students within the discourse of public policy. Through mentorship and simulated 

policymaking exercises, they learn how scientific knowledge interacts with governance. This develops the 

capacity for technocratic citizenship – a form of civic agency that engages with national policy from a foundation 

of scientific understanding. 

The CTF thus transforms the CADP classroom into a microcosm of national governance, where storytelling, 

invention, and policy discourse coalesce as instruments of civic transformation. 

African Science Fiction as Pedagogy of Scientific Leadership 

The decision to employ African Science Fiction as CADP’s principal pedagogical tool is not accidental – it is a 

strategic epistemological choice. AfroSF allows children to engage with scientific and technological ideas 

without the intimidation of technical abstraction. Through speculative narrative, students can test hypotheses, 

model technologies, and critique social systems imaginatively. 
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As Nwosu (2021) articulates, “African Science Fiction is not mere fantasy – it is a civic rehearsal.” It trains the 

mind in technological foresight, a skill indispensable to both scientists and policymakers. Moreover, by framing 

African inventors as “scientistic personae” – fictionalized embodiments of real-life scientists and innovators – 

CADP reconstructs Africa’s scientific identity. This literary strategy serves two civic functions: it cultivates 

scientific admiration and it democratizes access to scientific heroism. 

 

In traditional education, scientists are distant figures; in CADP’s civic model, they are citizens of moral 

imagination – role models through whom children learn that to think scientifically is to serve society. In this 

way, AfroSF becomes the civic literature of the African technoscientific age. 

From Political Citizenship to Technological Citizenship 

CADP redefines the archetype of the “good citizen.” In traditional civic models, good citizenship is measured 

by obedience to law, participation in elections, and engagement in community service. CADP advances a post-

industrial notion, namely good citizenship is measured by one’s contribution to technological independence 

and national innovation. 

 

This transition marks the birth of Technological Citizenship – a civic identity premised on scientific 

consciousness. Technological citizens do not wait for governments to innovate; they understand innovation as a 

democratic right and responsibility. They advocate for policies that prioritize research and indigenous 

production. They question technologies that perpetuate dependency. They see science not as privilege, but as 

duty. 

Within CADP, students internalize this ethos early. They learn that civic participation is incomplete without 

scientific participation, and that Africa’s political liberation must evolve into technological liberation. 

 

This conceptual turn situates CADP within what this paper identifies as Civic Scientism – a theoretical construct 

that merges civic virtue with scientific rationality. Civic Scientism treats scientific activity as the ultimate 

expression of national loyalty, blending knowledge creation with moral purpose. 

Cognitive and Social Outcomes of the CADP Model 

Empirical observation within CADP pilot schools suggests multidimensional transformations among 

participants (Nwosu, 2021): 

▪ Cognitive Expansion: Students exhibit increased capacity for abstract reasoning and speculative 

thought. 

▪ Moral Internalization: Scientific responsibility is framed as ethical service to community and continent. 

▪ Identity Reformation: Participants begin to perceive themselves not as passive learners but as producers 

of African futures. 

▪ Policy Awareness: Students develop early awareness of governance structures and their relation to 

technological advancement. 

These outcomes collectively demonstrate that CADP transcends the limits of Civic and STEM Education. It 

functions as a civic-cognitive incubator, producing scientifically literate citizens who can both critique and create 

technological systems within moral and national frameworks. 

Philosophical Implications: CADP as an Instrument of African Technological Nationalism 

 

Philosophically, CADP embodies what this paper identifies as African Technological Nationalism – the 

belief that national destiny is inseparable from scientific self-reliance. Within this doctrine, the civic body is 

redefined as a technological commons, and civic participation becomes synonymous with collective innovation. 

In this context, the classroom evolves into a civic laboratory – a site where future citizens simulate nation-

building through acts of imagination. This pedagogical method aligns with the decolonial vision of knowledge 
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sovereignty, where the production of indigenous science becomes an act of civic resistance against epistemic 

dependency. 

 

Therefore, CADP is not only an educational reform: it is an epistemic revolution; an assertion that the moral 

legitimacy of citizenship in the 21st century rests upon the capacity to generate knowledge for collective survival 

and progress. 

The Embedded Epistemological Shift 

 

Having redefined civic responsibility through the lens of scientific leadership, it becomes necessary to clarify 

the epistemological shift this redefinition entails. Traditional civic frameworks presuppose that responsibility 

emerges primarily through moral socialization and political awareness. However, such frameworks insufficiently 

account for the epistemic conditions under which contemporary societies operate – conditions increasingly 

shaped by scientific knowledge, technological infrastructures, and expert-mediated decision-making (Beck, 

1992; Giddens, 1999). In technologically saturated environments, civic responsibility must therefore be 

reconceptualized not merely as ethical alignment with communal norms, but as the capacity to meaningfully 

engage with the knowledge systems that govern collective life. 

 

This reconceptualization positions scientific literacy as a constitutive element of citizenship itself, beyond its 

understanding as an auxiliary civic skill. Scholars of risk society and knowledge democracy have demonstrated 

that modern governance is inseparable from scientific expertise, whether in public health, environmental 

regulation, digital security, or economic planning (Nowotny, Scott, & Gibbons, 2001; Santos, 2014). In contexts 

where citizens lack the cognitive tools to interrogate scientific claims or technological designs, civic participation 

becomes structurally asymmetrical – decisions are deferred to technocratic elites or external actors, while the 

broader population remains politically enfranchised yet epistemically marginalized. 

 

Within postcolonial African states, this asymmetry is further intensified by historical patterns of technological 

importation and epistemic dependency. Scientific knowledge has often been positioned as external to indigenous 

civic life, reinforcing a division between political participation and technological citizenship (Nyamnjoh, 2012; 

Alatas, 2000). The consequence is a civic culture in which citizens are encouraged to deliberate on governance 

outcomes without possessing the scientific imagination required to shape the infrastructures underlying those 

outcomes. Redefining civic responsibility as scientific leadership directly challenges this condition by insisting 

that responsible citizenship includes the ability to conceptualize, critique, and generate technological futures. 

 

It is at this juncture that the CADP Civic Education Model assumes theoretical significance beyond its 

institutional context. The model operationalizes scientific leadership as a civic competence by embedding 

speculative science storytelling within early civic formation. This approach resonates with pedagogical research 

demonstrating that narrative-based learning enhances systems thinking, ethical reasoning, and innovation 

capacity, particularly among adolescents (Bruner, 1996; Egan, 2008). In situating African children as authors 

rather than recipients of scientific futures, the CADP model transforms Civic Education into a site of epistemic 

empowerment. 

 

Crucially, the CADP framework departs from dominant STEM education paradigms that emphasize technical 

proficiency without corresponding civic orientation. While STEM initiatives often aim to produce a skilled 

workforce, they rarely interrogate the political, ethical, and societal implications of technological development 

(Selwyn, 2011). The CADP model addresses this gap by foregrounding scientific leadership rather than mere 

scientific competence. Leadership, in this context, denotes an orientation toward public problem-solving, societal 

accountability, and long-term civilizational thinking – qualities aligned with what Jasanoff (2011) describes as 

civic epistemologies: culturally specific ways through which societies validate and deploy knowledge for 

collective decision-making. 

 

The emphasis on African Science Fiction within the CADP model further enables a decolonial reworking of 

civic imagination. Speculative narratives allow for the re-inscription of African agency into technological futures 

from which the continent is often narratively excluded (Eshun, 2003; Okorafor, 2016). By recasting African 
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scientists, inventors, and leaders as “scientistic personae,” the programme constructs notable African scientists 

and inventors living and dead as alternative civic archetypes – figures whose authority derive from problem-

solving ingenuity, environmental consciousness, and technological foresight. These archetypes function 

pedagogically as civic mirrors through which children can envision themselves as legitimate future leaders of 

scientific modernity. 

 

From a policy perspective, redefining civic responsibility in this manner has implications for how states 

conceptualize leadership pipelines. Rather than treating civic education, science education, and leadership 

development as sequential or compartmentalized processes, the CADP Civic Education Model proposes their 

integration at the formative stage. This aligns with anticipatory governance frameworks, which emphasize the 

need to cultivate future-oriented capacities before crises render reactive governance insufficient (Barben et al., 

2008). In African contexts marked by infrastructural fragility and demographic youthfulness, early civic-

scientific integration represents not only an educational innovation but also a strategic national investment. 

Thus, the CADP model is not merely an educational intervention but a civic technology in its own right – a 

structured mechanism for producing scientifically conscious citizens capable of assuming leadership roles in 

technologically mediated societies. By redefining civic responsibility as scientific leadership, the model 

advances a normative claim – the legitimacy of future African leadership will increasingly depend on the 

capacity to imagine, govern, and ethically steward science and technology for collective benefit. 

The CADP Civic Education Model: Structure, Pedagogy, and Mechanisms of Formation 

To fully appreciate the civic significance of the CADP Civic Education Model, it is necessary to move beyond 

its descriptive architecture and examine the pedagogical logic through which it produces scientific leadership as 

a civic outcome. The model operates on the premise that civic dispositions are not transmitted solely through 

instruction, but are actively constructed through practice, narrative engagement, and identity formation. This 

premise aligns with constructivist and sociocultural theories of learning, which emphasize that knowledge is 

generated through participation in meaning-making communities rather than passive absorption of content 

(Vygotsky, 1978; Lave & Wenger, 1991). 

 

Within this framework, the CADP model functions as a layered civic formation system. At the foundational 

level, participants are introduced to African science and technology histories that are typically absent from 

mainstream curricula. This corrective historiography serves a civic function by destabilizing inherited 

assumptions about technological inferiority and re-situating Africa as a site of innovation rather than perpetual 

consumption (Diop, 1987; Rodney, 1972). Civic responsibility, in this sense, begins with epistemic repair – the 

restoration of historical confidence necessary for future-oriented agency. 

 

The second layer of the model centers on speculative authorship as a pedagogical mechanism. By engaging 

children in the production of African Science Fiction, the CADP model activates what educational theorists 

describe as narrative cognition – the capacity to organize complex social and technological phenomena into 

coherent future scenarios (Bruner, 1986; Egan, 2008). This process allows learners to simulate decision-making, 

explore unintended consequences, and negotiate ethical dilemmas within imagined technological societies. 

Importantly, such narrative simulations mirror anticipatory regime reasoning demanded of real-world scientific 

and civic leaders. 

 

At the third layer, the model introduces public validation through publication, certification, and civic recognition. 

This step is not merely motivational but structurally civic. Recognition confers legitimacy, transforming children 

from private learners into acknowledged contributors to public discourse. Scholars of civic participation have 

long argued that recognition and visibility are central to sustaining civic engagement, particularly among 

marginalized groups (Fraser, 1997; Isin, 2008). By publicly affirming children as authors and thinkers, the CADP 

model symbolically inducts them into the civic knowledge commons. 

 

A defining strength of the CADP Civic Education Model lies in its deliberate integration of creativity and 

accountability. While speculative imagination is encouraged, it is bounded by thematic commitments to 

environmental consciousness, societal problem-solving, and ethical responsibility. This balance reflects broader 
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calls within science education for responsible innovation – an approach that integrates foresight, inclusivity, and 

reflexivity into technological development processes (Stilgoe, Owen, & Macnaghten, 2013). Through this 

integration, children learn not only to imagine technologies, but to situate them within moral and civic 

frameworks.  

  

The model’s emphasis on mentorship and academic moderation further anchors its civic legitimacy. By 

involving scholars and educators as moderators, the CADP model bridges generational and institutional divides, 

positioning children’s speculative work within recognized academic and civic traditions. This intergenerational 

dialogue reinforces the notion that civic leadership is not spontaneous but cultivated through guided participation 

in established knowledge systems (Rogoff, 1990). At the same time, it prevents the romanticization of youth 

creativity by subjecting it to critical scrutiny and refinement. 

 

From a governance perspective, the CADP Civic Education Model can be understood as a micro-infrastructure 

of civic capacity-building. Rather than relying on episodic civic campaigns or symbolic youth engagement 

initiatives, the model establishes a sustained pipeline for producing scientifically conscious civic actors. In 

political systems where youth populations are demographically dominant yet structurally marginalized, such 

pipelines are critical for long-term civic stability and innovation resilience (Honwana, 2012). 

 

Finally, the structural coherence of the CADP model allows for scalability without conceptual dilution. Because 

its core mechanisms – historical reorientation, speculative authorship, public recognition, and moderated 

mentorship – are modular, they can be adapted across institutional settings, including schools, faith-based 

communities, and media platforms. This adaptability positions the CADP Civic Education Model as a 

transferable framework for reimagining civic education in technologically emergent societies. The CADP Civic 

Education Model then is not a context-bound experiment but indeed a transplantable and scalable framework for 

creating and sustaining technological societies.  

 

Civic Outcomes, Societal Impact, and the Reconstitution of Leadership: Implications and Consequences 

 

Having outlined the structural and pedagogical mechanisms of the CADP Civic Education Model, attention must 

now turn to its civic and societal outcomes. The most significant outcome of the model lies not in the immediate 

production of child-authored texts, but in the gradual reconstitution of leadership imaginaries within the civic 

sphere. By positioning children as legitimate producers of scientific narratives and technological futures, the 

model disrupts entrenched hierarchies of knowledge production that typically reserve epistemic authority for 

adults, professionals, or external experts (Foucault, 1980; Collins & Evans, 2007). 

 

This disruption carries critical civic implications. Leadership, as traditionally conceived within many African 

political cultures, has been associated with age, status, and proximity to formal power structures. Such 

associations, while culturally grounded, often marginalize youth from substantive participation in future-making 

processes. The CADP model intervenes by decoupling leadership legitimacy from chronological seniority and 

reattaching it to cognitive capacity, imaginative competence, and ethical reasoning. In doing so, it aligns with 

contemporary leadership scholarship that emphasizes adaptive intelligence, problem-framing ability, and 

systems thinking as core leadership attributes in complex societies (Heifetz, Grashow, & Linsky, 2009). 

From a civic standpoint, the early cultivation of scientific leadership fosters what may be described as 

anticipatory citizenship. Anticipatory citizens are those trained to reason beyond present constraints, to evaluate 

long-term consequences of technological choices, and to assume responsibility for futures not yet realized. This 

orientation is particularly salient in African contexts where policy responses are often reactive rather than 

anticipatory, constrained by immediate crises and external conditionalities (Mkandawire, 2014). By embedding 

future-oriented reasoning within childhood civic education, the CADP model offers a counter-institution to 

short-termism in public life. 

 

The societal impact of such formation extends into domains of technological nationalism and innovation 

sovereignty. Scholars have argued that technological dependence is sustained not only by material constraints 

but by deficits in collective imagination and confidence (Freeman & Soete, 1997; Arocena & Sutz, 2010). When 

societies are unable to envision themselves as producers of technology, they remain structurally positioned as 
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adopters and consumers. The CADP model addresses this imaginative deficit by normalizing African 

technological authorship at the level of narrative long before it is demanded at the level of infrastructure. 

Furthermore, the model’s emphasis on ethical and environmental consciousness situates scientific leadership 

within a broader moral economy. Rather than celebrating innovation for its own sake, CADP-trained participants 

are encouraged to interrogate the social costs, ecological implications, and distributive consequences of 

technological advancement. This orientation resonates with growing global concern over technocratic 

governance divorced from social accountability (Winner, 1986; Jasanoff, 2016). In the African context, where 

extractive technologies and externally driven development projects have often generated harm, such ethical 

grounding is especially consequential. 

At the level of civic culture, the public visibility of child-authors functions as a symbolic intervention. It 

challenges dominant narratives of youth incapacity and dependency by presenting children as contributors to 

national thought leadership. Symbolic politics scholarship underscores the power of such representations in 

reshaping collective self-understanding and expanding the boundaries of who is recognized as a civic actor 

(Edelman, 1988). Over time, repeated exposure to youth-led scientific narratives can recalibrate societal 

expectations regarding participation, leadership, and responsibility. 

Importantly, the CADP model also carries implications for institutional reform. Educational systems that adopt 

or adapt the model are compelled to reconsider rigid curricular separations between humanities, sciences, and 

civic studies. This interdisciplinary pressure aligns with calls for educational transformation in the face of 

twenty-first-century challenges, which demand integrative thinking rather than disciplinary silos (OECD, 2018). 

In this sense, the CADP model exerts reformative influence not only on learners but on the institutions that host 

them. 

Taken together, these outcomes suggest that the CADP Civic Education Model contributes to a broader 

reorientation of civic life – one in which leadership is anticipated rather than awaited, imagination is 

institutionalized rather than marginalized, and scientific reasoning is recognized as a civic virtue. The 

redefinition of civic responsibility as scientific leadership thus emerges not as a rhetorical gesture, but as a 

practical strategy for cultivating societies capable of governing their technological futures. 

Normativity and Analytical Positioning 

This work advances the normative argument that civic responsibility ought to expand to include scientific 

leadership. However, normative argumentation is not equivalent to ideological assertion. The paper’s claims are 

grounded on three analytically defensible premises: 

• Contemporary governance is increasingly mediated by scientific and technological systems (Beck, 1992; 

Jasanoff, 2005). 

• Nations with weak endogenous scientific capacity face structural dependency in innovation systems (Tijssen, 

2007). 

• Civic education shapes long-term orientations toward authority, knowledge, and participation (Kerr, 2003). 

From these premises, the argument follows that Civic Education reform is a legitimate site for strengthening 

scientific agency of the citizen, especially in terms of knowledge creation, knowledge adoption, and knowledge 

validation. The paper does not claim empirical finality but advances a reasoned theoretical proposition. 

The Role of Scientific Leadership in National Development 

From Civic Education to National Innovation Systems 

In the contemporary global epoch, the nexus between civic education and national innovation systems has 

become ever more acute. The traditional delineation of citizenship – rooted in legal rights, electoral participation, 

and moral duty – is no longer adequate in a context where knowledge, technology, and scientific capacity define 

the relative power of nations. This shift mandates the emergence of scientific leadership as a core component of 

civic responsibility: citizens are both moral agents and knowledge-producers. Civic education can no longer be 
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limited to producing electorally active citizens: it must cultivate knowledge producers who contribute to 

national innovation systems (Jasanoff, 2005; Tijssen, 2007). In short, scientific leadership is a necessary 

complement to political leadership because technological capability mediates economic autonomy and social 

well-being (ibid.). 

 

Within this paradigm, the model advanced by the Child-Author Development Programme (CADP) situates 

young Africans not solely as future voters or community volunteers, but as future scientists, technologists, and 

innovation actors. Accordingly, the civic domain extends into the economy of ideas and knowledge production, 

where the creation of indigenous technologies becomes a public, civic act of national consequence. 

Conceptual Clarifications and Analytical Boundaries 

To avoid conceptual inflation, the core constructs employed in this paper require definitional precision. 

 

Scientific Leadership 

 

For the purposes of this paper, scientific leadership denotes the civic and institutional capacity to (a) generate 

locally relevant scientific knowledge, (b) translate that knowledge into appropriate technologies and policies, 

and (c) organize institutional ecosystems that sustain research and innovation. This definition aligns with recent 

analyses of research leadership and capacity building in African contexts, which stress the twin importance of 

individual leadership trajectories and systemic institutional supports (Mtwisha et al., 2021; PASGR, 2013). 

Strengthening these capacities in universities, academies, and civil society is therefore both a pedagogical and a 

governance priority. 

Scientific leadership then does not denote professional scientific rank, laboratory authority, or elite technocratic 

governance. It refers specifically to the civic disposition and capacity to interpret societal problems through 

scientific reasoning, generate locally relevant knowledge, and advocate evidence-informed solutions within 

public life. It is therefore a civic orientation toward science and  not a technical qualification. It is an important 

hallmark in anecdotes of public engagement with science and technology and the democratization of science and 

technology.  

 

Technological Citizenship 

 

Technological citizenship is defined as a mode of civic identity in which participation in democratic life includes 

engagement with technological systems, innovation processes, and science-policy interfaces. It does not imply 

that all citizens must become scientists; rather, it asserts that citizenship in technologically driven societies 

requires a critical mass of scientific interpretive competencies. Similarly, such competencies become the 

foundation upon which a technological society itself can form.  

 

Civic Scientism 

 

The term Civic Scientism is not used here in its pejorative philosophical sense (i.e., the supremacy of science 

over all domains of knowledge). Instead, it denotes the normative claim that scientific reasoning constitutes a 

legitimate and necessary component of civic virtue in knowledge-driven societies. This usage does not displace 

ethics, culture, or spirituality; it rather integrates scientific literacy into civic morality. 

 

By establishing these boundaries, the paper distinguishes its constructs from technocracy, epistemic elitism, or 

reductive scientism.  

How CADP Cultivates Scientific Leadership and Addresses Structural Gaps 

The Child-Author Development Programme (CADP) operationalizes a pipeline from early civic engagement to 

later research and innovation participation by training children in speculative scientific authorship, technological 

problem-framing, and policy imagination (Nwosu, 2021). CADP’s approach explicitly seeks to increase the 

supply of future knowledge-producers who will feed national innovation systems, thereby addressing Africa’s 

historically low share of global research output (e.g., Africa’s small percentage of worldwide publications 
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documented in scientometric studies) and the continent’s dependence on imported technologies (Tijssen, 2007; 

Cerdeira et al., 2023). The CADP model as described in the programme documentation thus positions early 

pedagogical intervention as a long-term strategy for enhancing indigenous research capacity and innovation.  

Governance, Policy Imagination, and the Science–Policy Interface 

Producing scientifically literate citizens through civic education has direct governance benefits. When citizens 

possess basic capabilities to evaluate scientific evidence and to imagine policy consequences of technologies, 

democratic deliberation over technology becomes more robust and technocratic capture is less likely (Jasanoff, 

2005). Moreover, formalizing pathways for science advice and evidence brokerage via academies, science 

advisory bodies, and institutionalized science advice mechanisms strengthens the translation of research into 

policy (INGSA-Africa; InterAcademies Project reports). The evolving landscape of science advisory 

mechanisms in Africa underscores the need for both supply (trained scientific actors) and demand (policy 

institutions receptive to evidence) in order to realize effective science-informed governance.  

Practical Imperatives: Policy and Institutional Recommendations 

To convert CADP’s pedagogical gains into measurable national development outcomes, the following strategic 

imperatives are recommended:  

▪ Institutional Linkages: Integrate CADP with universities, national research councils and industry 

partners to create articulated career pathways from child-authoring and youth innovation into formal 

R&D and entrepreneurship (Mtwisha et al., 2021).  

▪ Policy Alignment: National education and STI (Science, Technology & Innovation) strategies should 

formally recognize early civic-scientific programmes as part of human capital pipelines for innovation 

(African Union Agenda 2063).  

▪ Sustainable Financing: Mobilize multi-source funding (public budgets, donors, private sector 

sponsorship) to sustain long-term pipelines; leadership and strategic investment are repeatedly named as 

binding constraints on African science systems.  

▪ Monitoring & Evaluation: Develop metrics that track downstream outcomes (e.g., progression into 

STEM study and careers, tangible inventions or community technologies, contributions to policy 

processes) so CADP’s impact on national innovation capacity can be empirically evaluated (Tijssen, 

2007; recent evaluations of research leadership programmes).  

▪ Equity & Inclusion: Ensure deliberate targeting of girls, rural learners, and marginalised communities 

to avoid reproducing elite capture of scientific citizenship; broad participation is essential to build a 

diverse innovation base (Okeke, 2017; PASGR).  

Philosophical and Strategic Implications for African Technological Nationalism 

At the philosophical level, the CADP reconceptualization of civic duty as scientific leadership implies a 

normative shift: national loyalty should include the duty to contribute to indigenous knowledge production. This 

resonates with Agenda 2063’s ambition that Africa become a producer of scientific and technological goods and 

not merely a consumer (African Union, 2015). Educational reforms that embed scientific authorship within civic 

curricula therefore function as instruments of epistemic sovereignty – cultivating citizens equipped to defend 

and shape national interests in technical domains.  

DISCUSSION AND POLICY IMPLICATIONS 

Reframing Civic Education within Africa’s Knowledge Economy 

The discussion of civic responsibility as scientific leadership reveals that Africa’s civic-education frameworks 

must evolve from producing compliant citizens to cultivating creative knowledge agents. Traditional curricula 

(anchored in governance, law, and moral instruction) are insufficient for the 4IR’s technoscientific context (Eze, 

2019; Okafor, 2016). The CADP demonstrates that by embedding Science, Technology, and Society (STS) 

inquiry and Afro-Scientific imagination within civic learning, young citizens internalize science as a moral 

obligation and national asset. 
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Empirical studies on innovation ecosystems emphasize that nations with high scientific literacy and early STEM 

engagement exhibit greater resilience and economic adaptability (OECD, 2021; UNESCO, 2022). Consequently, 

CADP’s integration of narrative imagination, indigenous science, and policy reasoning positions it as a template 

for civic-innovation education – a system that aligns moral citizenship with scientific productivity. 

Linking Civic Pedagogy to National Innovation Systems 

The literature on National Innovation Systems (NIS) underscores the significance of education systems as 

feeders for research and technology institutions (Lundvall, 1992; Freeman, 1995). Yet African nations have 

historically separated civic studies from science and technology training, perpetuating what Eze (2019) terms 

“the civic–technological divide.” 

Through situating technological creativity within the moral vocabulary of Civic Education, CADP provides a 

mechanism to reconnect the humanistic and technological components of African development. In doing so, it 

reflects the post-developmental thesis advanced by Jasanoff (2005) and Hountondji (1997): that societies achieve 

sustainable progress only when scientific reasoning is embedded within public culture. This approach also aligns 

with Agenda 2063’s call for “an Africa driven by its citizens, relying on its own resources” (African Union, 

2015). 

Policy Synergies and Multi-Sector Collaboration 

To institutionalize CADP’s civic-scientific paradigm, African states and partners should build cross-sectoral 

linkages: 

▪ Education Policy Reform: Ministries of education must redefine civic education curricula to include 

scientific literacy, innovation ethics, and policy-writing modules (UNESCO, 2022). This should be 

implemented alongside STEM programs under a unified Civic-STEM Education Policy Framework. 

▪ Science and Innovation Governance: Ministries of Science and Technology should recognize civic 

education as part of national innovation policy, funding early creative-science programs and providing 

research mentorships to CADP participants (Neaves et al., 2021). 

▪ Media and Public Communication: Since CADP leverages storytelling, partnerships with national 

media—radio, television, and digital platforms—can disseminate science narratives that popularize 

indigenous inventors, aligning public imagination with local scientific achievement (Nwosu, 2021). 

▪ Private-Sector and Philanthropic Engagement: Corporate social-investment frameworks should 

prioritize child innovation programs as part of national CSR strategies, acknowledging that scientific 

literacy underpins workforce readiness and innovation culture (World Bank, 2020). 

The African Technological Nationalism Imperative 

CADP’s pedagogical framework resonates with the philosophical project of African Technological Nationalism 

– the assertion that technological sovereignty is intrinsic to political independence (Nwosu, 2021; Okeke, 2017). 

In this sense, scientific leadership functions as both an epistemic and moral responsibility. Civic identity is 

redefined as participation in Africa’s scientific self-determination. 

This interpretation echoes the “civic epistemology” concept in Jasanoff’s (2005) work – societies possess 

characteristic ways of assessing knowledge claims. For Africa, a decolonial civic epistemology entails evaluating 

technologies based on indigenous relevance, ethical alignment with communal values, and contribution to 

continental self-reliance. The CADP model demonstrates how such epistemology can be nurtured at the level of 

childhood education, ensuring the continuity of civic-scientific consciousness across generations. 

Gender, Inclusion, and Ethical Governance 

The expansion of scientific citizenship must intentionally dismantle gender and spatial inequalities in access to 

scientific learning. Studies have shown that gender disparity remains a major constraint on Africa’s innovation 

potential (UNESCO, 2022; African Union, 2021). By targeting rural schools, church communities, and 
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underrepresented groups, CADP operationalizes inclusive participation, ensuring that scientific leadership 

becomes a democratic right rather than an elitist privilege. 
Moreover, ethical governance of technology—artificial intelligence, biotechnology, digital systems—requires 

citizens who can deliberate on moral dimensions of science. Civic education that neglects these ethical 

dimensions risks producing technologically proficient but morally indifferent citizens (Boon, 2020). CADP’s 

focus on imagination and narrative ethics bridges this gap by humanizing science. 

Toward a Policy Framework for Civic-Scientific Integration 

Drawing on the findings above, a framework for institutionalizing civic-scientific education in Africa should 

encompass: 

▪ Curricular Integration: Incorporate STS and Afro-futurist storytelling into national civic syllabi. 

▪ Capacity Development: Train teachers in interdisciplinary science-civic pedagogy. 

▪ Policy Coherence: Align civic-education reform with STI strategies, SDGs, and Agenda 2063 pillars. 

▪ Monitoring and Evaluation: Establish indicators linking civic-scientific literacy to innovation outputs 

and social trust in science. 

Such a framework would institutionalize the idea that the citizen is also a scientist-in-society—a moral and 

intellectual agent whose civic participation includes creating, critiquing, and governing science. 

Synthesis: Civic Responsibility as the Heart of Africa’s Scientific Renaissance 

Ultimately, the CADP’s redefinition of civic responsibility as scientific leadership reframes Africa’s 

developmental discourse. It unites moral education, scientific imagination, and national self-reliance into a single 

intellectual movement. As Hountondji (1997) observed, Africa’s liberation will be incomplete until it controls 

its own scientific narratives. CADP thus represents not merely an educational initiative but a continental strategy 

for epistemic emancipation – training citizens who will both imagine and engineer Africa’s technological future. 

Engagement with Critical Counterarguments 

The reconceptualization of civic responsibility as scientific leadership invites legitimate critique. 

One potential objection is that foregrounding science risks marginalizing other civic virtues such as solidarity, 

democratic deliberation, and moral reasoning. In response, this paper does not propose replacement but 

integration. Scientific literacy is positioned as an additional civic layer within pluralistic democratic culture. 

 

A second critique concerns technocratic drift: the possibility that emphasizing scientific competence may 

privilege experts over lay citizens. The CADP model addresses this risk by democratizing scientific imagination 

through narrative pedagogy rather than restricting it to institutional elites. 

 

A third critique questions feasibility within resource-constrained educational systems. This concern underscores 

the need for scalable adaptation, teacher training, and institutional partnerships – areas identified for further 

development rather than assumed as resolved. 

 

In incorporating these counterpositions, the paper clarifies that its thesis is neither totalizing nor uncritical; it is 

an intervention within an ongoing scholarly debate. 

Limitations and Directions for Empirical Research 

Several limitations must be acknowledged. First, the present analysis does not include large-scale quantitative 

assessment of CADP outcomes. Claims regarding cognitive expansion, identity reformation, and science policy 

awareness are derived from exploratory programme observations and require structured evaluation through 

mixed-method research designs. 

Second, the model’s applicability beyond specific socio-cultural contexts remains untested. Comparative pilot 

studies across rural and urban educational African environments would strengthen external validity. 
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Third, the long-term relationship between early scientific imagination and measurable participation in national 

innovation systems remains hypothetical. Longitudinal tracking mechanisms would be required to substantiate 

pipeline claims. Future research then should therefore incorporate: 

• Pre- and post-intervention assessment instruments 

• Structured qualitative interviews 

• Control-group comparisons 

• Longitudinal tracking into tertiary STEM participation 

• Policy-impact mapping 

In articulating these research pathways, the paper situates itself as a foundational theoretical platform rather than 

a conclusive empirical evaluation. 

CONCLUSION AND FUTURE RESEARCH DIRECTIONS 

Africa’s developmental destiny in the twenty-first century hinges on the transformation of its citizens from 

passive beneficiaries of governance to active producers of knowledge. This paper has argued that civic 

responsibility must evolve into scientific leadership, a moral and intellectual posture in which participation in 

nation-building is measured not merely by political awareness but by technological authorship and scientific 

agency. 

 

The Child-Author Development Programme (CADP) embodies this redefinition. By fusing civic education, 

African Science Fiction, and Science-Technology-Society (STS) inquiry, it converts the classroom into a civic 

laboratory – an epistemic arena where imagination functions as public reasoning and innovation becomes 

patriotic duty. Within CADP, to be a “good citizen” is to engage in the moral labor of invention, to participate 

in Africa’s epistemic sovereignty, and to align one’s creative consciousness with national technological 

aspirations (Nwosu, 2021).  

 

This reconceptualization speaks directly to continental policy ambitions such as the African Union’s Agenda 

2063 and STISA-2024, both of which affirm indigenous innovation as the cornerstone of sustainable growth 

(African Union, 2015, 2021). Yet these frameworks will remain rhetorical unless the civic base, the population 

itself, internalizes science as a civic ethic. CADP demonstrates how this can occur through early cognitive 

intervention, narrative learning, and policy-inflected pedagogy. 

 

The analysis also establishes that Africa’s “civic-technological divide” (Eze, 2019) is not simply an educational 

problem but a constitutional one: citizenship has been defined too narrowly. To democratize science is to 

democratize power. Embedding scientific literacy in civic education is therefore a structural reform with the 

potential to recalibrate Africa’s political economy toward self-reliance, resilience, and innovation. 

 

Moreover, CADP’s African Technological Nationalism provides a philosophical counterpoint to global techno-

dependence. By teaching children to narrate, imagine, and problem-solve Africa’s technological futures, the 

programme resists epistemic dependency and constructs what Hountondji (1997) calls endogenous knowledge, 

that is knowledge born of local experience yet globally resonant. 

 

In sum, the CADP civic-education model offers an indigenous, future-oriented framework for African 

development: 

▪ Pedagogically, it integrates imagination with empirical inquiry; 

▪ Philosophically, it grounds citizenship in technological ethics; 

▪ Politically, it aligns civic identity with national innovation strategy. 

Thus, the paper concludes that scientific leadership is the new civic responsibility. The moral legitimacy of 

citizenship in modern Africa will increasingly rest on the capacity to generate, govern, and deploy knowledge 

for the collective good. Civic education that fails to cultivate scientific consciousness risks producing citizens 

unprepared for the demands of a knowledge-driven world. 
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For policymakers, educators, and civic theorists, the challenge ahead is clear: institutionalize civic-scientific 

education across Africa’s school systems; reward creative scientific authorship as a form of national service; and 

position scientific literacy at the heart of governance and democratic culture. 

 

Only through such synthesis where science becomes civic virtue and citizenship becomes an act of invention 

can Africa achieve the technological sovereignty envisioned in its continental blueprints. The CADP then is not 

a supplementary educational project but a prototype for Africa’s next civic revolution: a renaissance in which 

every child learns to imagine, innovate, and lead scientifically for the future of the continent. 

To reiterate the central argument of this paper: civic responsibility in technologically emergent African societies 

must be reconceptualized as scientific leadership. Such leadership can be cultivated deliberately from childhood. 

Against inherited civic education paradigms that prioritize procedural compliance and moral instruction, the 

paper has demonstrated that contemporary civic life is increasingly mediated by scientific knowledge, 

technological infrastructures, and speculative futures. Under these conditions, civic responsibility cannot remain 

epistemically thin without rendering citizenship itself politically hollow. 

 

Through theorizing and elaborating the CADP Civic Education Model, the paper contributes to multiple 

scholarly conversations simultaneously. First, it intervenes in civic education theory by extending citizenship 

beyond participation and duty into epistemic agency and future-making capacity. Second, it contributes to 

Science and Technology Studies by operationalizing civic epistemology at the level of childhood formation 

rather than adult deliberation alone. Third, it advances postcolonial and African-centered scholarship by 

articulating a model of civic formation rooted in indigenous imagination, historical reclamation, and 

technological self-authorship. 

 

One of the paper’s most significant contributions lies in its insistence that leadership formation is not temporally 

neutral. Societies that defer scientific and technological consciousness until tertiary education or professional 

specialization effectively outsource their futures to external innovators, multinational corporations, or 

technocratic elites. In contrast, the CADP Civic Education Model demonstrates that leadership consciousness 

can be cultivated as a civic norm long before formal political power is acquired. This insight reframes childhood 

not as a preparatory phase, but as a strategic civic frontier. 

 

The implications for policy and governance are substantial. Educational systems that continue to treat civic 

education, science education, and leadership training as separate domains risk producing citizens who are 

politically enfranchised yet technologically dependent. In African states confronting climate volatility, digital 

governance challenges, public health crises, and infrastructural transformation, such dependency carries material 

and existential costs. The failure to integrate scientific leadership into civic formation is not merely an 

educational oversight; it is a governance liability. 

 

Equally important are the normative implications of the model. By foregrounding ethical reasoning, 

environmental consciousness, and societal accountability within speculative scientific imagination, the CADP 

framework resists the reduction of innovation to technocratic efficiency. Instead, it advances a vision of 

leadership grounded in public responsibility and long-term collective welfare. This orientation is particularly 

salient in contexts where technological interventions have historically exacerbated inequality or ecological harm. 

 

The paper also opens several avenues for future research. Empirical studies may examine the longitudinal civic 

trajectories of CADP participants, assessing how early exposure to scientific authorship shapes later educational, 

professional, and civic engagements. Comparative research could explore the adaptability of the model across 

different cultural, religious, or institutional contexts, further refining its scalability. Additionally, theoretical 

work may extend the concept of scientific leadership into domains of digital citizenship, artificial intelligence 

governance, and environmental stewardship. 

 

In closing, we restate the position of this paper:  the CADP Civic Education Model is not a supplemental 

innovation but a foundational rethinking of civic formation under conditions of technological modernity. We 

argue that the future of African governance will be determined not only by electoral systems or policy 
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frameworks, but by the epistemic capacities of its citizens to imagine, critique, and construct scientific futures. 

To redefine civic responsibility as scientific leadership is therefore to stake a claim about who gets to shape 

Africa’s tomorrow and when that shaping must begin. 
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