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ABSTRACT 

The objective of this study was to create a teachers’ guide to facilitate ethical and effective integration of 

Artificial Intelligence by high school educators in academic writing. The study also explored on the practices 

and ethical concerns of high school educators regarding the roles of this technological advancement in academic 

writing. The study used a Mixed-Method of Explanatory Sequential type of research to describe the general 

findings of the research study in the form of a survey questionnaire made up of combination of a 5-Point Likert 

Scale as patterned on AI and Academic Writing Questionnaire (AI-AWQ) and Technology Acceptance Model 

(TAM) framework to collect information from high school educators of Oas Polytechnic School. After the first 

phase of the data collection, a Focus Group Discussion (FGD) was conducted to support and collect evidence of 

the responses gathered from the survey questionnaire. The respondents are high school educators handling 

Language, Humanities and Social Sciences and Research-related subjects. The practices adapted by high school 

educators are In-Class Writing (4.30) and Oral-Assessment (4.30). These also require teachers to physically 

validate the authenticity of students’ writings helping as well to combat the potential risks of plagiarism and 

misuse of Artificial Intelligence. High School teachers prefer to adapt Process-Based Assessment (4.17) because 

it helps them monitor the writing process and progress of the learners making sure that learners are aware of the 

process and fundamental skills of writing. The ethical concerns of the respondents on how Artificial Intelligence 

is being integrated in writing, is its risks in the loss of unique creative expression (4.47) and the potential decline 

in fundamental research skills (4.43). High school educators recognize the usefulness of AI (4.23) and understand 

that it is an inevitable evolution (4.20). Schools and institutions should create guidelines and technical assistance 

for educators to be fully equipped to functional and ethical literacy of AI and to also equip high school educators 

on best practices on how to properly utilize Artificial Intelligence inside the classroom. 

Keywords: Artificial Intelligence, Academic Writing, Ethical Concerns, Practice 

INTRODUCTION 

The integration of technology into learning and education has become a crucial part of the 21st century. Artificial 

Intelligence has been finding its place in the classroom not just a provider of knowledge and information but a 

facilitator of learning.  Aside from its quick features for providing answers from wide resources, it also provides 

personalized learning experiences where it has the capacity to address on the needs of the diverse students. It 

can assist most specifically in academic writing through generating writing prompts, providing suggestions for 

improvement and automated feedback on grammar and style giving teachers the benefit to focus more on 

student’s interaction and writing skills. However, it also presents significant challenges specifically with the 

increased risk of plagiarism and ethical considerations in writing. 

Artificial Intelligence (AI) is a computer science branch which has the capacity of reasoning skills, perform 

problem-solving, and simulate human intelligence. It has the capacity to identify patterns through algorithms, 

identify large data sets and understand language dependent to prompts and inputs that are being fed. It is changing 

the way people learn things, strategies of work and the exploration of innovations. This technological 

advancement started its emergence during the mid-20th century from Alan Turing’s theoretical inquiries into 

machine’s capacity to relate data into subjective experiences such as feelings of humans or different point of 

views, (The Birth of Artificial Intelligence (AI) Research. Science and Technology, n. d.). 
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Academic writing is a foundational skill and a requirement for students’ success and professional development. 

It enhances the problem-solving skills of the learners creating a space where they can freely express themselves, 

to showcase their creativity, discover new things and develop their skills and passion in writing.  It also helps 

students in enhancing their communications skills and aids to improve their analytical and critical thinking skills 

since they are exposed in comprehending and analyzing information.   

In the Philippines, the Intellectual Property Code or Republic Act No. 8293, is the primary governing law that 

covers copyrights and related rights issues on AI-generated content. This law also protects the authorship and 

ownership of content creators and writers which is a major concern in writing. The Data Privacy Act of 2012 or 

Republic Act No. 10173 is concerned with the process on how Artificial Intelligence is processed, collected, 

used and stored data for writing tools. This law secures consumers from scams, fraud, unfair and deceptive 

practices most specifically when writing tools are sold and marketed to consumers.   

The Education center for AI Research (E-CAIR) was recently launched by the Department of Education which 

aims to improve the innovation in the Philippine Education System. This was also aligned with the 5-Point 

Reform Agenda (Department of Education. (2025, February 20), The 5-Point Reform Agenda supports teachers’ 

welfare and improves the learning environments of the students, making sure that students’ well-being is at top 

priority. Through the General Education Curriculum (GEC), the Commission on Higher Education (CHED) 

emphasizes how important academic writing is and included courses that targets the goal to enhance students’ 

writing skills, making sure to attain effective writing both in academic and professional settings. The Purposive 

Communication course is an example designed to enhance the importance of clear and concise persuasive 

writing. In the classroom, educators provide academic writing activities to evaluate concerning level of mastery 

of the students. Academic writing are structured writing exercises that helps learners develop skills to 

communicate ideas and viewpoints ethically. It is an avenue where educators allow learners to write, organize 

and synthesize ideas that aided by different sources but with proper citation. It also assists learners to formulate 

thoughts and arguments to practice their analytical and critical thinking skills. 

Nowadays, learners have relied on the use of Artificial Intelligence tools rather than using and enhancing critical 

thinking and analytical skills in writing compositions. Writing process is no longer in a traditional sense where 

thorough manual review for grammar, ideas and punctuations is necessary. In fact, AI tools created a way on 

how automated answers following correct grammar rules be generated in just a click away making students less 

involved in the writing process resulting in poor academic writing abilities. In just one click away, AI has the 

capacity to generate answers that has a close resemblance and copyrighted materials. It also can paraphrase texts 

which makes it more difficult to trace plagiarism creating a new set of problems in the academic field. 

In the classroom, writing activities are time-consuming. That’s why high school educators left w no choice but 

to prefer giving the writing activities as take-home tasks. Even if students are given adequate time to finish tasks, 

most of the student’s outputs are still dependent to AI adding teachers with burdens on checking the authenticity 

of the student’s academic writing outputs. The practices and ethical concerns on AI integration and the 

availability of tools and advance technology are the necessities of high school educators however; these are the 

restrictions that are common problems in public schools. Teachers are burdened with challenges on the proper 

implementation and integration of AI while making sure that academic integrity is observed.  

Hence, this study is important to explore on the practices and ethical concerns encountered by English teachers 

because the rapid improvement and evolution of AI require a deeper understanding and skills to effect ively 

mitigate the benefits to combat potential challenges it poses. It is with the teachers’ practices and response on 

how concerns of plagiarism and authorship be addressed. This readiness also involves crucial understanding of 

teachers regarding ethical utilization of Artificial Intelligence in academic writing. In fact, the effective 

integration is dependent to the teachers’ guidance on how students use AI in an ethical manner and responsible 

usage. 

Statement of the Problem 

This study aimed to create a teacher’s guide to facilitate ethical concerns and practices of the high school 

educators of Oas Polytechnic School, SY 2025-2026 in the integration of AI tools in academic writing. 

Specifically, it sought answers to the following queries: 
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1. What are the practices of English teachers on students’ use of AI in academic writing? 

2. What are the ethical concerns encountered by English teachers regarding the use of AI in academic 

writing? 

3. What material can be proposed based on the findings of the study? 

METHODOLOGY 

Research design 

The researcher utilized an explanatory sequential mixed-methods research design to conduct this study. This 

design was deemed highly appropriate as it offered a comprehensive empirical and thematic analysis of the 

respondents' classroom practices and ethical considerations. To gather the foundational data required to address 

the research objectives, a structured survey questionnaire was deployed as the primary quantitative instrument. 

As outlined by Creswell and Plano Clark (2018), the explanatory sequential approach is a two-phase mixed-

methods framework wherein quantitative data is collected and analyzed first, followed by the collection and 

analysis of qualitative data. In this study, the qualitative phase, executed through a Focus Group Discussion 

(FGD) and was specifically designed to elaborate on, expound upon, and contextualize the statistical results 

obtained from the initial survey.  

Population and Sample of the Study  

The respondents of this study were thirty (30) educators from Oas Polytechnic School in the Municipality of Oas 

Albay. The researcher utilized purposive sampling to ensure that all the participants are handling subjects that 

require significant academic writing outputs. Specifically, the respondents are the teachers handling English, 

Filipino, Humanities and Social Sciences and Research-related subjects across the Junior and Senior High 

Department. The researcher complied with the following; Informed Consent, the researcher sought permission 

to the respondents and explained the purpose and nature of the study; Confidentiality, the researcher assured the 

respondents that all responses was kept confidential; Ethical Guidelines, the researcher also made sure that there 

was a voluntary participation and adhere to ethical guidelines involving human subjects; Permission and 

Approval, the researcher sought for the permission from relevant authorities and Professional Standards, the 

researcher followed Professional standards set by the organizations involved. 

To systematically analyze and interpret the empirical data gathered from the respondents, both quantitative 

statistical treatments and qualitative thematic coding were employed. 

For the quantitative data obtained from the 5-point Likert scale survey, the following statistical tools were 

utilized. Frequency and Percentage Distribution was employed. This descriptive statistic was used to summarize 

the raw count and proportion of responses across each category of the profile variables, establishing the baseline 

distribution of the participant sample. The weighted mean was calculated to determine the average response 

score for each item on the survey instrument. This central tendency measure allowed the researcher to highlight 

specific areas where educators demonstrate prevalent classroom practices or experience intense ethical concern. 

The formula for the weighted mean is: 

𝑥̅ =
𝛴 𝑓. 𝑤

𝑁
 

Where: 

𝑥̅          = Weighted mean 

𝑤         = weight  

f           = frequency of responses 
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𝑁          = Total number of respondents 

Statistical ranking was applied to organize the calculated mean scores from highest to lowest. This prioritization 

highlighted the most dominant ethical concerns and the most frequently utilized instructional responses among 

the educators, providing a clear hierarchical view of classroom realities. 

To interpret the calculated weighted means regarding the Ethical Concerns encountered by the high school 

educators, the following statistical scale and verbal interpretations were applied 

Scale Range Verbal Interpretation 

5  4.21-5.00 Strongly Agree 

4 3.41-4.20 Agree 

3 2.61-3.40 Moderately Agree 

2 1.81-2.60 Disagree 

1 1.00-1.80 Strongly Disagree 

To interpret the data gathered regarding the Pedagogical Practices adapted by the language teachers, the 

following statistical scale and verbal interpretations were utilized. 

Scale Range Verbal Interpretation 

5  4.21-5.00 Extremely Evident 

4 3.41-4.20 Highly Evident 

3 2.61-3.40 Moderately Evident 

2 1.81-2.60 Slightly Evident 

1 1.00-1.80 Not Evident 

To analyze the descriptive narratives generated during the Focus Group Discussions (FGD), the researcher 

utilized Braun and Clarke’s (2006) framework for thematic analysis. The qualitative audio-recorded data was 

transcribed verbatim, reviewed for accuracy, and assigned initial codes. These codes were subsequently collated 

and clustered into overarching themes and sub-themes. This qualitative treatment served an explanatory purpose, 

providing contextual depth to clarify the "how" and "why" behind the quantitative patterns established by the 

survey means. 

RESULTS AND DISCUSSIONS  

This chapter is a presentation from the high school educator-respondents. The findings are analyzed and 

organized according to the statement of the problem, using tables for quantitative data and textual description 

for the analysis and interpretation of the gathered data. 

Table 1 Practices Adapted by Educators on the Role of AI in Academic Writing 

Strategies Weighted Mean Verbal Interpretation Rank 

In Class-Writing: I require students to write significant 

portions of their essays during class time without 

devices. 

4.30 Extremely Evident 1.5 

Process-Based Assessment: I grade the stages of writing 

(outline, drafts, annotated bibliographies) rather than 

just the final product. 

4.17 Highly Evident 3 

AI Disclosure: I require students to submit an “AI 

Disclosure Statement” explaining if and how they used 

AI tools. 

3.70 Highly Evident 5 

Modified Prompts: I design writing prompts that require 

personal reflection or reference to specific, recent 

classroom discussions. 

3.80 Highly Evident 4 
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AI Critique: I ask students to generate an AI essay and 

then write a human critique for its limitations or biases. 

3.53 Highly Evident 6 

Oral Assessment: I conduct one-on-one interviews with 

students to verify their understanding of the arguments 

made in their papers. 

4.30 Extremely Evident 1.5 

Local Context: I assign topics that require references to 

very recent events (last 30 days) that AI models may not 

yet be trained on. 

3.47 Highly Evident 7 

Collaborative Writing: I use Google Docs Version 

History to monitor the real time progress and human 

growth of student’s essay. 

3.23 Moderately Evident 8 

Average Weighted Mean 3.81 Highly Evident  

Legend: 

Scale Range Verbal Interpretation 

5  4.21-5.00 Extremely Evident 

4 3.41-4.20 Highly Evident 

3 2.61-3.40 Moderately Evident 

2 1.81-2.60 Slightly Evident 

1 1.00-1.80 Not Evident 

Table 3 presents the pedagogical strategies adapted by high school educators. The results indicate that indicator 

1, the In-Class Writing where educators require students to write significant portions of their essay during class 

without devices, and indicator 6; Oral Assessment or the conduct of one-on-one interviews with students to 

verify their understanding of the arguments made in their writing, share the highest weighted mean of 4.30, both 

interpreted as “Extremely Evident”.  

These are followed by indicator 2 (Process-Based Assessment; grading the stages of writing such as outlines, 

drafts and annotated bibliographies) with a mean of 4.17 with a verbal interpretation of Highly Evident. 

Conversely, indicator 8 which is the Collaborative Writing via Google Docs Version History (use to monitor the 

real time progress and human growth of students’ essay), receives the lowest weighted mean of 3.23, interpreted 

as “Moderately Evident”. The composite mean of 3.81 suggests that, overall, these pedagogical strategies are 

“Highly Evident” by the respondents. 

The findings reveal a strong preference for “low-tech” interventions. Educators are prioritizing In-Class Writing 

and Oral-Assessments as the most reliable methods to ensure academic integrity. The role of teachers is evolving 

from the facilitators as evaluators because it increases teachers’ workload. This suggest that although AI is hard 

to detect, teachers believe that physical presence and verbal verifications are the most effective ways to validate 

a students’ true authorship. By moving writing tasks back into the classroom, educators are effectively creating 

a controlled environment that prevents the overreliance of AI as mentioned by Giray (2024). This also makes 

sure that the fundamental skills necessary for the students to learn and acquired are not being compromised. 

This was revealed during an interview with a respondent stating that “It is very hard to check if the works of the 

students are not plagiarized so I really prefer to see them doing the actual writing process with no gadgets but 

sometimes it is very difficult due to time constraints.” This really suggests that high school educators prefer to 

return to the basics to make sure that authentic writing has been achieved. This also lessens their hesitations on 

the authenticity of the written outputs of the learners. 

In addition, the heavy reliance in Oral Assessment implies that the role of educators is evolving from facilitators 

to validators and conducting a one-on-one interview for every student is labor-intensive, giving teachers extra 

administrative tasks and loads. This is only applicable to smaller class sizes or more flexible schedules to 

accommodate all learners for consultations on their writing. It also suggests that human touch is indispensable. 

This mirrors Done’s (2022) assertion that AI cannot understand reality in a way humans do, and verbal defense 

becomes the ultimate test for authorship. 
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The lower ranking of Google Docs Version History (Rank 8) and AI Critique (Rank 6) indicates that educators 

may find digital monitoring or integrated AI activities more time-consuming or less effective than traditional 

classroom-based supervision. The indicators of In Class-Writing (requiring students to write significant portions 

of their essays during class time without devices) and Oral-Assessment (conducting one-on-one interviews with 

students to verify their understanding of the arguments made in their papers), with the weighted mean of 4.30 as 

the highest weighted mean was interpreted to be Always Adapted by high school educators. This signifies that 

teachers prefer a direct and in person verification to ensure that the works produced by the learners are authentic 

and truly reflect the writing capabilities of the learners. 

With the 4.17 weighted mean on the Emphasis on Writing Pedagogy such as the Process-Based Assessment 

where each stage of writing is given grades such as outlines, drafts, annotated bibliographies etc., this suggests 

that a transition from the checking of drafts, process and final output is necessary in order to check the 

authenticity of the works making it also difficult for learners to copy paste responses from AI. This helps the 

teachers to ensure that authentic writing is achieved from the written outputs of the students. The high rank of 

In Class-Writing implies a return to the basics where everything should be checked manually.  

This also supports the findings of Tran (2025) when he stated that scaffolding in writing can significantly 

contribute to the performance of the learners. By grading the drafts and outlines, educators are following a careful 

strategy suggested by Malon et al., (2024) to maintain integrity through continuous monitoring of the writing 

stages. This pedagogical strategy helps minimize the tendency of students to copy paste AI-generated responses 

and gives legitimate evidence by presenting the different developmental phases of writing. 

High school educators prefer to move away from take-home assignments to minimize the opportunity for learners 

to seek writing assistance in AI leading to academic dishonesty and ethical concerns (Shabbir et al., 2024). 

Through take home writing activities, learners are given opportunities to utilized Artificial Intelligence 

neglecting the use of critical and analytical thinking because answers and compositions can be automatically 

generated through the help of Artificial Intelligence.  

This gives the idea to modify and restructure the lesson plan in order for the learners to have ample time for 

actual writing during class as supported by Ateneo De Naga University (2025) This also ensures that the writing 

process remains a central learning skill rather than just a communication tool, a necessity highlighted on the 

study of Lira San Martin & Sanchez (2024). This also lessens the dependency of the students to Artificial 

Intelligence into writing and focuses more on the proper integration of Artificial Intelligence in academic writing. 

Collaborative Writing via Google Docs Version History to monitor the real time progress and human growth of 

student’s essay, had been recorded as the lowest mean 3.23, which interpreted as “Moderately Evident”. This 

indicates that while all digital tools are available, educators find it time-consuming and hassle if they will conduct 

manual tracking or manual verification of each writing outputs. While AI Disclosure Statements or the 

requirement to students to submit a disclosure explaining what and how Artificial Intelligence was used in the 

paper, (Rank 5) are often used, AI Critique: asking students to generate an AI essay and then write a human 

critique of its limitations or biases (Rank 6) is less frequent. 

This suggest that educators are currently focused on regulating AI use rather than integrating it as a subject for 

critical analysis which emphasizes a greater focus on how to manage it in the classroom to assist students in 

academic writing. This reflects a gap in the technical ability and upskilling mentioned by the ASEAN University 

Network (2023) that teachers are using guardrails to prevent misuse but are not yet fully utilizing AI as a subject 

for critical thinking.  

The thematic analysis of the data revealed that educators are actively adapting their instructional strategies to 

mitigate the pervasive use of artificial intelligence in student submissions, emerging primarily through Theme 

1: Shifting toward Process-Oriented and In-Class Assessments. This theme defines the tactical movement of 

teachers away from traditional take-home essays toward live, monitored writing phases to ensure authentic 

student output. In practice, teachers are reverting to traditional pen-and-paper writing activities and integrating 

multi-stage grading frameworks.  
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As Participant 1 noted, "Well, so far, [In-Class Writing] is the only way to be sure that they are really submitting 

original works but to be honest, it is very hard due to time-constraints." To make this strategy functional, 

educators are shifting their focus from the final product to the improvement of writing.  

Participant 5 shared, "I try to grade the outline, the draft and even the sources and references. I really want to 

see the process so I can make sure the authenticity of their works." By focusing on these live phases, educators 

attempt to safeguard academic integrity, although Participant 2 reiterated the underlying struggle, stating that "it 

is very difficult due to time constraints" to constantly monitor students doing the actual writing process without 

gadgets. 

A secondary practice identified is captured by Theme 2: Utilization of Ad-Hoc Technical and Digital Verification. 

This theme encompasses the manual, unstandardized methods teachers use to investigate suspected AI text, such 

as auditing digital footprints and fact-checking citations.  

Participant 3 explained, "I can spot those fake citations. Although with the format, it may sometimes look real 

but of you are to search it on the web, it does not appear." Furthermore, some educators attempt to inspect digital 

footprints to verify text ownership.  

Participant 2 explained, "I tried checking their Google Docs Version History but it is very time-consuming and I 

think it is also a little off since we might be invading their privacy if we are to do it." As a result, these diagnostic 

practices are largely perceived as unsustainable because digital tracking is labor-intensive and creates ethical 

dilemmas regarding student privacy boundaries  

Participant 2 explained, "I tried checking their Google Docs Version History but it is very time-consuming and I 

think it is also a little off since we might be invading their privacy if we are to do it." As a result, these diagnostic 

practices are perceived as unsustainable for everyday academic responsibility. The volume of data generated by 

a single student's writing process means that is highly labor-intensive, requiring a more amount of time that 

instructors simply do not have. Furthermore, this level of checking creates significant ethical dilemmas regarding 

student privacy boundaries, forcing educators to interfere in an uncomfortable line between maintaining 

academic integrity and overstepping into a student's private digital workspace. 

Table 2 Ethical Concerns on the Role of AI Academic Writing 

Indicators Weighted 

Mean 

Verbal Interpretation Rank 

Using AI to get ideas for an essay is dishonest if the student does 

not develop those ideas on their own. 

4.03 Agree 6.5 

It is cheating when a student passes off an argument written by 

AI as their work. 

4.07 Agree 5 

Student should always tell their teacher if they used AI to clean 

up their grammar and sentence structure. 

4.23 Strongly Agree 3 

Submitting an essay that relies heavily on AI reduces honesty and 

personal voice of the student. 

4.47 Strongly Agree 1 

Using AI as a spell-checker is okay, if the AI is not the one 

making up the actual content. 

4.20 Agree 4 

It is fair enough and ethically right for language learners to use 

AI to help level up their writing. 

2.57 Disagree 8 

Using AI shortcuts raises safety concerns because AI often 

invents fake facts or wrong references. 

4.43 Strongly Agree 2 

Using AI to write a personal essay is a breach of trust because AI 

is making up fake life experiences.  

4.03 Agree 6.5 

Average Weighted Mean 3.88 Agree  

Legend: 

Scale Range Verbal Interpretation 

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue XXVI June 2026| Special Issue on Education 

 

Page 5010 

www.rsisinternational.org 

 

  

 

 

5  4.21-5.00 Strongly Agree 

4 3.41-4.20 Agree 

3 2.61-3.40 Moderately Agree 

2 1.81-2.60 Disagree 

1 1.00-1.80 Strongly Disagree 

Table 1 presents the ethical concerns of high school educators regarding the impact of Artificial Intelligence on 

academic writing. From the data presented, while teachers recognize the utility of AI as a technical tool, they 

also express profound concerns regarding its effect on the cognitive and skills in writing. 

The results shows that Indicator 4 or the heavy reliance on AI reduces honesty and personal voice, achieves the 

highest weighted mean of 4.47, followed by Indicator 7 (The use of AI shortcuts raises safety concerns because 

if fake facts or wrong references) with a mean of 4.43, both receiving a verbal interpretation of “Strongly Agree”. 

Educators also strongly believe that students should always tell their teacher if they used AI to clean up their 

grammar and sentence structure, as shown in the data with 4.23 mean and it is also suggested that it is fair and 

ethically right for language learners to use AI to help level up their writing, with 4.20 mean. Interestingly, the 

lowest weighted mean was recorded for Indicator 6 (Using AI shortcuts raises safety concerns because AI often 

invents fake facts or wrong references) at 2.57, interpreted as “Disagree”. The findings suggest that while 

teachers accept the presence of AI, they are highly worried for its long-term impact on student’s academic and 

writing performance. 

The top ranking of heavy reliance on AI reduces honesty and personal voice of the student (4.47) suggest that 

teachers observe similarities in students’ works. This aligns with Hind (2024), stated that while AI helps with 

style, creativity is compromised. This also suggest a decline and erosion of research skills. Learners will no 

longer be interested in learning the basics since there are AI-generated responses available. Educators see AI as 

“Co-editor” (Rank 3) rather than a mentor. This supports Santiago et al., (2023) who found AI elevates standards 

for clarity and grammar, but it contrasts with the findings of Atinay et al. (2024), who suggested that AI enhance 

the critical thinking of learners. 

In this study, the respondents disagree that it is fair and ethically right for language learners to use AI to help 

level up their writing because they feel that for local ESL students, AI acts as a “crutch” or something students 

heavily relies to making them totally dependent. To further explain, the respondents said that AI prevents true 

language acquisition rather than a bridge that fosters it. The high concern for creative expression implies that 

writing pedagogy must remain through personalized learning experience (Haleem et al., 2022). Assessment 

should also be redesigned to promote unique perspective and emotional intelligence traits. 

Since teachers fear a decline in research and writing skills of the learners, educators must teach students how to 

use AI as starting point for research without abandoning traditional source verification. This supports Panit 

(2025), who argues that technology should challenge students to think critically rather than passively accepting 

generated texts. Artificial Intelligence is an inevitable evolution (Rank 4) and it implies that a total ban in 

unrealistic. Schools should adopt guidelines like the University of the Philippines (n.d.) and Ateneo de Manila 

(2025), which emphasize transparency and accountability.  

The implication is that, students must be taught the Ethics of assistance where there is an immense highlight on 

academic integrity not just solely on the capabilities and limitations of artificial intelligence in academic writing 

because learners are becoming dependent on this innovation, giving fears to educators since learners are not 

required to navigate manually the necessary and fundamental skills in academic writing. 

The disagreement on AI to be used language learners in writing activities suggest that the local educators still 

prefer and trust the traditional remedial reading and writing interventions over digital ones. This implies that, 

human-led intervention plans remain the preferred method for bridging learning gaps as AI is perceived 

potentially mask a student’s true language deficiencies rather than solving them. 

In addition, the disagreement of AI as a bridge in language learners was mentioned by a respondent during the 

interview revealing that learners have fully relied on the use of AI. In fact, the respondent stated that “If AI can 
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fix the grammar error or create a polished product instantly then, there is no need for learners to practice and 

learn the fundamentals because they think that they can fully rely on AI, sadly it produces learners with poor 

fundamental communication and writing skills.” This sentiment explains why Indicator 6 received the lowest 

mean because high school educators see AI as a barrier towards authentic learning and it serves a mask on the 

true language deficiencies rather than truly solving the gaps present. To add, it prevents high school educators 

from clearly seeing what the learners need to master and the pedagogical strategies the teacher should really 

employ. Consequently, a mismatch on the approaches cannot be addressed if these deficiencies are not given 

attention and is not properly evaluated by the concerning institutions. 

Regarding the ethical dilemmas surfaced by artificial intelligence, the analysis generated three prominent 

themes, the first being Theme 1: Intellectual Dishonesty and the "Masking Effect." This theme describes the 

ethical dilemma where highly polished AI outputs conceal a student's lack of comprehension and actual writing 

capability. Teachers expressed deep concern over the superficial brilliance of AI-generated compositions, noting 

that students frequently submit work that does not accurately reflect their actual cognitive or linguistic 

capabilities. Participant 2 conceptualized this issue, noting: "It is like a masking effect like it does not really 

address the true needs of the students. We can definitely see a perfect paper but if we ask them a few question, 

they cannot even defend their writings."  

This practice is viewed as a form of deception that interferes with the authenticity of student achievement and 

produces a reliance on copied ideas, a sentiment echoed by Participant 3, who stated, "I also believe that they 

always copy paste the ideas from AI." 

The second ethical dilemma is identified as Theme 2: Stagnation of Skill Development and the "Flattening" of 

Creative Expression. This theme defines the long-term cognitive and linguistic consequences of AI dependency, 

specifically the loss of individual voice and the bypass of foundational language learning. Educators observe an 

alarming homogenization in student writing, which Participant 3 described as a problem because "almost all 

their works are the same. Some are literally copy pasted and some our paraphrased but it’s still very obvious."  

Participant 4 agreed, adding, "Literally, all their works are the same. And you can also see the same patterns of 

their writings." For learners of English as a Second Language (ESL), teachers argue that while AI is often 

commercialized as a learning aid, it functions as a pedagogical barrier. Participant 5 emphasized this critical 

issue: "...for me, it’s actually a barrier. If AI can fix the grammar error or create a polished product instantly, 

there is no need for learners to practice and learn the fundamentals. It produces learners with poor 

communication skills." 

The final ethical theme involves Theme 3: Pedagogical Helplessness and Institutional Constraints. This theme 

captures the systemic vulnerability of teachers caused by a personal digital literacy gap, severe time constraints, 

and a complete lack of institutional detection tools. Teachers experience vulnerability due to a widening digital 

divide between tech-savvy students and educators who lack confidence in their own digital literacy.  

Participant 1 admitted, "As an educator, I am fully aware of this but to be honest, unlike our students today, I am 

not tech-savvy, and I am not that confident." This anxiety is compounded by institutional gaps, specifically the 

total absence of verified institutional software or legitimate applications to detect AI text. As Participant 2 

pointed out, "...sad to say, I really do not have a software or a legit application to check if their works are 

plagiarized." Caught between a lack of detection tools and strict classroom time constraints, educators feel 

unequipped to ethically regulate AI use in a systematic manner. 

Proposed Output: The AI-READY EDUCATOR Teacher’s Guide Booklet  

Drawing from the quantitative and qualitative insights gathered in this study, it is evident that while high school 

educators are vigilant, there is a necessity for a structured, technical and pedagogical intervention. 

To bridge the gap between awareness and functional proficiency, this study culminates the development of a 

specialized Teacher’s Guide Booklet. This booklet serves as a practical guide for high school educators of Oas 

Polytechnic School making sure that students and teachers are fully involved in the writing process and does not 
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fully rely on the generation of ideas through Artificial Intelligence. This booklet also contains practices and 

teaching strategies that would help high school educators to integrate Artificial Intelligence in academic writing 

while mitigating the risks of plagiarism and ethical considerations of educators inside the classroom. 

To address the empirical gaps and challenges identified in the educators' practices and concerns, the data 

produced Theme 1: Institutional Policy, Alternative Assessment, and Verification Framework. This theme 

dictates that any proposed material must move past passive observation and offer a structured, a guide containing 

explicit policy rules, time-efficient process rubrics, and ethical validation protocols. This baseline need was 

explicitly stated by the participants when asked what the final output must prioritize. Participant 4 stated, "We 

need guidelines of course. Of course, there should be a clear policy on how to integrate it ethically." 

CONCLUSIONS 

Reflecting on the data gathered and analyzed, this study arrives at the following conclusions. 

Teachers are reverting to traditional and labor-intensive methods such as In-Class Writing and Oral-defenses to 

verify the writings of the students. This was seen as the most effective ways to ensure authentic writing yet 

increases the professional burden among teachers. Although High school educators acknowledge the inevitable 

and useful tool in academic writing, there is a profound fear that it flattens the creativity and erodes the analytical 

faculties and proficiency in composition and writing skills of the learners. Furthermore, the rejection of AI as a 

bridge to ESL learning suggest that AI is a barrier to authentic language learning. While these manual verification 

method addresses immediate concerns, the lack of a standardized policy remains a challenge. The “Moderately 

Agree” stance on policy and technical training, the integration levels suggest that without a proper policy that 

would guide on the use of AI, the evaluation on AI-output could be unfair and inconsistent. 

RECOMMENDATIONS 

The following recommendations are offered for implementation and consideration as findings and conclusion 

from the conducted study.  

High school educators of Oas Polytechnic School should continue the use of Process-Based grading but should 

begin integrating “AI-Critique” activities to teach students the boundaries and ethical use of AI in academic 

writing. This also sets minimal use of AI in the writings of the learners.  The High School educators of Oas 

Polytechnic School should also explore on prompts that require local context and personal reflection which are 

hard for AI to discuss and generate responses. The Oas Polytechnic School should develop a policy establishing 

a school-wide policies that discusses the boundaries on “AI-assisted” and “AI-generated” outputs. The 

administration should also conduct workshops for teachers specifically in AI literacy in using AI-detection tools 

to help ease in manual verifications of academic writing outputs. Instead of total rejection to AI for ESL learners, 

educators should develop a scaffolded integration strategies where AI is used only for specific grammar feedback 

while the core teacher and facilitator is still the teacher. This prevents the took from being a “crutch” while still 

using its efficiency as a co-editor. The Oas Polytechnic School high school educators should adopt the “The AI-

Ready Educator Teacher’s Guide Booklet” developed in this study. This guide should be used to establish clear 

“Principles of Responsible AI”, ensuring that both students and teachers have a unified understanding on what 

constitutes “ethical assistance” and “ethical dishonesty”. 
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