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ABSTRACT 

This study determined the leadership practices of school heads and the level of stakeholders’ commitment in the 

delivery of school services in public elementary schools in Jose Panganiban West and East Districts, Division 

of Camarines Norte. Specifically, it determined leadership practices in planning and implementation, policy 

implementation and review, learning environment, learner discipline, management of relationships and school 

organizations, communication, rewards and recognition, and community engagement; determined stakeholders’ 

commitment across these areas; analyzed differences in commitment among stakeholder groups; identified 

challenges; and proposed interventions. 

Using a quantitative descriptive-comparative design, data were gathered from 16 school heads, 16 faculty 

presidents, 14 PTA presidents, and 12 Committee on Education chairpersons. Results showed that school heads 

demonstrated strong leadership in planning, policy implementation, communication, learning environment 

management, and community involvement. However, gaps were noted in collaboration, stakeholder 

engagement, community empowerment, performance evaluation, and recognition mechanisms. Teachers 

exhibited consistently high commitment across all areas, parents showed moderate to high commitment, while 

Committee on Education chairpersons demonstrated limited involvement, particularly in planning, policy 

understanding, and communication. 

Significant differences in stakeholder commitment were found across all areas (p < .01), with notable variations 

in planning, policy implementation, learning environment, and learner discipline. Key challenges included 

limited stakeholder participation in policy review, low community involvement, weak partnerships, and 

insufficient empowerment. An Action Plan was developed to strengthen leadership practices, enhance 

stakeholder commitment, and improve collaboration, communication, and community engagement, contributing 

to more effective and inclusive school service delivery. 

Keywords: Leadership practices, stakeholders’ commitment, school’s delivery services 

INTRODUCTION 

Education is crucial for developing human capital to achieve strategic goals. Effective schools rely on skilled 

governance and collaboration among school leaders and stakeholders (Leithwood et al., 2020). School leadership 

optimizes teacher efficiency and stakeholder commitment (Pont et al., 2008, as cited by Fabelico et al., 2021).  

Effective school leadership is key to improving educational quality and student outcomes. School heads 

influence planning, policy implementation, learning environment management, discipline, relationships, and 

stakeholder engagement, shaping teacher performance and overall school effectiveness (Richardson, 2024). 

Stakeholder commitment, particularly from teachers, parents, and Committee on Education Chairpersons, is 

equally important. Active engagement supports collaboration, participatory governance, policy review, and 

community involvement, while weak commitment can hinder policy implementation and school improvement 
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(Mleczko & Kington, 2025). Strong collaboration among administrators, teachers, and parents is essential for 

implementing programs, though securing stakeholder commitment remains challenging (Wenger, et al., 2018).  

Schools should engage in outreach initiatives, leveraging the commitment of staff to promote local development 

(Bilbao et al., 2018) and should create platforms for sharing practices and foster a supportive culture to enhance 

student learning (Nebor, 2017). 

Strong school-community partnerships improve program quality and resource use. Inclusive engagement by 

school leaders, teachers, and parents fosters a positive school climate, which encourages parental and community 

involvement (Communtzis-Page, 2017). Parental and community participation supports academic success, 

strengthens teacher support, enhances programs and school climate, develops parental skills, and increases 

overall community engagement, with studies showing up to 30% higher student achievement when parental 

involvement is above average (Henderson and Mapp, 2019). 

Community stakeholder involvement is emphasized in RA 9155, also known as the "Governance of Basic 

Education Act of 2001," to ensure that schools reflect community values and meet the needs of all learners. 

DepEd Order 40, s.2015, underscores the significance of school-community relationships, involvement, and 

commitment, outlining various responsibilities of teaching staff in the Philippines. These include activities such 

as research, identifying potential partners, engagement, relationship growth, and monitoring and evaluation. 

Recent international literature highlights the critical role of stakeholder engagement in education, showing both 

its theoretical importance and empirical effects across diverse contexts. For instance, research from Smith and 

Williams (2024) emphasizes that effective communication with parents and community members strengthens 

school–family partnerships and positively influences student motivation and achievement, underscoring how 

stakeholder engagement contributes to supportive educational environments. Studies focused on educational 

policy development in Europe illustrate that inclusive engagement in policy-making enhances policy legitimacy, 

transparency, and community support, although logistical and representational challenges persist, suggesting 

that developed systems still strive to broaden participation through adaptive processes and technology-enabled 

engagement (Hadijah, 2024).  

In comparison, Philippine studies similarly validate the importance of stakeholder involvement but reveal 

context-specific dynamics and implementation challenges. Research on rural and remote Philippine schools finds 

moderately high stakeholder engagement practices but notes gaps in continuous engagement, communication, 

and collaborative decision-making that affect how effectively stakeholders contribute to school improvement 

and learning outcomes (Arguelles and Sarsale, 2025). Locally, investigations into School-Based Management 

(SBM) implementation also demonstrate a positive correlation between stakeholder engagement and school 

performance, signaling that decentralized governance can foster collaborative participation and better outcomes 

when stakeholders are actively involved (Ramos, 2025).  While both international and Philippine contexts value 

stakeholder engagement, the Philippines often contends with structural and capacity constraints such as resource 

limits and governance challenges that can temper the depth and consistency of engagement compared with some 

developed systems where formalized mechanisms and technology play a larger role in sustaining ongoing 

stakeholder participation. 

This study is theoretically anchored in Transformational Leadership, Distributed Leadership, and Stakeholder 

Theory to provide analytical depth in examining school heads’ leadership practices and stakeholders’ 

commitment. Transformational leadership explains how school heads influence commitment through vision-

setting, motivation, ethical modeling, and recognition systems. The domains of planning, policy implementation, 

learning environment, communication, and rewards reflect leaders’ capacity to inspire shared goals and foster 

intrinsic motivation among teachers, parents, and community members. When stakeholders demonstrate strong 

commitment, it may indicate that school heads effectively practice transformational behaviors that cultivate trust, 

engagement, and collective responsibility. 

Distributed leadership and stakeholder theory further deepen the analysis by framing leadership as a shared and 

relational process. Distributed leadership emphasizes participatory decision-making in areas such as school 
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organizations, community engagement, and management of diverse relationships, suggesting that higher 

commitment emerges when stakeholders are actively involved rather than merely directed. Meanwhile, 

stakeholder theory highlights the importance of valuing and balancing the interests of different stakeholder 

groups, helping explain variations in commitment levels when respondents are grouped accordingly. Together, 

these theories guide the interpretation of findings, illuminate challenges in fostering engagement, and inform the 

design of interventions aimed at strengthening inclusive leadership practices and sustainable stakeholder 

commitment in school service delivery. 

In the Schools Division Office of Camarines Norte, schools have different practices involving the school 

community, specifically in ensuring their commitment to the implementation of school programs, projects, and 

activities. Collaboration with the school community is significant in ensuring their commitment to the school’s 

delivery of services. Thus, within this premise, the researcher was motivated to conduct this study to determine 

the leadership practices and stakeholders’ commitment in the school’s delivery services in the public Elementary 

School in Jose Panganiban West and East Districts in the Division of Camarines Norte. 

This study aimed to determine the leadership practices of the school heads and stakeholders’ commitment in 

school’s delivery services in public elementary schools in Jose Panganiban West and East Districts in the 

Division of Camarines Norte.  Specifically, it answered the following subproblems: 1) What is the leadership 

practices of the school heads along school planning and implementation, policy implementation and review, 

learning environment, learner discipline, and management of diverse relationships, management of school 

organizations, communications, rewards and recognition mechanisms, and community engagement? 2) What is 

the level of commitment of the school stakeholders in the delivery of school services along the aforementioned 

variables? 3) Is there significant difference between the leadership practices and commitment of the school 

stakeholders in the delivery of school services? 4) What are the challenges encountered by the school heads in 

influencing stakeholders’ commitment in school’s delivery of services?  5) What intervention may be proposed 

to enhance leadership practices of the school heads and stakeholders’ commitment in schools’ delivery of 

services? 

This study proposed Integrated Leadership–Commitment–Service Delivery Model assumes that school heads’ 

leadership practices encompassing planning, policy implementation, learning environment management, 

communication, stakeholder engagement, and organizational management directly and indirectly influence 

school service delivery outcomes through stakeholder commitment. Grounded in Transformational Leadership, 

leadership behaviors such as vision-setting, motivation, and recognition enhance stakeholders’ emotional and 

professional commitment. Drawing from Distributed Leadership, participatory and shared decision-making 

processes further strengthen stakeholders’ sense of ownership and accountability. Consistent with Stakeholder 

Theory, inclusive and responsive leadership fosters trust and sustained engagement among diverse stakeholder 

groups. The model therefore posits that effective leadership practices positively influence stakeholder 

commitment, which in turn improves school service delivery outcomes, while leadership also exerts a direct 

effect on service performance. 

METHODOLOGY 

This study utilized a quantitative method using a descriptive-comparative research design. Descriptive methods 

were used to determine the leadership practices of the school heads and stakeholders commitment in school’s 

delivery of services along school planning and implementation, policy implementation and review, learner 

discipline, management of diverse relationships, management of school organizations, communications, rewards 

and recognition mechanisms, and community engagement and the level of commitment of the school 

stakeholders in the delivery of school services along aforementioned variables. Comparative methods, 

specifically the Kruskal-Wallis H test, were utilized to determine significant differences between the leadership 

practices and commitment of the school stakeholders in the delivery of school services. 

The respondents of this study were composed of 16 public elementary school heads in Jose Panganiban West 

and East District holding a permanent plantilla position in the Division of Camarines Norte, 16 faculty (teachers) 
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presidents with a permanent teaching plantilla position in the DepEd Division of Camarines Norte, 14 school 

parent-teacher association presidents, and 12 chairpersons of the committee on education for school year 2024-

2025. The researcher utilized survey questionnaire wherein were adopted in DepEd Order No. 24, s. 2020. As 

to challenges, the indicators were subjected to reliability and validity test using Cronbach Alpha with a result of 

.732 which means that the indicators were reliable and valid. 

Along leadership practices of the school heads in terms of school planning and implementation, policy 

implementation and review, learning environment, learner discipline, and management of diverse relationships, 

management of school organizations, communications, rewards and recognition mechanisms, and community 

engagement and level of commitment of the school stakeholders in the delivery of school services- weighted 

mean was employed. Kruskal-Wallis H test was employed to determine significant difference between the 

leadership practices and commitment of the school stakeholders in the delivery of school services Meanwhile, 

frequency count and percentage techniques were used to quantify the challenges encountered by the school heads 

in influencing stakeholders’ commitment in school’s delivery of services 

RESULTS AND DISCUSSION 

This part presents the results of the data analysis in response to the problems covered by this study. 

Leadership Practices of the School Heads  

School Planning and Implementation. Table 1 presented the leadership practices of the school heads along school 

planning and implementation. The findings of the study reveal a generally strong performance of school heads 

in terms of school planning and implementation. Based on the responses of school heads (SH), teachers (T), 

parents (P), and committee on education chairpersons (CE), the data indicate very high often perfect perceptions 

of competence, particularly in the first three indicators such as demonstrate knowledge and understanding of the 

phases of development and implementation of school plans aligned with the institutional goals and policies, 

developing and implementing with the planning team school plans aligned with institutional goals and policies 

and engaging the school community in the development and implementation of school plans aligned with the 

institutional goals and policies.  

Table 1Leadership Practices of the School HeadsAlong Sc hool Planning and Implementation 

Indicators SH (16) T (16) P (14) CE (12) 

f % f % f % f % 

1. Demonstrate knowledge and understanding of the 

phases of development and implementation of 

school plans aligned with the institutional goals and 

policies.  

16 100 16 100 14 100 12 100 

2. Develop and implement with the planning team 

school plans aligned with institutional goals and 

policies. 

16 100 16 100 14 100 12 100 

3. Engage the school community in the development 

and implementation of school plans aligned with the 

institutional goals and policies. 

16 100 16 100 14 100 12 100 
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4. Share with fellow school heads best practice in the 

development and implementation of school plans 

aligned with the institutional goals and policies. 

5 31.25 5 31.25 6 42.9 6 50 

However, a notable weakness emerges in the fourth indicator, relating to the sharing of best practices with fellow 

school heads. Across all respondent groups, 100% affirmed that school heads demonstrate knowledge and 

understanding of the phases of school plan development and implementation, develop and implement school 

plans with a planning team, and engage the school community in these processes. These consistently high ratings 

indicate that school heads are perceived to be highly competent, collaborative, and aligned with institutional 

goals and policies. 

Meanwhile, the fourth indicator "share with fellow school heads best practice in the development and 

implementation of school plans aligned with institutional goals and policies" garnered significantly lower 

agreement across all groups with 31.25% (SH and T), 42.9% (P), and 50% (CE). This significant difference 

revealed a critical gap in leadership behavior: school heads may have been performing well within their schools 

but were not widely perceived as engaging in peer-to-peer collaboration or dissemination of effective practices. 

Based on the semi-structured interviews, several Committee on Education chairpersons noted that sharing best 

practices among school heads happens only occasionally. They expressed that when innovative strategies and 

experiences are not widely communicated across schools, they often feel less informed and less able to actively 

support initiatives. As a result, their involvement tends to be more cautious, reflecting a focus on internal school 

processes rather than district-wide collaboration, which limits their sense of collective responsibility in 

promoting school improvement. 

Policy Implementation and Review. Table 2 presented the leadership practices of the school heads along policy 

implementation and review. The findings reveal a strong consensus among school heads (SH), teachers (T), 

parents (P), and the committee on education chairpersons (CE) that school heads demonstrate exemplary 

leadership in the knowledge, implementation, and stakeholder engagement aspects of policy implementation and 

review.           Specifically, all respondents (100%) across the four groups agreed that school heads demonstrate 

knowledge and understanding of policy implementation and review to ensure that school operations align with 

national and local laws, regulations, and issuances, undertake the actual implementation and review of policies 

to maintain this alignment within their schools and engage stakeholders actively in improving the 

implementation of reviewed policies. This unanimous affirmation shows that school heads apply regulatory 

knowledge effectively while promoting inclusive, participatory leadership. The engagement of teachers, parents, 

and education committees in policy reviews reflects a collaborative culture essential for legitimacy and 

compliance. 

Table 2 Leadership Practices of the School Heads Along Policy Implementation and Review 

Indicators SH (16) T (16) P (14) CE (12) 

f % f % f % f % 

1. Demonstrate knowledge and understanding of 

policy implementation and review to ensure that 

school operations are consistent with national and 

local laws, regulations, and issuances.    

16 100 16 100 14 100 12 100 

2. Undertake policy implementation and review in the 

school to ensure that operations are consistent with 

national and local laws, regulations, and issuances.    

16 100 16 100 14 100 12 100 

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue II February 2026 
 

Page 2544 www.rsisinternational.org 

 

  

 

3. Engage stakeholders in improving the 

implementation of reviewed policies to ensure 

consistency of school operations with national and 

local laws, regulations, and issuances.    

16 100 16 100 14 100 12 100 

4. Recommend to higher authorities the enhancement 

of policies relevant to school operations based in 

implementation and review.  

11 68.75 10 62.5 10 71.4 8 67 

However, the data revealed a notable decline in the fourth indicator, recommendation of policy enhancements 

to higher authorities, with positive responses ranged from 62.5% (teachers) to 71.4% (parents). In the context of 

this present study, while school heads excelled in internal policy implementation and review, they were 

perceived as less consistently engaged in advocating for policy changes at higher levels of governance. This 

discrepancy highlighted an important gap between policy compliance and policy influence. These results were 

supported by Hernandez et al., (2023) that providing leadership training focused on policy advocacy could have 

enhanced the responsiveness and adaptability of educational policies and empower school heads not only as 

implementers but also as contributors to policy development. Thus, in the locale of the study, school heads and 

teachers were provided series of capability building activities improving and or enhancing their competencies 

along policy implementation and review. 

Based on the semi-structured interviews, several Committee on Education chairpersons noted that while school 

heads demonstrate thorough knowledge and consistently engage stakeholders in policy implementation and 

review, fewer schools actively recommend policy enhancements to higher authorities. CE members shared that 

this limited upward communication makes it challenging for them to advocate or provide feedback on policy 

improvements, which can reduce their active participation and influence in shaping school operations. They 

explained that without regular recommendations or insights from schools, their role often becomes more 

observational than collaborative, limiting opportunities to contribute meaningfully to policy development. 

Learning Environment. Table 3 presented the leadership practices of the school heads along learning 

environment. As can be seen from the Table 3, all respondents (100%) of school heads, teachers, parents, and 

committee on education chairpersons affirmed that school heads demonstrate understanding of managing a 

learner-friendly, inclusive, and healthy learning environment, actively manage such an environment in their 

respective schools and engage the wider school community in maintaining these conditions. These findings 

demonstrate that school heads are perceived not only as knowledgeable but also as active facilitators and 

managers of school environments that promote inclusivity, safety, and well-being. Importantly, this includes 

both the physical safety of the learning space and the psychosocial climate that supports learning for all. 

Table 3 Leadership Practices of the School Heads Along Learning Environment 

Indicator SH (16) T (16) P (14) CE (12) 

f % f % f % f % 

1. Demonstrate understanding of managing a learner-

friendly, inclusive and healthy learning environment. 

16 100 16 100 14 100 12 100 

2. Manage a learner-friendly inclusive and healthy 

environment. 

16 100 16 100 14 100 12 100 

3. Engage the wider school community in maintaining a 

learner-friendly, inclusive, and healthy learning 

environment. 

16 100 16 100 14 100 12 100 
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4. Empower the wider school community in promoting and 

sustaining a learner-friendly, inclusive, and healthy 

learning environment.  

16 100 16 100 6 42.9 6 50 

The fourth indicator “empower the wider school community in promoting and sustaining a learner-friendly, 

inclusive and healthy learning environment” reveals a significant decline in positive responses from parents with 

42.9%, committee on education chairperson with only 50%. This result suggests that while school heads and 

teachers perceive efforts to empower the school community as strong and sufficient, parents and community 

leaders feel less engaged or empowered in sustaining the school’s learning environment. This discrepancy may 

indicate that school heads are successfully involving the community in activities but may fall short of truly 

empowering them, meaning giving them shared ownership, decision-making roles, or sustained leadership in 

school initiatives. 

Based on the semi-structured interviews, Committee on Education chairpersons acknowledged that school heads 

consistently understand, manage, and involve the school community in maintaining a learner-friendly, inclusive, 

and healthy environment. However, they noted that empowering the wider community to actively promote and 

sustain this environment occurs less frequently, with only about half of the CE respondents observing such 

initiatives. CE members explained that while schools effectively implement inclusive practices internally, 

broader community empowerment is limited, which reduces opportunities for stakeholders to take ownership 

and support long-term sustainability of the learning environment. 

Learner Discipline. Table 4 presented the leadership practices of the school heads along learner discipline. 

Learner discipline remains one of the most critical components of effective school leadership, as it directly 

impacts student behavior, school climate, and overall academic achievement. Based on the findings from the 

survey, school heads are universally perceived as exemplary in leading all aspects of learner discipline, with 

100% positive responses from all four respondent groups, school heads, teachers, parents, and the committee on 

education, across all four indicators. 

All respondents agreed that school heads demonstrate full knowledge and understanding of national and local 

policies related to learner discipline. This reflects the school heads’ strong grasp of Department of Education 

(DepEd) issuances, such as DepEd Order No. 40, s. 2012 (Child Protection Policy) and other relevant legal 

frameworks that guide student conduct and due process in the school setting. Such a result confirms that school 

leaders are not only compliant with formal policies but are also well-informed interpreters and communicators 

of discipline-related policies, an essential foundation for fair and consistent implementation. 

Table 4 Leadership Practices of the School Heads Along Learner Discipline 

Indicators SH (16) T (16) P (14) CE (12) 

f % f % f % f % 

1. Demonstrate knowledge and understanding of existing national 

and local policies related to learner discipline.  

16 100 16 100 14 100 12 100 

2. Implement learner discipline policies that are developed 

collaboratively with stakeholders including parents, school 

personnel and the community.  

16 100 16 100 14 100 12 100 

3. Ensure that learner discipline policies developed with 

stakeholders are integrated into various school processes and 

are applied consistently at all times, by all school personnel at 

all levels.  

16 100 16 100 14 100 12 100 
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4. Lead concerted efforts among stakeholders to develop and 

implement effective learner discipline policies to support 

student growth and whole school improvements.  

16 100 16 100 14 100 12 100 

This level of understanding is critical to protecting students' rights while promoting accountability and respect 

within the school. This finding was supported by Sittar et al., (2022), that leadership training is important in 

strengthening school heads’ understanding of national policy frameworks to ensure proper implementation at 

the school level and that well-trained school leaders are more effective in applying discipline policies fairly and 

consistently. 

Management of Diverse Relationships. Table 5 presented the leadership practices of the school heads along 

management of diverse relationships. The findings reveal that all respondent groups (100%) agreed that school 

heads demonstrate strong interpersonal skills in engaging with authorities, colleagues, parents, and other 

community members. This includes the ability to communicate clearly, mediate conflicts, encourage 

collaboration, and inspire shared commitment to learner success. Such a result reflects the school heads’ capacity 

to model professional conduct and inclusive communication, creating an atmosphere of trust and cooperation.  

These interpersonal competencies are essential to fostering a culture of collaboration and psychological safety 

within schools, which has been strongly correlated with higher learner engagement and performance (Huber & 

Pruitt, 2024). 

Table 5 Leadership Practices of the School Heads Along Management of Diverse Relationships 

Indicators SH (16) T (16) P (14) CE (12) 

f % f % f % f % 

1. Demonstrate skills in dealing with authorities, colleagues, 

parents, and other stakeholders to encourage an enabling and 

supportive environment for learners.  

16 100 16 100 14 100 12 100 

2. Build constructive relationships with colleagues, parents, and 

other stakeholders to foster an enabling and supportive 

environment for learners.  

16 100 16 100 14 100 12 100 

3. Support school personnel in strengthening relationships with 

authorities, colleagues, parents, and other stakeholders to 

maintain an enabling and supportive environment for learners.  

16 100 16 100 14 100 12 100 

4. Exhibit exemplary skills in strengthening relationships with 

authorities, colleagues, parents, and other stakeholders to 

sustain an enabling and supportive environment for learners.  

16 100 16 100 14 100 12 100 

Relationship-building extends beyond cordiality to fostering trust, mutual respect, and shared accountability. 

School heads are expected to cultivate relationships that advance school goals while supporting the well-being 

of learners and staff. This finding aligns with Eisenschmidt et al. (2024), who noted that transparent, respectful, 

and purposeful engagement by school leaders enhances cooperation and reduces conflict. Moreover, all 

respondents (100%) agreed that school heads actively support personnel in managing stakeholder relationships, 

promoting a culture of openness and collaboration. Likewise, unanimous agreement affirmed that school heads 

demonstrate exemplary skills in sustaining long-term partnerships, reflecting consistency, transparency, 

effective conflict resolution, and a strong long-term vision. 

Management of School Organizations. Table 6 presented the leadership practices of the school heads along 

management of school organizations. The findings revealed that all respondent groups, 100% of school heads, 

teachers, parents, and committee on education chairpersons affirmed that school heads demonstrate a strong 
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understanding of policies and guidelines related to the management of school organizations. This includes 

DepEd orders and local issuances concerning the operation of student governments, teachers’ organizations, and 

PTAs. This indicates that school leaders are well-versed in the legal and regulatory frameworks that govern 

organizational operations in schools. Their knowledge ensures compliance with standards and promotes 

consistency in how these bodies function across the school system. 

Table 6 Leadership Practices of the School Heads Along Management of School Organizations 

Indicators SH (16) T (16) P (14) CE (12) 

f % f % f % f % 

1. Demonstrate knowledge and understanding of policies and 

guidelines on managing school organizations, such as learner 

organizations, faculty clubs and parent-teacher associations, in 

support of the attainment of institutional goals.  

16 100 16 100 14 100 12 100 

2. Manage school organizations, such as learner organizations, 

faculty clubs and parent teacher associations, by applying 

relevant policies and guidelines to support the attainment of 

institutional goals.  

16 100 16 100 14 100 12 100 

3. Evaluate the accomplishment of school organizations, such as 

learner organizations, faculty clubs and parent teacher 

associations, to determine their impact on the attainment of 

institutional goals. 

6 37.5 6 37.5 6 42.9 6 50 

4. Exhibit exemplary practice in managing school organizations, 

faculty clubs and parent teacher associations, to support the 

attainment of institutional goals.  

12 75 10 62.5 7 50 7 58 

Along indicator 2, all respondents (100%) agreed that school heads effectively apply relevant policies and 

guidelines in managing school organizations, reflecting strong procedural leadership and alignment of 

organizational activities with school goals. In contrast, Indicator 3 showed a notable decline, with only 37.5%–

50% of respondents agreeing that school heads evaluate organizational accomplishments to assess their impact. 

This highlights a gap in monitoring and evaluation, suggesting that while implementation is strong, systematic 

outcome assessment remains limited. The fourth indicator reinforces this concern, as only 50%–75% of 

respondents agreed that school heads demonstrate exemplary practices in managing school organizations. This 

suggests that while basic functions are performed effectively, fewer school heads exhibit innovative, strategic, 

or transformational leadership. Stakeholders appear to expect stronger direction, deeper collaboration, and more 

initiatives through school organizations that directly support student achievement and community engagement. 

Based on the semi-structured interviews, Committee on Education chairpersons observed that school heads 

demonstrate strong knowledge and application of policies in managing school organizations, such as learner 

organizations, faculty clubs, and parent-teacher associations. However, CE members noted that evaluating the 

accomplishments of these organizations occurs less consistently, with only half reporting regular assessment of 

their impact on institutional goals. They also mentioned that exemplary practices in managing these groups are 

observed in just over half of the cases, suggesting that while foundational management is solid, consistent 

monitoring and modeling of best practices are limited, which may affect stakeholders’ active engagement and 

the overall effectiveness of school organizations. 

Communications. Table 7 presented the leadership practices of the school heads along communications. 

Remarkably, all four respondent groups 100% of school heads, teachers, parents, and committee on education 
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responded positively to all four communication-related indicators. This uniformity signals that school heads are 

perceived as highly competent, consistent, and exemplary communicators, both within and beyond the school 

setting.  

Specifically, the first indicator assessed whether school heads demonstrate competent speaking, writing, and 

digital communication skills in their interactions with various stakeholders. Full agreement from all groups 

(100%) indicates that school heads are confident and capable communicators across multiple platforms ranging 

from face-to-face meetings and written correspondences to digital tools such as messaging apps, email, or online 

learning platforms. The second indicator builds on the first by evaluating whether school heads communicate 

effectively for the purpose of facilitating collaboration and support. Again, a perfect score from all stakeholders 

suggests that communication by school leaders is not merely functional, but also strategic, inclusive, and 

partnership oriented. This reflects a leadership style that prioritizes open dialogue, transparency, and community-

building, all of which are essential for collective problem-solving and shared decision-making. 

Table 7 Leadership Practices of the School Heads Along Communications 

Indicators SH (16) T (16) P (14) CE (12) 

f % f % f % f % 

1. Demonstrate competent skills in speaking and writing, as 

well as in utilizing communication platforms, in 

communicating with teachers, learners, parents and other 

stakeholders.  

16 100 16 100 14 100 12 100 

2. Communicate effectively in speaking and in writing to 

teachers, learners, parents and other stakeholders, 

through positive use of communication platforms, to 

facilitate information sharing, collaboration and support.  

16 100 16 100 14 100 12 100 

3. Mentor school personnel in communicating effectively in 

speaking and in writing, as well as in the positive use of 

communication platforms, to facilitate information 

sharing, collaboration, and support.  

16 100 16 100 14 100 12 100 

4. Exhibit exemplary skills in communicating effectively in 

speaking and in writing to teachers, learners, parents and 

other stakeholders to facilitate information sharing, 

collaboration and support, and to ensure positive use of 

communication platforms within and beyond the school.  

16 100 16 100 14 100 12 100 

In the third indicator, respondents were asked whether school heads serve as mentors to school personnel, 

guiding them in improving their own communication skills. All stakeholders (100%) again affirmed this practice. 

This implies that communication is not just a personal strength of school heads but a distributed leadership 

function where school heads actively build the communication capacities of teachers and staff. The last indicator 

focused on whether school heads exhibit exemplary communication skills that promote not just collaboration 

but also positive school branding and community perception, both internally and externally. The unanimous 

100% response confirms that school heads are not only effective communicators but also strategic leaders who 

use communication as a tool for advocacy, influence, and relationship-building beyond the school gates. This 

type of leadership characterized by clarity of vision, persuasive dialogue, and responsive messaging is essential 

in today’s context, where school heads must often engage with LGUs, NGOs, alumni associations, and other 

external partners. As confirmed by Banoğlu et al., (2025) exemplary school leaders recognize the communicative 
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aspects of their role as central to organizational success, influencing school climate, community support, and 

institutional trust. 

Rewards and Recognition Mechanisms. Table 8 presented the leadership practices of the school heads along 

rewards and recognition mechanisms. The findings revealed that all respondents (100%) affirmed that school 

heads actively reward and recognize learners, school personnel, and other stakeholders for their exemplary 

performance and/or sustained support. This practice aligns with transformational leadership principles, which 

emphasize the importance of recognizing individual contributions as a way of building commitment and trust. 

As supported by De Guzman (2025), recognition practices enhance intrinsic motivation, especially when the 

acknowledgment is timely, sincere, and tied to clear goals. In the current study, the unanimous response across 

all groups suggests that this leadership competency is both visible and well-implemented. 

 

 

Table 8 Leadership Practices of the School Heads Along Rewards and Recognition Mechanisms 

Indicators SH (16) T (16) P (14) CE (12) 

f % f % f % f % 

1. Reward and recognize learners, school personnel and other 

stakeholders for exemplary performance and or support.  

16 100 16 100 14 100 12 100 

2. Implement a school rewards system to recognize and 

motivate learners, school personnel and other stakeholders 

for exemplary performance and or continued support. 

16 100 16 100 14 100 12 100 

3. Work with school personnel to encourage stakeholders to 

support the implementation of the school rewards system in 

recognizing and motivating learners, school personnel and 

other stakeholders to sustain exemplary performance and or 

continued support. 

16 100 16 100 14 100 12 100 

4. Institutionalize the implementation of the school rewards 

system with support from the wider school community in 

recognizing and motivating learners, school personnel and 

other stakeholders for sustained exemplary performance 

and/or continued support.  

16 100 16 100 14 100 12 100 

Similarly, in the second indicator, 100% of respondents confirmed that school heads implement formal rewards 

systems to recognize and motivate learners, school staff, and other stakeholders. This indicates that recognition 

is not treated as an ad hoc or informal activity, but rather, is institutionalized through a structured framework 

likely involving specific criteria, award categories, and ceremonial practices. 

For the third indicator, it explores whether school heads work collaboratively with school personnel to implement 

the rewards system. Once again, 100% of respondents affirmed this, suggesting that the leadership approach is 

participatory and inclusive. Rather than imposing top-down decisions, school heads appear to involve teachers 

and other staff in shaping and executing recognition activities, which increases ownership and relevance. Finally, 

for the fourth indicator, it confirms that school heads have institutionalized the rewards system with support 

from the wider school community. The unanimous agreement across all stakeholder groups indicates that the 

rewards and recognition mechanisms are deeply embedded in the school culture and are supported by parents, 

community members, and local partners. 
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Community Engagement.  Table 9 presented the leadership practices of the school heads along community 

engagement. The findings reveal an exceptionally strong performance by school heads in community 

engagement, as evidenced by unanimous positive responses (100%) from all stakeholder groups, school heads 

(SH), teachers (T), parents (P), and the committee on education chairpersons (CE) across all four key indicators. 

Table 9 Leadership Practices of the School Heads Along Community Engagement 

Indicators SH (16) T (16) P (14) CE (12) 

f % f % f % f % 

1. Involve the community, such as parents, alumni, authorities, 

industries, and other stakeholders, in school programs, 

projects and activities to gain support for learner 

development, as well as school and community 

improvement.  

16 100 16 100 14 100 12 100 

2. Initiate partnerships with the community, such as parents, 

alumni, authorities, industries, and other stakeholders, to 

strengthen support for learner development, as well as 

school community improvement.  

16 100 16 100 14 100 12 100 

3. Empower the community, such as parents, alumni, 

authorities, industries, and other stakeholders, to participate 

in addressing concerns on learner development, as well as 

school and community improvement.  

16 100 16 100 14 100 12 100 

4. Lead the community, including parents, alumni, authorities, 

industries and other stakeholders, in creating collaborative 

actions in solving complex issues on learner development, 

as well as school and community improvement.  

16 100 16 100 14 100 12 100 

All respondents affirmed that school heads actively engage diverse community members, such as parents, 

alumni, authorities, and industries, in school programs, ensuring broad support for learner development and 

school  

improvement. This reflects collaborative leadership that promotes shared ownership and participatory 

governance, consistent with findings that strong community involvement enhances student outcomes and 

sustainability (Anderson-Butcher et al., 2022). Likewise, stakeholders confirmed that school heads proactively 

initiate community partnerships, demonstrating strategic leadership in expanding resources and networks. By 

linking schools with industries, civic groups, and government units, school heads strengthen learning 

opportunities and community integration, aligning with the “boundary-spanning” role of effective 21st-century 

school leaders (Lansing et al., 2023). 

The third indicator showed unanimous agreement that school heads effectively empower community 

stakeholders to participate in decision-making and collective problem-solving, reflecting distributed leadership 

and community-based management that foster trust and innovation (Lansing et al., 2023). Likewise, the final 

indicator revealed 100% agreement that school heads successfully mobilize communities through collaborative 

action to address learner development and school improvement, indicating strong trust, shared vision, and 

effective community leadership (Paulus & Zakso, 2024). 

Level of Commitment of the School Stakeholders in the Delivery of School Services  

School Planning and Implementation. As can be seen from Table 10, the indicator with the highest weighted  

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue II February 2026 
 

Page 2551 www.rsisinternational.org 

 

  

 

mean was teachers demonstrated a very high level of commitment in understanding how school plans are 

developed and aligned with school goals with a weighted mean of 4.63.  

Table 10 Level of Commitment of the School Stakeholders in the Delivery of School Services along School 

Planning and Implementation 

Indicators Teachers 

 

Parents 

 

Comm. 

Educ  

WM Int. WM Int. WM Int. 

1. Understanding how school plans are developed and aligned with 

the school's goals and policies. 

4.63 VHC 3.64 HC 2.08 SC 

2. Contribute to the development and support the implementation 

of our school plans. 

4.38 VHC 3.00 MC 2.25 SC 

3. Participate in activities that engage the school community in the 

planning and implementation of school goals. 

4.25 VHC 3.21 MC 3.17 MC 

4. Sharing and applying effective classroom strategies that support 

school plans and goals. 

3.50 VHC 3.36 MC 2.17 SC 

Overall Weighted Mean 4.19 HC 3.30 MC 2.42 SC 

Rating Scale Descriptive Interpretation  

4.20 – 5.00 Very Highly Committed (VHC) 

3.40 – 4.19 Highly Committed (HC) 

2.60 – 3.39 Moderately Committed (MC) 

1.80 – 2.59 Slightly Committed (SC) 

1.00 – 1. 79 Not at all Committed (NAAC) 

Meanwhile, the indicator with the lowest weighted mean was their commitment to sharing and applying effective 

classroom strategies to support school plans and goals was also high with a weighted mean of 3.50. The overall 

weighted mean of 4.19 indicates that teachers are highly committed to school planning and implementation. As 

to the responses of the parents, they exhibited a moderate level of commitment, with an overall weighted mean 

of 3.30. The indicator with the highest weighted mean was commitment in understanding how school plans are 

developed and aligned with school goals with a weighted mean of 3.64, but their commitment decreased in 

contributing to the development and support of school plans with a weighted mean of 3.00. 

As to the responses of the committee on education chairpersons, they demonstrated a slightly committed level, 

with an overall weighted mean of 2.42. The indicator with the highest weighted mean was their commitment in 

participating in activities that engage the school community in planning and implementation with a weighted 

mean of 3.17 while understanding how school plans are developed and aligned with the school’s goals and 

policies with a weighted mean of 2.08 interpreted as slightly committed.  

Based on the semi-structured interviews, Committee on Education chairpersons reported low commitment to 

school planning and implementation, with limited understanding of how plans are developed and minimal 

participation in supporting or applying school goals. They explained that their engagement is often constrained 

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue II February 2026 
 

Page 2552 www.rsisinternational.org 

 

  

 

by competing responsibilities, unclear role expectations, and infrequent opportunities to contribute meaningfully 

to planning activities. As a result, while they express willingness to support schools, their actual involvement 

remains low, reflecting structural and contextual barriers that limit active participation in the planning process. 

Policy Implementation and Review. Table 11 shows that teachers demonstrated outstanding commitment to 

policy implementation and review, with a very high overall weighted mean of 4.55. Their strongest area was 

understanding school policies and their alignment with national and local regulations, with a weighted mean of 

4.63.  

Table 11Level of Commitment of the School Stakeholders in the Delivery of School Services along Policy 

Implementation and Review 

Indicators Teachers Parents Comm. Educ 

WM Int. WM Int. WM Int. 

1. Understanding the key school policies and how they 

relate to national and local regulations. 

4.63 VHC 2.71 MC 2.50 SC 

2. Following and supporting the implementation of school 

policies in my professional duties. 

5.00 VHC 4.14 HC 2.58 SC 

3. Giving input during the review of school policies and 

discuss them with colleagues and leaders. 

4.06 HC 3.00 MC 2.25 SC 

4. Sharing feedback on school policies to help improve 

their effectiveness. 

4.50 VHC 3.21 MC 2.33 SC 

Overall Weighted Mean 4.55 VHS 3.27 MC 2.42 SC 

 

Rating Scale Descriptive Interpretation  

4.20 – 5.00 Very Highly Committed (VHC) 

3.40 – 4.19 Highly Committed (HC) 

2.60 – 3.39 Moderately Committed (MC) 

1.80 – 2.59 Slightly Committed (SC) 

1.00 – 1. 79 Not at all Committed (NAAC) 

Meanwhile, participation in policy review and discussions, though slightly lower, remained high with a weighted 

mean of 4.06. These findings indicate strong policy knowledge and compliance but suggest the need to further 

encourage collaborative engagement in policy review. This aligns with Smith and Brown (2023), who 

emphasized that teacher involvement in policy processes enhances compliance, effectiveness, and responsive 

school governance. 

For parents, the overall commitment to policy implementation and review was moderate, with a weighted mean 

of 3.27. Their highest commitment was in supporting policy implementation through collaboration (4.14, highly 

committed), indicating willingness to engage when informed, while their lowest was understanding school 

policies and their alignment with broader regulations (2.71, moderately committed). Committee on Education 
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chairpersons showed slight commitment, with an overall weighted mean of 2.42. Their highest rating was support 

in implementing policies (2.58, slightly committed), and the lowest was participation in policy review (2.25, 

slightly committed). These findings align with Kumar and Lee (2023), who noted that external governance 

bodies often have limited engagement in policy implementation without systematic strategies, highlighting the 

need for structured communication and capacity-building initiatives. 

Based on the semi-structured interviews, Committee on Education chairpersons reported low commitment to 

policy implementation and review, reflected in their limited understanding of key school policies and minimal 

participation in supporting or providing feedback on policy processes. They explained that their engagement is 

constrained by limited involvement in decision-making, unclear expectations of their advisory role, and 

competing responsibilities outside the school context. As a result, despite recognizing the importance of school 

policies, CE chairpersons’ actual contribution to policy review and improvement remains low, highlighting a 

gap between expressed willingness and active participation in shaping school operations. 

Learning Environment. Table 12 presented the level of commitment of the school stakeholders in the delivery 

of school services along learning environment.  For the group of teachers, they demonstrated a strong 

commitment to fostering inclusive, healthy, and supportive learning environments, with an overall weighted 

mean of 4.17, which corresponds to a highly committed interpretation.  

Table 12 Level of Commitment of the School Stakeholders in the Delivery of School Services along Learning 

Environment 

 

Indicator 

Teachers Parents Comm. Educ 

WM Int. WM Int. WM Int. 

1. Understanding how to create an inclusive, healthy, and 

supportive environment for all learners. 

4.63 VHC 4.00 HC 2.25 SC 

2. Applying strategies and routines that support a safe 

and inclusive learning environment. 

4.00 HC 2.43 SC 1.58 NAC 

3. Engaging parents and community members in 

classroom or school activities that promote learner 

well-being. 

4.31 VHC 4.14 HC 3.25 MC 

4. Helping build the capacity of the school community to 

support and maintain inclusive and healthy learning 

spaces. 

3.75 HC 2.43 SC 3.17 MC 

Overall Weighted Mean 4.17 HC 3.25 MC 2.56 SC 

 

Rating Scale Descriptive Interpretation  

4.20 – 5.00 Very Highly Committed (VHC) 

3.40 – 4.19 Highly Committed (HC) 

2.60 – 3.39 Moderately Committed (MC) 

1.80 – 2.59 Slightly Committed (SC) 

1.00 – 1. 79 Not at all Committed (NAAC) 
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Specifically, the indicator with the highest weighted mean was understanding how to create an inclusive, healthy, 

and supported environment for all learners with a weighted mean of 4.63 interpreted as very highly committed. 

Meanwhile, the indicator with the lowest weighted mean was helping build the capacity of the school community 

to support and maintain these environments with 3.75 interpreted as highly committed.  

For the group of parents, they exhibited a moderate level of commitment, with an overall weighted mean of 3.25, 

reflecting fair participation in fostering inclusive and healthy learning environments. Their highest commitment 

was engaging in school activities that promote learner well-being (4.14, highly committed), while their lowest 

was applying strategies to maintain a safe and inclusive learning environment and building community capacity 

(2.43, slightly committed). This suggests that parents are willing to participate in school-led initiatives but are 

less involved in implementing inclusive practices at home or contributing to wider community efforts. This 

finding was supported by Barce (2025) who found that parental involvement in school wellness initiatives is 

often hindered by limited access to resources and insufficient communication from schools regarding their roles. 

For the group of Committee on Education chairpersons demonstrated the lowest level of commitment, with an 

overall weighted mean of 2.56, interpreted as slightly committed. Their highest engagement was in activities 

promoting learner well-being (3.25, moderately committed), while the lowest was in applying strategies to 

support a safe and inclusive learning environment (1.58, not at all committed). This low commitment may reflect 

unclear mandates or insufficient training, consistent with Patel and Martinez (2022), who noted that external 

education committees often struggle to engage effectively without explicit roles in policy advocacy and 

community mobilization. 

Based on the semi-structured interviews, Committee on Education chairpersons reported low commitment to 

supporting the learning environment, with minimal understanding and participation in creating inclusive, 

healthy, and supportive spaces for learners. They noted that they rarely engage in classroom or school activities 

and have limited involvement in helping build the capacity of the school community to sustain such 

environments. CE chairpersons explained that competing responsibilities, lack of clear guidance on their role, 

and limited opportunities to participate contribute to their low engagement, resulting in a gap between their 

willingness to support schools and their actual contributions to fostering a learner-friendly environment. 

Learner Discipline. As can be gleaned from the Table 13, the findings reveal significant variations, highlighting 

both strengths and areas that require attention. For the group of teachers, they show a very high level of 

commitment in all aspects of learner discipline, with an overall weighted mean of 4.80, corresponding to a “very 

highly committed” interpretation.  

Table 13 Level of Commitment of the School Stakeholders in the Delivery of School Services along Learner 

Discipline 

 

Indicator 

Teachers Parents Comm. Educ 

WM Int. WM Int. WM Int. 

1. Familiarizing the national and local policies related to 

learner discipline. 

4.56 VHC 4.14 HC 3.25 MC 

2. Help implement discipline policies that were created 

with stakeholder participation. 

5.00 VHC 3.00 MC 3.42 HC 

3. Consistently apply school discipline policies in my 

classroom and other school settings. 

5.00 VHC 2.57 MC 1.33 NAC 
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4. Contribute to discussions and efforts that enhance 

learner discipline across the school. 

4.63 VHC 4.43 VHC 2.25 SC 

Overall Weighted Mean 4.80 VHC 3.54 HC 2.56 SC 

 

Rating Scale Descriptive Interpretation  

4.20 – 5.00 Very Highly Committed (VHC) 

3.40 – 4.19 Highly Committed (HC) 

2.60 – 3.39 Moderately Committed (MC) 

1.80 – 2.59 Slightly Committed (SC) 

1.00 – 1. 79 Not at all Committed (NAAC) 

They actively help implement these policies, especially those developed collaboratively with stakeholders and 

consistently apply discipline policies in classroom and school-wide settings with a weighted mean of 5.00 

interpreted as very highly committed, respectively. Meanwhile, the indicator with the lowest weighted mean was 

familiarizing the national and local policies related to learner discipline with a weighted mean of 4.56 interpreted 

as very highly committed. 

As to the responses of the parents, it indicates a high level of commitment overall, with an overall weighted 

mean of 3.54, interpreted as “highly committed.” Specifically, the indicator with the highest weighted mean was 

they contribute actively to discussions aimed at improving discipline within the school with a weighted mean of 

4.43 indicating a willingness to participate in governance and support roles. Meanwhile, the indicator with the 

lowest weighted mean was consistently apply school discipline policies in classroom and other school setting 

with a weighted mean of 2.57 interpreted as moderately committed.  

The findings suggest that parents are highly committed to supporting learner discipline through active 

participation in school discussions and governance. However, their lower consistency in applying discipline 

policies at home or in school settings indicates a gap between involvement in planning and practical enforcement 

highlighting the need for guidance and support to strengthen home–school collaboration in promoting student 

accountability. 

For the Committee on Education chairpersons, the data showed the lowest commitment to learner discipline, 

with an overall weighted mean of 2.56, interpreted as slightly committed. Their highest engagement was 

supporting the implementation of collaboratively developed discipline policies (3.42, highly committed), while 

their lowest was consistently applying these policies in practice (1.33, not at all committed). This finding was 

supported by Jackson and Patel (2023), who observed that external committees often have unclear roles in 

discipline enforcement, limiting their effectiveness unless integrated into school leadership structures. 

Enhancing committee on education chairperson’s role through clearer mandates and capacity building could 

improve their commitment and contribution. 

Based on the semi-structured interviews, Committee on Education chairpersons reported low commitment to 

learner discipline, with limited familiarity with school policies and minimal involvement in applying or 

supporting discipline initiatives. They noted that, although they recognize the importance of contributing to 

discussions or policy implementation, their engagement is hindered by unclear role expectations, competing 

responsibilities, and infrequent opportunities to participate in school-level discipline efforts. Consequently, 
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while CE chairpersons express willingness to support schools, their actual participation in promoting and 

sustaining learner discipline remains low. 

Management of Diverse Relationships. Table 14 shows that teachers demonstrate very high commitment to 

professional relationships. Their highest-rated indicator was showing respect and effective communication with 

school leaders, colleagues, parents, and stakeholders (5.00, very highly committed), while their lowest was 

collaborating with colleagues and families to support learning (4.50, very highly committed). These findings 

indicate strong interpersonal skills that foster a positive school climate, though there is room to further enhance 

collaborative efforts to provide a more cohesive and supportive learning environment. 

Table 14Level of Commitment of the School Stakeholders in the Delivery of School Services along Management 

of Diverse Relationships 

Indicators Teachers Parents Comm. Educ 

WM Int. WM Int. WM Int. 

1. Demonstrate respect and effective communication 

when engaging with school leaders, colleagues, 

parents, and other stakeholders. 

5.00 VHC 5.00 VHC 4.17 HC 

2. Working collaboratively with colleagues and families 

to provide a supportive learning environment. 

4.50 VHC 4.14 HC 3.50 HC 

3. Assisting fellow staff in maintaining positive 

relationships with students, parents, and school leaders. 

4.75 VHC 4.29 VHC 3.33 MC 

4.  Modeling respectful and inclusive behavior when 

dealing with the school community. 

4.88 VHC 5.00 VHC 3.58 HC 

Overall Weighted Mean 4.78 VHC 4.61 VHC 3.65 HC 

 

Rating Scale Descriptive Interpretation  

4.20 – 5.00 Very Highly Committed (VHC) 

3.40 – 4.19 Highly Committed (HC) 

2.60 – 3.39 Moderately Committed (MC) 

1.80 – 2.59 Slightly Committed (SC) 

1.00 – 1. 79 Not at all Committed (NAAC) 

For parents, the highest-rated indicators were demonstrating respect and effective communication with school 

stakeholders and modeling respectful, inclusive behavior, both with a weighted mean of 5.00, interpreted as very 

highly committed. Their lowest-rated indicator was collaborating with colleagues and families to support 

learning, with a weighted mean of 4.14, interpreted as highly committed.  For Committee on Education 

chairpersons, the highest-rated indicator was demonstrating respect and effective communication with school 

leaders, colleagues, parents, and stakeholders, with a weighted mean of 4.17, interpreted as highly committed. 

The lowest-rated indicator was assisting staff in maintaining positive relationships with students, parents, and 

school leaders, with a weighted mean of 3.33, interpreted as moderately committed. 
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Based on the semi-structured interviews, Committee on Education chairpersons demonstrated moderate 

commitment to managing diverse relationships, with an overall weighted mean of 3.65 (high commitment only 

in some areas). They reported engaging respectfully with school leaders and stakeholders but noted that their 

collaboration with staff and active support in maintaining positive relationships is less consistent. CE 

chairpersons explained that while they value respectful and inclusive interactions, their limited time, competing 

responsibilities, and unclear guidance on their role in relationship management constrain deeper, sustained 

involvement across the school community. 

This level of commitment was supported by Lee and Garcia (2023) indicating that external committees or 

advisory bodies often engage at a supportive level but may lack the direct involvement of teachers and parents 

in daily school interactions. Strengthening the CE’s role through clearer engagement protocols and capacity-

building may enhance their contributions to relationship management. Management of School Organizations. 

As revealed in Table 15, the group of teachers demonstrate a very high level of commitment with an overall 

weighted mean of 4.33, indicating strong commitment in managing school organizations.  

Table 15 Level of Commitment of the School Stakeholders in the Delivery of School Services along 

Management of School Organizations 

Indicators Teachers Parents Comm. Educ 

WM Int. WM Int. WM Int. 

1. Awareness of the policies governing school 

organizations like student councils, faculty clubs, and  

2. PTAs. 

5.00 VHC 5.00 VHC 2.92 MC 

3. Help manage or support the operation of school 

organizations in line with school policies. 

4.25 VHC 3.43 HC 2.25 SC 

4. Reflect on and provide input regarding the impact of 

school organizations on achieving school goals. 

4.13 HC 3.14 MC 2.75 MC 

5. Actively contribute to the effective functioning of 

school organizations to enhance student and school 

outcomes. 

3.94 HC 3.71 HC 4.42 VHC 

Overall Weighted Mean 4.33 VHC 3.82 HC 3.08 MC 

 

Rating Scale Descriptive Interpretation  

4.20 – 5.00 Very Highly Committed (VHC) 

3.40 – 4.19 Highly Committed (HC) 

2.60 – 3.39 Moderately Committed (MC) 

1.80 – 2.59 Slightly Committed (SC) 

1.00 – 1. 79 Not at all Committed (NAAC) 
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Specifically, the indicator with the highest weighted mean was awareness of the policies governing school 

organizations like student councils, faculty clubs, and PTAs with a weighted mean of 5.00 interpreted as very 

highly committed while the indicator with the lowest weighted mean was actively contribute to the effective 

functioning of school organizations to enhance student and school outcomes with a weighted mean of 3.94 

interpreted as highly committed. 

For the group of parents, they show a high level of commitment with an overall average weighted mean of 3.82. 

They are fully aware of policies governing school organizations with a weighted mean of 5.00, reflecting a strong 

foundational understanding. However, parents also provide moderate input on the effectiveness of these 

organizations with a weighted mean of 3.14 interpreted as moderately committed. For the group of the committee 

on education chairpersons, it shows moderate commitment with an overall weighted mean of 3.08. Specifically, 

the indicator with the highest weighted mean was actively contributing to the effective functioning of school 

organizations with a weighted mean of 4.42 interpreted as very highly committed while the indicator with the 

lowest weighted mean was help manage or support the operation of school organizations in line with school 

policies with a weighted mean of 2.25 interpreted as slightly committed.  

Based on the semi-structured interviews, Committee on Education chairpersons showed low to moderate 

commitment in managing school organizations. They reported limited awareness and involvement in supporting 

student councils, faculty clubs, and PTAs, and provided minimal input on the organizations’ impact on school 

goals. CE chairpersons explained that competing responsibilities, unclear expectations of their role, and 

infrequent opportunities to participate in organizational management contribute to their low engagement, even 

though they occasionally contribute to specific initiatives that enhance school outcomes. 

The findings imply that Education Committee chairpersons in the locale of this study can contribute 

meaningfully to the functioning of school organizations when directly involved, as shown by their very high 

commitment in this area. However, their lower commitment to helping manage or support the operations of these 

organizations in alignment with school policies suggests a gap between active participation and policy-aligned 

leadership. This indicates the need for clearer guidance, stronger policy orientation, and capacity-building to 

ensure that their involvement not only supports organizational activities but also aligns with established 

guidelines and governance expectations.  

Table 16 Level of Commitment of the School Stakeholders in the Delivery of School Services along 

Communications 

Indicators Teachers Parents Comm. Educ 

WM Int. WM Int. WM Int. 

1. Using effective speaking, writing, and digital communication 

when interacting with learners, colleagues, parents, and 

stakeholders. 

4.50 VHC 3.29 MC 2.33 SC 

2. Communicate in a respectful and constructive manner using 

appropriate communication platforms to support learning and 

collaboration. 

4.63 VHC 4.43 VHC 4.25 VHC 

3. Help colleagues improve their communication skills and use of 

platforms when needed. 

4.00 HC 2.86 MC 2.33 SC 

4. Setting a good example in communicating clearly and positively 

with the school community. 

5.00 VHC 4.57 VHC 3.75 HC 

Overall Weighted Mean 4.53 VHC 3.79 HC 3.17 MC 
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Rating Scale Descriptive Interpretation  

4.20 – 5.00 Very Highly Committed (VHC) 

3.40 – 4.19 Highly Committed (HC) 

2.60 – 3.39 Moderately Committed (MC) 

1.80 – 2.59 Slightly Committed (SC) 

1.00 – 1. 79 Not at all Committed (NAAC) 

This finding was corroborated by Lee et al., (2023) highlighting that external education committees often face 

challenges in consistently engaging with school organizational structures due to limited access, competing 

priorities, or unclear mandates. 

Communications. Table 16 shows that teachers demonstrate a very high level of commitment to communication, 

with an overall weighted mean of 4.53, using speaking, writing, and digital platforms effectively. Their highest-

rated indicator was setting a positive example for the school community (5.00, very highly committed), while 

the lowest was helping colleagues improve their communication skills (4.00, highly committed). These findings 

suggest that teachers are strong communicators who model exemplary practices, though slightly less engaged in 

mentoring peers due to time constraints, workload, limited training, and lack of recognition. This aligns with 

Sofia, Sari, and Azizah (2023), who highlight the importance of effective communication in building trust, 

support, and enhanced teacher performance. 

Parents demonstrated a high level of commitment to communication, with an overall weighted mean of 3.79. 

Their highest-rated indicator was setting a good example by communicating clearly and positively with the 

school community (4.57, very highly committed), while the lowest was helping others improve communication 

skills (2.86, moderately committed). These findings suggest that parents actively model positive communication, 

supporting a respectful and collaborative environment, but are less involved in mentoring or collaborative 

communication. Factors such as limited knowledge, time constraints, perceived responsibility of school staff, 

lack of structured opportunities, and low confidence may explain this gap. This aligns with Cook (2024), who 

emphasizes that effective school-parent communication is critical for improving student outcomes. 

Moreover, Committee on Education chairpersons demonstrated moderate commitment to communication, with 

an overall weighted mean of 3.17. They showed very high commitment in respectful and constructive 

communication (4.25), but were slightly committed in using effective communication methods, including digital 

platforms, and in helping colleagues improve these skills (2.33 each). These findings suggest that while they 

communicate respectfully, limited digital skills, time constraints, unclear role expectations, lack of training, and 

resistance to new methods reduce their engagement in modern, collaborative communication practices. This 

aligns with Smith (2023), who emphasizes the need for initiatives that strengthen family engagement and 

improve information sharing. 

Based on the semi-structured interviews, Committee on Education chairpersons showed low to moderate 

commitment in school communications. They reported limited use of effective speaking, writing, and digital 

platforms to interact with the school community and minimal support in helping colleagues improve 

communication practices. CE chairpersons explained that their involvement in communication is constrained by 

unclear role expectations, limited opportunities to participate actively, and competing responsibilities, resulting 

in engagement that is more occasional than consistent, even though they recognize the importance of clear and 

constructive communication. 

Rewards and Recognition Mechanisms. Table 17 presented the level of commitment of the school stakeholders 

in the delivery of school services along rewards and recognition mechanisms.  Based on the Table, the group of 
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teachers emerged as the most committed group, with an average weighted mean of 4.72, indicating a very highly 

committed level across all indicators. Notably, teachers attained a perfect score of 5.00 on the indicator 

acknowledging and appreciating learners and colleagues for their achievements and contributions. This finding 

reflects teachers’ intrinsic motivation and professional dedication to fostering a positive school climate through 

recognition. Recognition motivates teachers intrinsically by validating their efforts, enhancing their sense of 

purpose, and reinforcing the meaningful impact of their work. It fosters personal satisfaction, professional pride, 

and continued dedication, driven by internal rewards rather than external incentives. 

The lowest-rated indicator for teachers was supporting the implementation of the school rewards system to 

motivate positive behavior and performance, with a weighted mean of 4.50, interpreted as very highly 

committed. This suggests that while teachers strongly support the rewards system, there is still room to further 

enhance their involvement in recognizing and reinforcing positive behavior and performance. Moreover, 

Committee on Education chairpersons demonstrated a highly committed level of involvement, with an overall 

weighted mean of 4.08. Their highest-rated indicator was acknowledging and appreciating learners and 

colleagues (4.25, very highly committed), while the lowest was encouraging learners and parents to support 

school recognition programs (3.92, highly committed). These findings suggest that while they actively promote 

a positive school climate, there is room to strengthen community participation in recognition initiatives. 

Engaging students and parents more fully can enhance the impact of rewards programs and foster a culture of 

appreciation and motivation, consistent with Del Rosario et al. (2024), who highlighted that community 

involvement in recognition systems builds collaboration, ownership, and accountability. 

Table 17 Level of Commitment of the School Stakeholders in the Delivery of School Services along Rewards 

and Recognition Mechanisms 

Indicators Teachers Parents Comm. Educ 

WM Int. WM Int. WM Int. 

1. Acknowledging and appreciating learners and colleagues  

2. for their achievements and contributions. 

5.00 VHC 2.57 SC 4.25 VHC 

3. Support the implementation of the school rewards system 

to motivate positive behavior and performance. 

4.50 VHC 2.43 SC 4.00 HC 

4. Encourage learners and parents to support the school’s 

recognition programs. 

4.63 VHC 3.00 MC 3.92 HC 

5. Help promote a culture of recognition in school activities 

and classroom routines. 

4.75 VHC 2.86 MC 4.17 HC 

Overall Weighted Mean 4.72 VHC 2.71 MC 4.08 HC 

Rating Scale Descriptive Interpretation  

4.20 – 5.00 Very Highly Committed (VHC) 

3.40 – 4.19 Highly Committed (HC) 

2.60 – 3.39 Moderately Committed (MC) 

1.80 – 2.59 Slightly Committed (SC) 

1.00 – 1. 79 Not at all Committed (NAAC) 
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In contrast, parents showed the lowest level of commitment, with an overall weighted mean of 2.71, interpreted 

as moderately committed. Their highest-rated indicator was encouraging learners and parents to support 

recognition programs (3.00, moderately committed), while the lowest was supporting the implementation of the 

school rewards system to motivate positive behavior and performance (2.43, slightly committed). This suggests 

limited parental involvement in reinforcing the school’s recognition initiatives. 

Community Engagement.  Table 18 presented the level of commitment of the school stakeholders in the delivery 

of school services along community engagement. As can be gleaned from the Table, the study reveals that group 

of teachers emerged as the most highly committed group, with an overall weighted mean of 4.59, interpreted as 

very highly committed. Their highest-rated indicator was involving parents and community stakeholders in class 

and school activities that support student growth (4.88), reflecting their active role in fostering inclusive and 

collaborative learning environments. The lowest-rated indicator was participation in broader school-community 

efforts to address learner and school challenges (4.25, very highly committed).  

These findings indicate that teachers are strongly committed to engaging stakeholders for student growth, 

promoting shared responsibility and community ownership. Slightly lower engagement in broader community 

initiatives may stem from time constraints, heavy workloads, limited recognition, role perceptions, or insufficient 

training. This aligns with Bantilan et al. (2024), who noted that teacher commitment is enhanced in school 

cultures that value collaboration and inclusive practices, and that policies supporting teacher agency in 

stakeholder engagement further strengthen commitment. 

Table 18 Level of Commitment of the School Stakeholders in the Delivery of School Services along Community 

Engagement 

Indicators Teachers Parents Comm. Educ 

WM Int. WM Int. WM Int. 

1. Involving parents and community stakeholders in class  

2. and school activities that support student growth. 

4.88 VHC 4.00 HC 3.92 HC) 

3. Supporting efforts to build partnerships between the 

school and the community to enhance learning. 

4.63 VHC 4.00 HC 4.25 VHC 

4. Encourage parents and local stakeholders to contribute 

ideas and solutions for school improvement. 

4.63 VHC 4.43 VHC 3.92 HC 

5. Participate in school-community efforts aimed at 

addressing challenges in learner and school development. 

4.25 VHC 4.57 VHC 4.17 HC 

Overall Weighted Mean 4.59 VHC 4.25 VHC 4.06 HC 

Rating Scale Descriptive Interpretation  

4.20 – 5.00 Very Highly Committed (VHC) 

3.40 – 4.19 Highly Committed (HC) 

2.60 – 3.39 Moderately Committed (MC) 

1.80 – 2.59 Slightly Committed (SC) 

1.00 – 1. 79 Not at all Committed (NAAC) 
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Parents demonstrated a very highly committed level of engagement, with an overall weighted mean of 4.25. 

Their strongest involvement was in participating in school-community efforts to address learner and school 

development challenges (4.57). This suggests that parents are proactively invested in their children’s success, 

motivated to support problem-solving initiatives, and engaged through structured opportunities provided by 

schools. Their participation reflects a co-partnership approach, contributing to both academic and non-academic 

aspects of school improvement. 

The variation in parents’ commitment levels, very high in community engagement but moderate in rewards and 

recognition can be explained by differences in perception, opportunity, and relevance of their involvement. 

Parents often participate actively in community engagement because these activities, such as school events, 

outreach programs, and volunteer initiatives, provide visible, tangible ways to support the school and their 

children. These activities are directly meaningful to parents, align with their sense of responsibility, and allow 

them to interact socially with teachers, staff, and other parents, which naturally encourages higher engagement. 

In contrast, rewards and recognition mechanisms are often perceived as administrative or internal processes 

managed primarily by school heads and staff. Parents may have limited involvement in designing, implementing, 

or receiving recognition programs, making these activities less accessible or personally relevant. This lack of 

direct participation and visible impact can reduce their motivation and sense of ownership, resulting in a 

moderate level of commitment. Essentially, parents are more committed to activities where their contributions 

are evident and meaningful (community engagement) and less engaged in areas where roles are less defined or 

indirect (rewards and recognition). 

Meanwhile, Committee on Education chairpersons exhibited a highly committed level of involvement, with an 

overall weighted mean of 4.06. Their highest-rated indicator was supporting school-community partnerships to 

enhance learning (4.25, very highly committed), while the lowest-rated indicators were involving parents and 

community stakeholders in class activities and encouraging them to contribute ideas for school improvement 

(3.92, highly committed). 

These findings suggest that while Education Committee chairpersons actively foster partnerships, their direct 

engagement with parents and stakeholders is slightly lower, likely due to time constraints, a focus on policy over 

hands-on involvement, limited opportunities, reliance on teachers, and lack of facilitation training. This aligns 

with Cabarillos (2024), who noted that community stakeholder engagement is often project-based or invitation-

dependent, and without formal structures and consistent communication, involvement may remain irregular 

despite willingness to contribute. 

Difference in the Level of Commitment of the School Stakeholders in the Delivery of School Services               

when Respondents are Grouped 

Table 19 presents the results of the Kruskal–Wallis H test on the level of commitment of school stakeholders in 

the delivery of good services when grouped as school heads, teachers, parents, and committee on education 

members. The results reveal that in all areas of commitment, the computed chi-square (χ²) values yielded p-

values less than .01, indicating statistically significant differences among the stakeholder groups.  Specifically, 

significant differences were noted in the areas of school planning and implementation (χ² = 39.482, p = .000), 

policy implementation and review (χ² = 45.776, p = .000), learning environment (χ² = 40.911, p = .000), and 

learner discipline (χ² = 44.870, p = .000). Likewise, significant variations in responses were also observed in 

management of diverse relationships (χ² = 24.797, p = .000), management of school organizations (χ² = 28.214, 

p = .000), communications (χ² = 33.046, p = .000), rewards and recognition mechanisms (χ² = 36.247, p = .000), 

and community engagement (χ² = 12.912, p = .005). 

The findings suggest that stakeholders differ in how they perceive and demonstrate their level of commitment 

across the various dimensions of school service delivery. In the context of this present study, school heads may 

place greater emphasis on planning and policy review due to their leadership role, while teachers may be more 

concerned with classroom management, learning environment, and learner discipline. Parents and committee 
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members, on the other hand, may prioritize community engagement and recognition mechanisms. This aligns 

with Gulac (2023), who found that stakeholder involvement in strategic school planning increases commitment 

to policy implementation and overall performance, emphasizing the importance of engaging stakeholders beyond 

their traditional roles. 

Table 19 Test for Significant Difference in the Level of Commitment of the School Stakeholders in the Delivery 

of School Services 

Commitment 2 p-value df Remarks 

School planning and implementation 39.482 .000 3 Significant  

Policy implementation and review 45.776 .000  Significant  

Learning environment 40.911 .000  Significant 

Learner Discipline 44.870 .000  Significant 

Management of diverse relationships 24.797 .000  Significant 

Management of school organizations 28.214 .000  Significant 

Communications 33.046 .000  Significant 

Rewards and recognition mechanism  36.247 .000  Significant 

Community engagement 12.912 .005  Significant 

p-value<.01 significant level 

Another implication is that these role-based differences can lead to fragmentation in school planning and service 

delivery if not effectively addressed. Without a unified vision and collaborative decision-making processes, 

efforts may become disjointed. Cabanilla et al., (2024) support this concern that teacher commitment, where 

they emphasize the need for aligned goals among school actors to enhance overall performance. Their research 

suggests that strong teacher engagement in school initiatives is dependent on clear communication and a shared 

purpose with school leadership. 

The findings emphasize the need for structured collaboration and inclusive communication among stakeholders. 

Schools should adopt participatory governance models that empower all groups to contribute meaningfully to 

school improvement, moving beyond mere consultation. This is supported by Inso-Anog et al. (2024), who found 

that teacher retention and job satisfaction improve when educators feel involved and valued in decision-making, 

showing that inclusive participation drives both commitment and stability. Additionally, capacity-building is 

crucial for areas where stakeholder involvement is weaker. For instance, parents may benefit from training in 

policy implementation or school management, while teachers may need support in community engagement 

strategies. Cadiong (2024) notes that professional commitment is closely linked to developing leadership skills, 

which can be nurtured across all stakeholder groups to enhance overall school performance and engagement. 

Challenges Encountered by the School Heads in Influencing Stakeholders’ Commitment in School’s 

Delivery of Services   

Table 20 presented the challenges faced by school heads in influencing stakeholders’ commitment in school’s 

delivery of services. Based on Table 20, the challenges with the highest rating were limited stakeholder 

involvement in policy review, low community involvement in school activities, difficulty in establishing 
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sustainable partnerships and community members not empowered to take initiative (100%). All respondents 

identified these as a critical challenge.  

Table 20 Challenges Encountered by the School Heads in Influencing Stakeholders’ Commitment in School’s 

Delivery of Services 

Indicators f % Rank 

1. Lack of collaboration within the planning team 10 62.50 11 

2. Minimal stakeholder engagement 12 75.00 6.5 

3. Limited stakeholder involvement in policy review 16 100 2.5 

4.Lack of systematic feedback for policy enhancement 12 75.00 6.5 

5.Engage the wider school community in maintaining a learner-friendly, inclusive 

and healthy learning environment. 

10 62.50 11 

6.Empower the wider school community in promoting and sustaining a learner-

friendly, inclusive and healthy learning environment.  

10 62.50 11 

7.Limited stakeholder involvement in policy development 10 62.50 11 

8.Weak stakeholder collaboration in sustaining discipline programs 12 75.00 6.5 

9.Ineffective management and oversight of school organizations 10 62.50 11 

10.Lack of monitoring and evaluation mechanisms 12 75.00 6.5 

11.Limited proficiency in communication skills 5 31.25 14.5 

12.Ineffective use of communication platforms 5 31.25 14.5 

13.Low community involvement in school activities 16 100 2.5 

14.Difficulty in establishing sustainable partnerships 16 100 2.5 

15.Community members not empowered to take initiative 16 100 2.5 

The finding on limited stakeholder involvement in policy review was supported by Rizvi and Lingard (2022) 

that inclusive policy review processes are crucial for ensuring that policies remain relevant and effective. 

Without regular input from all stakeholders, especially teachers, parents, and students, policies may fail to 

address the real issues facing the school community. 

A key challenge identified was low community involvement in school activities, reported by all respondents. 

Community engagement is vital for supporting school programs and fostering local ownership and 

responsibility. Another significant challenge, also reported by 100% of respondents, is difficulty in establishing 

sustainable partnerships. School heads struggle to build long-term, mutually beneficial relationships that offer 

resources and opportunities. Nguyen and Nguyen (2023) highlight that such partnerships enhance school 

infrastructure and enrichment programs. Without them, schools may face challenges in adapting to new needs 

and accessing external expertise. 
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Another related challenge is empowering community members to take initiative, reported by 100% of 

respondents. Many school heads noted that community stakeholders are not sufficiently enabled to assume 

leadership roles or actively contribute to school improvement. Additionally, limited communication skills, 

affecting 31.25% of respondents, hinder clear and effective interactions between school heads, staff, and 

stakeholders. Effective communication is essential for building relationships, aligning goals, and ensuring 

understanding of policies and expectations. Similarly, 31.25% of respondents identified ineffective use of 

communication platforms as a challenge, further limiting information sharing and collaboration. As supported 

by Petre et al., (2025) schools must invest in and optimize digital communication platforms to reach a broader 

audience and foster better engagement. These findings imply the need for more inclusive, collaborative, and 

participatory approaches in school governance. 

Intervention to Enhance Leadership Practices of the School Heads and Stakeholders’ Commitment              

in Schools’ Delivery of Services 

An Action Plan entitled: Comprehensive Stakeholder and Community Development Plan was proposed to 

enhance school heads’ leadership practices and strengthen stakeholder commitment in service delivery. The plan 

addresses gaps in collaboration, stakeholder engagement, policy support, community empowerment, 

organizational evaluation, and recognition, while also targeting areas where stakeholders’ involvement is 

weaker, such as strategy application, policy implementation, reward systems, and organizational management. 

These interventions aim to foster greater engagement, shared accountability, and more effective school service 

delivery. 

The proposed action plan aims to: (1) enhance school leadership through improved collaboration, community 

engagement, and organizational accountability, including peer learning, policy review, and organizational 

evaluation; (2) strengthen stakeholder commitment, particularly of parents and Committee on Education 

chairpersons, via capacity-building, structured participation, and formal roles in planning, discipline, and 

recognition; and (3) increase meaningful community involvement in school activities and policy review through 

partnerships, empowerment initiatives, and structured engagement. These recommendations align with Republic 

Act 9155 and DepEd Orders 73, s. 2012 and 24, s. 2020, emphasizing participatory governance and stakeholder 

collaboration. 

With these, to enhance leadership practices and address challenges school heads face in engaging stakeholders 

in service delivery, the researcher proposed interventions in the form of an Action Plan entitled: Comprehensive 

Stakeholder and Community Development Plan. The use of this Action Plan may begin once it has been 

thoroughly evaluated by the Schools Division Office. Certain sections may still be revised following a 

consultative meeting with school administrators and division officials. After this, the schools may adopt the 

proposed interventions to enhance leadership practices and address the challenges encountered by the school 

heads in influencing stakeholders’ commitment in schools’ delivery of services.  

CONCLUSION 

Based on the findings of the study, the following conclusions were arrived at:  1) School heads demonstrate 

strong leadership in planning, policy implementation, communication, and community engagement, but gaps 

remain in collaboration, stakeholder involvement, community empowerment, and performance evaluation. 2) 

Teachers show the highest commitment, parents moderate, and Committee on Education chairpersons limited 

but meaningful, indicating the need to strengthen engagement and collaborative practices. 3) Commitment levels 

vary significantly (p < .01) across planning, policy, learning environment, and discipline, highlighting the need 

for balanced collaboration and shared responsibility. 4) Key challenges include limited stakeholder involvement 

in policy review, low community participation, weak partnerships, insufficient empowerment, and gaps in 

communication and digital platform use. 5) An Action Plan of interventions was proposed to enhance leadership 

practices, improve stakeholder commitment, and promote more effective, inclusive, and sustainable school 

management. 
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RECOMMENDATION 

The following recommendations to the area of research and development are hereby given: 1) establish regular 

forums, workshops, or learning circles for school heads, teachers, parents, and committee members to share best 

practices and innovations. 2) encourage active participation of all stakeholders in policy recommendation and 

review to ensure inclusiveness and responsiveness.3) implement community empowerment initiatives such as 

volunteer programs, capacity-building sessions, and partnership projects. 4) create formal recognition programs 

to acknowledge outstanding leadership and stakeholder contributions. 5) use multiple communication platforms 

for open, consistent, and accessible information-sharing among stakeholders. 6) provide training on effective 

communication, conflict management, and digital engagement. 7) organize continuous training and workshops 

to develop leadership, teamwork, and participatory governance skills. 8) implement the proposed action plan 

after evaluation by the schools division office to guide enhanced stakeholder commitment. 9) encourage future 

research to expand scope, include diverse stakeholders, and evaluate intervention effectiveness. 
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